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ABSTRACT

The Use of Workbooks among Form 4 English Teachers in the Teaching and
Learning of English Language

Leline Mounsey

In Malaysian schools, the use of workbooks beside the textbooks in the teaching
and learning of English language is a common practice. There are many
workbooks available in the market today. Hence, choosing the right workbook is
an uphill task.

This study attempted to find out the need for the ESL teachers to use workbooks,
their criteria for the selection of workbooks and the ways they use the workbooks
in the teaching and learning of English language. The study involved 40
experienced Form 4 English teachers from the 16 selected schools in Kuching,
The criteria for the selection of the respondents are trained ESL teachers who
have at least 3 years teaching experience. Three instruments were employed for
the purpose of data collecton: questionnaire, semi-structured interview and
document analysis. The data collected was triangulated to establish validity and
trustworthiness and was presented by using descriptive statistics in which it is
quantified by percentage.

The findings of the study generally showed that ESL teachers prefer using
workbooks, as most of the textbooks that they are presently using are outdated in
terms of content. Besides that the teachers clarified that the workbooks provide
variety of exercises and this has saved them a lot of time from preparing their
own teaching and learning materials. The findings also revealed that the
students' level of language proficiency and content of the workbooks were the
two most important criteria in the selection of workbooks. The findings clearly
showed that teachers use the workbooks to supplement the textbooks and as a
resource in preparing for the lessons and in setting examination questions.

The study concluded by providing some recommendations based on the
implications of the study.

ix




ABSTRAK

Penggunaan buku-buku kerja di kalangan guru-guru Bahasa Inggeris Tingkatan
4 dalam pengajaran dan pembelajaran Bahasa Inggeris

Leline Mounsey

Penggunaan buku-buku kerja disamping buku teks dalam pengajaran dan pembelajaran
Bahasa Inggeris merupakan perkara biasa di sekolah-sekolah di Malaysia. Terdapat
banyak jenis buku dan penerbit buku kerja di pasaran sekarang ii. Oleh itu adalah agak
sukar untuk membuat pilihan buku yang terbaik..

Kajian ini adalah bertujuan untuk menegenalpasti sebab guru-guru Bahasa Inggeris
perlu menggunakan buku-buku kerja, kriteria-kriteria yang menjadi panduan dalam
pemilihan buku-buku kerja dan cara penggunaan buku-buku kerja dalam pengajaran dan
pembelajaran Bahasa Inggeris.Kajain ini melibatkan 40 orang guru Bahasa Inggeris
tingkatan 4 dari 16 buah sekolah terpilih di bandaraya Kuching. Kriteria pemilihan
responden-responden ini adalah guru-guru Bahasa Inggeris yang terlatih dan juga telah
mengajar  sekurang-kurangnya 3 tahun. Tiga alat kajian digunakan untuk tujuan
mengumpul data:soal selidik, temuduga struktur-separuh dan analisis dokumen. Data
yang dikumpul 'disegitigakan' untuk memastikan kesahan dan kebolehpercayaan

Berdasarkan kajian ini, didapati secara umumnya guru-guru Bahasa Inggeris memilih
menggunakan buku-buku kerja kerana kandungan buku-buku teks yang terdapat
sekarang adalah agak ketinggalan zaman. Disamping itu  buku-buku kerja juga
mengandungi pelbagar aktroiti dan ini telah menjimatkan masa guru-guru dalam
mencari dan menyediakan bahan-bahan untuk pengajaran dan pembelajaran. Hasil
kajian juga menujukkan bahmwa tahap penguasaan bahasa pelajar dan kandungan buku-
buku kerja adalah dua kriteria paling penting sebagai panduan dalam pemilihan buku-
buku kerja.Perolehan kajian juga mendapati guru-guru menggunakan buku-buku kerja
sebagai bahan tambahan kepada buku teks dan sumber rujukan dalam penyediaan aktiviti
pengajaran dan pembelajaran dan penyediaan soalan-soalan peperiksaan.

Beberapa cadangan dikemukakan berdasarkan implikasi yang didapati hasil daripada

kajian ini.




1.0

1.1

CHAPTER 1

INTRODUCTION

This chapter is about the background of the study, statement of the problem,
the purpose of the study, the significance of the study and the definition of

key terms.

Status of English in Malaysia

English language is a familiar language to the Malaysians as Malaysia was
once under the British colonial rule. During the colonial rule, the language
was widely used in the society. Until today, English is taught as the
compulsory second language (ESL) in Malaysian schools, the first being

Bahasa Malaysia. (Huraian Sukatan Pelajaran Bahasa Inggeris, 1990).

The Status of English during British Colonialism

During the colonial days, English enjoyed a distinctive, privileged position
as it was the sole language of administration and the rulers only taught the
language to the elite few. The Christian missionaries on the other hand had
also spread English among the people in their effort to spread Christianity.

Later, different missions and individuals decided to set up schools to speed

up the process of evangelisation and colonialisation. From the mission
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schools the English language seeped into the society, as the colonial
administrators cultivated it and made English the language for its official
transactions. Thus, Malaysians had to learn English not only as a matter of
practical necessity but also for economic advantage ( Mohammad,Y.A. 1996:

p. 39).

English Language after Independence

With the conversion and integration of the national type English school and
the Malay medium schools into national schools, English was no longer used
as a medium of instruction but it was to be taught as a compulsory subject in
the national schools. Since then the status of English as a compulsory
language in the education system has remained unchanged (Mohammad,

Y.A. 1996: p.51)

English Language Today

English is taught as one of the compulsory subjects that students learn
during primary and secondary levels. In the national primary schools,
English is taught from Primary One to Three for 240 minutes per week and
for 210 minutes per week for Primary Four to Six (Kurikulum Bersepadu
Sekolah Rendah). Whereas in secondary schoois, a 200 minutes per week is

allotted for the teaching of English (Kurikulum Bersepadu Sekolah

Menengah). In spite of the number of hours allotted to English in the school
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curriculum, from the primary to secondary classes, there appears to be a
decline in the fluency and competency in the language ( Mohammad,A.Y.

1996: p.57).

The inadequate competence in English among students may be due to
limited of exposure to English in their daily lives and their motivation to
learn English is relatively low' (Nesamalar, Saratha, Teh, 1995: p.9). However
teachers have unfailingly carried out their duties to inculcate the interests
and motivation among their students to learn English more effectively and

with enjoyment and this is done through the aids of materials.

Background of the Study

The change in the education system has affected the role of English since
Bahasa Malaysia was made the medium of instructions in schools starting
from 1970s onwards. Kurikulum Bersepadu Sekolah menengah (KBSM)
stresses on the communicative approach to teaching English. 1t also
emphasizes on the overall proficiency in English that enables learners to

communicate in that language.

To assist implementation of the communicational syllabus in all secondary

schools, resource materials which had been produced at both national and

regional (district) levels were duplicated and disseminated to the schools,
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while teachers were encouraged to supplement with their own school-based
materials to ensure greater relevance and usefulness (Abu Samah, A.1984). In
their efforts to help to enforce the learning experiences and skills of their
students, most teachers refer to other sources besides the textbooks in

preparing for their lessons. One of these sources is the workbook.

Statement of the Problem
The use of workbooks besides the textbooks in the teaching and learning of
English language has become a common practice among English teachers in

their efforts to help their learners learn effectively and with enjoyment.

Unlike textbooks, there is no sanction from the Ministry of Education as to
which list of workbooks is recommended to be nused. With the absence of
guidelines on the selection of workbooks, teachers have to depend on their
limited experience to perceive needs on which workbooks are suitable for
their students. Besides that there are plenty of workbooks in the market; the
quality of these publications are suspect and many are published for
monetary gains. This situation has caused a difficulty for teachers to make a

choice as to which workbocks to be used.

The over dependent on workbooks by teachers has led to negative

accusations against the school principals and teachers through the mass
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media. In respond to this, the Ministry of education has issued a circular to
all Education directors, school principals and headmasters indicating the
restrictions on the use of workbooks in schools (refer to Appendix 1).
However, despite the restrictions on the use of workbooks, there are still
many teachers in schools who are using workbooks in the teaching and
learning of English language. It is therefore necessary to find out the reasons

for the use and the ways the workbooks are used by teachers in schools.

Therefore the purpose of this study is to find out the reasons for the needs to
use workbooks among experienced teachers, the criteria that serve as a
yardstick in their selection and the ways the workbooks are used in the

teaching and learning of English language.

Scope of the Study
The study will only look into the need for the teachers to use workbooks, the
criteria that serve as a yardstick in their selection of workbooks and the ways

the workbooks are used by the teachers in the teaching and learning of

English language.




1.7  Researck Objectives
The objectives of the study are to find out: -
i) The teachers' needs to use workbooks in the teaching and learning of
English language.
ii)  The criteria that the teachers consider when selecting workbooks for
use in the teaching and learning of English language.

iii)  The ways the teachers use the workbooks in the teaching and learning

of English language.

1.8  Research Questions

The researcher hopes to answer the following research questions.

i) Why do the teachers use the workbooks in the teaching and learning
of English language?

ii) ~ What are the criteria that serve as a yardstick for teachers in selecting
workbooks for the teaching and learning of English language?

iii)y How do the teachers use the workbooks in the teaching and learning
of English language? (for example, remedial and enrichment exercises,

supplementary materials, resource)

1.9  Significance of the Study

The findings would serve as a guide or insight to ESL teachers, especially the

new ones regarding the suitability of workbooks for the different levels of
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(@)

b)

language proficiency of the students and some of the criteria that can be used
as a yardstick in choosing them. It is also hoped that the findings of this
study would give ideas to ESL teachers on the ways the workbooks are used

in the teaching and learning of English language.

Definitions of Terms

For the purpose of this study, the following terms are defined as follows:
Workbooks

Workbooks in this context of study refers to books for students' use that give
information on a subject together with exercises to help them practice what
they have learned. In this study, workbooks refer to those workbooks that

the Form Four English teachers use in their teaching of English Language.

Instructional Materials
Corder (1996:69) defined 'instructional materials' as any form of material
which aids the student in his learning of English and the teacher in his

teaching of English. Materials may be imprinted, pictorial or recorded form.

English is taught as an important second language. In the Kurikulum
Bersepadu Sekolah Menengah (KBSM) and Kurikulum Bersepadu Sekolah

Rendah (KBSR), students are required to master the four language skills:

Listening, Speaking, Reading and Writing (Huraian Sukatan Pelajaran




Bahasa Inggeris, 1990). Teachers are therefore required to use various
teaching techniques and materials in their teaching. In teaching English
language, teachers are often faced with problems in choosing suitable
materials to assist them so as to make learning English an interesting and
meaningful task to their students. The study to find out ESL teachers' use of
workbooks in assisting them in the teaching and learning of English
language could help other teachers reconsider using workbooks in their the
teaching and learning of English language. The next chapter discusses the

literature related to the types of instructional materials and their roles in the

teaching and learning of English language.
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CHAPTER I

LITERATURE REVIEW

This chapter discusses the literatures related to this study. It gives an account
of the status of English in Malaysia and its decline. In addition several factors
that are crucial for successful English language teaching and learning will
also be discussed. This chapter will also include some relevant research on

English language learning materials.

The importance of English

English is taught as a second language (ESL) in Malaysian schools, the first
being Bahasa Malaysia. It is a means of communication in certain activities
and job situations. Besides that, it also provides students additional access to
academic, professional and recreational materials (Huraian Sukatan
pelajaran Bahasa inggeris, 1990). In Kurikulum Bersepadu Sekolah
Menengah (KBSM) and Kurikulum Bersepadu Sekolah Rendah (KBSR),
students are required to master the four language skills: Listening, Speaking,
Reading and Writing (Huraian Sukatan Pelajaran Bahasa Inggeris, 1990).
Despite the fact that Bahasa Malaysia is the medium of instruction, the

government is committed to maintaining English as a strong second

language because it plays an important role in the social, economic and
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educational life of the country especially in the urban areas (Pillay, 1998).
The importance of English grew since Malaysia has achieved her

independence in 1957.

Decline of English among Malaysian students

Although English is taught as a compulsory subject in both the primary and
secondary schools in Malaysia, there is still a high percentage of students
who fail to achieve an acceptable level of competence in the language

(Nesamalar, Saratha & Teh; 1997).

In 1991, The Prime Minister, Datuk Seri Dr. Mahathir Mohammad was
concerned over the poor results of the English Language examination which
was given at the end of secondary school. He reiterated that Malaysia found
it hard to progress especially in the industrial and technical sectors if the
workforce was incompetent in the English language. Again in 1995, Dato
Najib Tun Abdul Razak who was then the Minister of Education also
announced that serious measures were needed in improving the standard of
English. As such, a call for the improvement of teaching techniques and

promises of support for beleagured English teachers (Pillay, 1998). Therefore,

this has clearly indicated that both prominent leaders realised the




importance of English in Malaysia and wanted changes to improve the

standard.

The Malaysian government is aware of the need to improve the standard of
English and has therefore tried a lot of teaching measures, tested and
adopted in an effort to improve students' learning and performance in
English. In addition, Malaysian language policy makers and syllabus
designers have put together a more integrative approach in the new KBSR
and KBSM English syllabuses, so that learning can take place effectively.

KBSM stresses on the communicative approach to teaching English.

As is usual with new curriculum programmes in the country, the Curriculum
Development Centre (CDC) and the Textbook Bureau briefed textbook
publishers, and a number of new textbooks geared to communicational
activities appeared during the first year of implementation in 1976 (Abu, S.A.

1984).

Instructional Materials in the Teaching and Learning of English as a
Second Language.

In teaching and learning a language, an important variable affecting success

or failure is the kind of instructional materials used. Instructional materials




are materials, which aid the students in his learning of English and the
teacher in his teaching of English. Nunan (1988), explains that materials is
considered a crucial part within the curriculum and are considered as
‘curriculum models' because they provide concrete models for effective
classroom practice. According to Hutchison and Waters (1989:107) good
materials should help to 'provide a clear and coherent unit structure which
will guide teachers and learners through various activities in such a way as
to maximize the chances of learning'. This means that materials help teachers
to plan lessons and provide students opportunity to assess their progress.
The materials may be imprinted, pictorial or in recorded form or a
combination of the different forms and may be presented in a wide variety of

media,

Basically, instructional materials used in most Malaysian schools can be

divided into three types. -
(a)  those that are produced commercially
(b)  those that are government publications

(¢)  those materials that are teacher-made

Those that are produced commercially include textbooks, supplementary

readers, workbooks, certain taped materials, filmstrips, etc. Government

8
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publications include the school syllabus, handbooks, resource kits and radio
and television programmes with comprehensive notes for the teacher.
Teacher -made materials are any materials that the teacher makes, for
example, audio-visual aids like charts, flashcards, pictures and puppets

(Corder,S.P.1996).

The Role of Instructional Materials

Instructional materials, like any other variables in language learning have an
important role to play. They are meant to assist teachers to teach the
language, define the scope and the content of the language course, and
enhance teaching strategies and help guide students. Allwright (1990) argues
that materials should teach students to learn, that they should be resource
books for ideas and activities for instruction/ learning, and that they should
give teachers rationales for what they do. From Allwright's point of view,
textbooks are too inflexible to be used directly as instructional material.

On the other hand, O'Neil (1990), argues that materials may be suitable for
students' needs, even if they are not designed specifically for them. He
viewed that textbooks make it possible for students and teachers to review
and prepare their lessons, that textbooks are efficient in terms of time and

money., and that textbooks can and should allow for adaptation and

improvisation.
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24 Textbook
In Malaysian schools, English textbook is one of the important instructional
materials used by teachers of second language teaching. The ways how
teachers react and use a textbook vary form one to another. Some teachers
adopt all the materials provided by the textbook without taking into
consideration the learners' needs and interests. These teachers think that it is
right to use a textbook from beginning to end as long as it is an approved one
(Cunningsworth, 1984). On the other hand, there are also teachers who are
selective in using the materials provided by a textbook by bearing in mind
the needs and interests of the learners. These teachers either adapt or
supplement the materials with one that they take from other sources or those

that they create themselves.

It is important to realize that a textbook, whether it an approved one or not,
does not contain everything to be covered in a course. Curiningsworth (1984)
states that textbooks or /and workbooks are usually produced for the
general market. This means that however good the textbook is, it will never
be perfect for every teacher's teaching situation. Rubin and Thomson
(1982:95) cautioned teachers that 'a textbook must not be regarded as a Bible.

In some respect it will always need adapting, modifying or supplementing.

Using workbooks is one of the ways in supplementing the textbook.




Workbook

A workbook is sometimes used in complement with a textbook and both are
useful aids to the teacher. Workbooks are instructional materials that provide
additional exercises in addition to that given in the textbook. The main aim
of workbooks is to provide extra practice for pupils. Workbooks are used as
a supplement to textbooks. Whereas textbooks present items and then give
practice, workbooks are meant solely for practice and reinforcement. The
exercises in workbooks range from manipulative to productive. Workbooks
are beneficial in that they serve as good instructional materials in the absence

of the teacher. (Corder, S.P., 1996)

In using workbooks, teachers should bear in mind that they have the
responsibility to follow the curriculum and provide, make and choose
suitable materials that are in the workbooks. They may adapt, supplement
and elaborate on those materials and also monitor the progress and needs of
the students and finally evaluate students. Therefore, it is important for

teachers to know how to choose the best materials, how to make

supplementary materials and how to adapt materials.
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Adapting Materials

Cunningsworth(1995), suggested that despite the range and variety of
published materials that are available in the market, it is hard to find a
perfect fit between the learner needs and course requirements on one hand
and what the coursebook contains on the other hand. He further elaborated
that every learning and teaching situation is unique and depends on factors
such as the dynamics of the classroom, the personalities involved, the
constraints imposed by syllabuses, the availability of resources and the
motivation of the learners. Hence, materials can always be improved by

being adapted to suit particular situation where it can be used.

In relation to adapting materials, Cunningsworth suggested that the process
should involves one or more of the following;

a) leaving out some parts of the material

b) adding materia! (published or own material)

c) replacing material with something more suitable

d) changing the published material to make it more suitable for use.

According to Cunningsworth, adaptation is needed when the materials are

not ideal as they stand in the following areas:-




b)

d)

8)
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methods for example an exercise may be too mechanical, lacking in
meaning or too complicated

language content for example there may be too much emphasis on
grammar items that the students learn easily and not enough
emphasis on those that they find difficult

subject matter for example topics may not be interesting to the
students or they may be outdated or not authentic enough

balance of skills for example there may be too much emphasis on
skills in the written language or on skills 1 the spoken language, or
there may be not enough on integrating skills

progression or grading for example the order of language items may
need changing to fit an outside syllabus or the staging may need to be
made steeper or shallower

cultural content for example there may be some cultural references
that need omiitting or changing

image for example some materials may project an unfriendly image

through poor layout, low quality visuals, etc

Teachers adapt materials for all the above reasons and in order to do so

effectively, there is a need for teachers to be sensitive to the students'

interests, learning styles and motivation. Besides, teachers should also be




27

aware what materials are difficult or easy for their students, so as to enable
them to adapt materials in a way that makes them challenging linguistically
and stimulating in their content, without being too difficult or user-
unfriendly. In order for teachers to adapt materials effectively, they need to
have a good understanding of the nature of materials that they are adapting,
and the experience of working in the learning/teaching situation which they
are adapting the materials for. Cunnningsworth (1995), suggested that
materials adaptation can be a very worthwhile activities when teachers are
aware of the requirements for adaptation as it would add life and impact to
even very ordinary materials. Teachers would therefore achieve a good deal
of satisfaction in seeing an exercise or activity really take off and involve

students because it was adapted to appeal to their interests and imagination.

Supplementing and Replacing Materials

Cunningsworth (1995), suggested that where material is lacking mn a
particular area or deals with the area in an unsuitable way, the options are to
find supplementary material from other sources or to produce own
materials. Materials may need supplementing in a number of areas such as
reading, listening, pronunciation, vocabulary and grammar. The level of the

supplementary materials should meet the level of the students and

supplementary materials can either be used as remedial or enrichment
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activities for the students. On the other hand, Cunningsworth(1995), also
suggested that it would be good if materials of a higher level to be used
especially if the focus is on vocabulary as vocabulary does not necessarily

get more difficult, it simply increases on quantity.

Related Findings

In their effort to find suitable materials for the students, teachers should take
into account the age, interest, objectives of the lesson, size of class,
availability and suitability of the materials. Cunningsworth (1984)
commented that in order for teachers to select or choose certain materials for
the students, they should first evaluate the materials. Teachers should take
into consideration the students' age, interests, objectives of the lesson, class
size and the suitability of the materials. The materials that the teachers have

selected or chosen will equip the students to use the language effectively for

their owr: purpose.

Leela and Thurgood (1991) also suggested that in order for teachers to
choose, adapt and develop suitable materials, they should adapt and as well
develop materials that help students to feel at ease. The texts and

illustrations that relate to the students' own culture, level, and help them

learn rather than test them. The materials should also build their confidence




to attempt the tasks. The tasks that try to push them slightly beyond their
level of proficiency will engage them in the tasks that stimulate them to

learn.

Linek, Wayne.M and Harkins, Donna M (1997), carried out a pilot study to
examine to what degree answers that students supply on basal reader
workbook pages are intergrated with understanding the words in the story
or with understanding the story itself. The findings suggest that the lack of
workbook intergration with reading books should be recognised and
considered when adopting, purchasing and planning to use the workbooks.
As such a careful selection of workbook is vital so as to ensure students learn

effectively and efficiently.

There seemed to have been not many studies done on the use of workbooks
among teachers in the teaching and learning of English language. This
present study will look into the need to use workbooks among teachers, the
criteria that serve as a yardstick in the selection of workbooks and the ways
the teachers used the workbooks in the teaching and learning of English

language. The next chapter discusses the methodology that is used in

conducting the study.
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CHAPTER III

METHODOLOGY

This chapter discusses the methods used in the study. It is divided into 5
sections: research design, samples of the study, the research instruments,

data collection procedures and data analysis.

Respondents of the Study

The study aimed to find out the use of Form 4 English workbooks among
teachers who are teaching English language for Form 4 students. The
respondents of this study consisted of 40 experienced Form 4 English
teachers from the 16 randomly selected schools in Kuching city. In relation to
the selection of schools, the researcher wrote down the names of all the
schools in Kuching city from .the list of secondary schools released by the
Inforn:ation Unit, Education Department of Sarawak (refer to Appendix 5) ir
pieces of paper and threw them on the floor. The researcher then picked up
the folded pieces of papers for sixteen times and those names of schools
being picked up were selected for the study (refer to Appendix 6). All the
Form 4 English teachers from the randomly selected schools were the

respondents in this study.
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Research Instruments

This section discusses the methods employed by the researcher in obtaining
data. For this study, the instruments employed were:

r  Questionnaire

= Semi-structured interview

= Classroom observation

=  Document analysis

These methods were used for estébli.-shing the "validity and trustworthiness"
of the data through the technique of "triangulation" (Hopkins, 1985:142).
Triangulation is necessary in order to obtain more relevant data to achieve
the objective of the research. Based on the description in Open University
course E811 (cited in Bell 1993:64) triangulation means:-

"cross-checking the existence of certain phenomena and the veracity

of individual accounts by gathering data from a number of informant

and a number of sources and subsequently comparing and contrasting
one account with another in order to produce as full and balanced a study
as possible”,

As such it is hoped that the technique used would give a 'degree of

authenticity' to the data collected and to substantiate the findings.

3.1.1 Questionnaire

The questionnaire was used to find out the use of workbooks among

Form 4 English teachers in the teaching and learning of English
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language. There are two main reasons for carrying out the study using
questionnaire. Firstly, collection of data from the respondents could
be accomplished within a short period of time. Secondly, it provided
an opportunity for the respondents to recall their past experiences and
other related information that they have come across regarding the

matter before the actual interview.

The questionnaire was divided into two sections; (refer to Appendix
2a) Section A and B. In section A, the questions were formulated to
elicit baseline information regarding the respondents' particulars and
their teaching experiences. The structure of the questions required the
respondents to tick in the appropriate box provided and to provide

informatior when necessary.

In Section B, the questionnaire aimed to discover respondents'
responses to the questions regarding their use of workbooks, the
criteria for their selection of workbooks and the ways the teachers use
workbooks in the teaching and learning of English language. Some of
the questions in this section required the respondents to tick in the

box provided while the other questions were open-ended which

required the respondents to write out their responses.
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Semi-Structured Interview

Marriam (1998) states that interview is necessary when we cannot
observe behaviour or feelings. The semi-structured interview was
divided into 3 sections; Section A, B C and D that comprised of open-
ended questions (refer to Appendix 3a). The questions asked in the
interview aimed to find out the need to use workbooks, the criteria for
the selection and the ways the workbooks are used by the Form 4
teachers. These ﬁpenfndeﬂ questions were designed to elicit more
reliable answers or responses from the respondents as compared to
those questions in the questionnaire, which do not provide detailed
information needed. The open-ended of interviewing was used so
that, in addition to covering all the matters of known relevance, other
relevant information would have a chance of emerging. In this present
study, the semi-structured interview was employved to enable the
selected respondents to II‘ESP(}I{CI more freely to the questions posted

by the researcher.

Classroom Observation
Due to time constraint and the tight examination schedule in most of
the selected schools, the researcher was unable to employ the

classroom observation as planned earlier. It would be very helpful if

classroom observation was carried out, as it would also give aseful
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3.1.4

information to compare with the questionnaire and the semi-
structured interview. By carrying out classroom observation it would
also enable the researcher to see how the teachers use the workbooks
in the teaching and learning of English language (refer to Appendix
4). However, the researcher has replaced the classroom observation

with the document analysis.

Document Analysis

The collection of samples of worksheets and examination papers were
collected from a number of selected respondents as these documents
would be able to show the ways the teachers use the materials from
the workbooks. The document analysis were included in the

discussion whenever recessary.

Data Collection Procedure

In this study the data collection procedure showed the sequence of events

undertaken by the researcher in order to collect the relevant data for the

research. The researcher data collection procedure was as follows: -




Figure 3.1: Procedure for Data Coliection

Getting Started | Identifying Pilot Study of Questionnaire
Respondents and interview Questions
i B Selection of Respondents for Administration of
S [ interview | Questionnaire
Interview
3.21 Getting Started
Before conducting the study, permission was obtained from the
Educational Planning and Research Division (EPRD), Ministry of
Education and the Sarawak Education Department/ Principals of the
16 selected schools as well as teachers participating in the study.
3.2.2 Identifying of Respondents

The researcher went to the 16 selected schools to make initial survey
on the ESL teachers and to obtain permission from the principals to
carry out the research. The researcher then briefed the principals
about the purpose of the research and informed the principals that all
the Form 4 English teachers in the school are the respondents in the
study. After that, the researcher had a meeting with the respondents

and szeks permission from them to participate in the project. From

therecn, the researcher made appointment with the respondents to
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participate in the questionnaire, semi-structured interview and class

observation.

Pilot Study

Oppenheim, 1992; Morrison, 1993; Wilson and McLean, 1994:47 state
that 'a pilot study has several functions, principally to increase the
reliability, validity and practicability of the questionnaire’. The
researcher carried out a pﬂot study on the questionnaire and semi-
structured interview before the actual administering of questionnaire
and interview. It was conducted in September 2001 with ten
experienced Form 4 English teachers. The respondents were teachers
who are teaching English in various schools in Kuching/ Samarahan
district and they are also using workbooks in the teaching of English
language. Therefore the researcher has carried out the pilot study so
as to check the validity and reliability of the questions designed in the
questionnaire. In addition according to Bell (1993: 84), piloting is vital
as it 'gets the bug out of the instrument’. Thus by conducting a pilot
study, the researcher will also be able to identify the vagueness of any

questions, and make necessary modifications to the questions.

During the pilot study the researcher went through the questions with

the respondents (Refer to Appendix 2). They could understand most




3.24

During the pilot study the researcher went through the questions with
the respondents (Refer to Appendix 2). They could understand most
of the quastions except for question 7, which was not phrased clearly.
Therefore, the researcher modified and rephrased question 7 (refer to
Appendix 2, the original question and Appendix 2a, the actual

question for the study).

Likewise the researcher also went through the interview questions
and the respondents' responses were recorded in the interview sheet
(refer to Appendix 3). They could understand the researcher's
questions. In some areas, the researcher needed to prompt them so
that the respondents could give answers expected by the researcher.
The answers would serve as a guide for the researcher during the
actual interview with the selected respondents. During the pilot study
it was found out ﬂ\ﬂt-quest:inn 5 in Section C was not phrased
correctly. Hence the researcher had modified the question (refer to
Appendix 3, the original question and Appendix 3a, the actual

question for the study).

Administration of Questionnaire

The questionnaire was administered directly to the group of teachers

from the selected schools. The researcher met the respondents
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personally and explained the purpose and the procedure of the
questionnaire, By meeting the respondents, the researcher would be
able to build up the rapport with them, thus it would help the
researcher in administering other instruments for the study such as
the semi-structured interview and the collection for the document
analysis. The respondents were given a day to complete the
questionnaire and they were also told to cooperate and that the
researcher would come aﬁd collect the questionnaire the next day.
This was intended to enable them to respond immediately to the
questions and if they were given too many days to complete the

questionnaire, they may tend to forget about it.

Selection of Respondents for the Semi-Structured Interview

After all the questionnaires were collected from the respondents, the
researcher briefly went through the responses and listed additional
questions to be included in the interview schedule in order to clarify
some responses. From the responses in the questionnaire the
researcher selected 20 respondents for the interview. The selection
was based on the resourceful information given by the respondents in

their questionnaire to seek clarification and elaboraton on their

responses in the questionnaire.
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The researcher then made necessary appointments with the selected
respondents for the interview. A tentative timetable was prepared
prior to the interview session in case there is a need to make changes

concerning the time and the date of the interview.

Semi-Structured Interview

The interview session with ;the respondents was conducted within the
week that they filled in the questionnaire and it was carried out in an
informal manner. During the interview, the respondents were made
to feel relaxed and were encouraged to share their views as Nunan
(1988) suggests that semi-structured interview is more like a free-
flowing conversation between the interviewer and interviewee. All
the respondents selected for the interview were very co-operative and
generous with their time and information. Thus, the researcher has

been able to gather useful and detailed information.

The responses from the respondents during the interview were jotted
down and tape-recorded. According to Marriam (1988: 87), the
practice of recording the interviews is to 'ensure that everything is

preserved for analysis' whereby the researcher can play the tape to

elicit information needed for the analysis.
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3.27 Data Analysis
The data collected from the questionnaire, semi-structured interview
and document analysis was recorded, analyzed and compared. This
was done using ‘triangulation' in order to establish 'validity and
trustworthiness' of the data (Hopkins, 1985:152). Schumacher and
James (1993) stated that 'triangulation’ is the cross-validation among
data sources. It allows cross-checking of data to find out the presence
of any irregularities. Findiﬁgs to the questionnaire, the questions for
the semi-structured interview and document analysis were discussed
descriptively and also presented in table form to give a clearer picture.

The findings helped the researcher in answering the research

questions.
I This study looks at teachers' use of workbooks in the teaching and learning
r of English language. Three instruments were used to obtain the necessary

irformation for the study. The instruments were questionnaire, semi-

structured interview and document analysis. The data collected was

'triangulated' to establish a more valid and trustworthy result. The next

chapter will discuss the findings of the study.




CHAPTER IV

FINDINGS AND DISCUSSIONS

This chapter presents the findings and discussions of the study on 'The Use
of Workbooks among Form 4 English Teachers in the Teaching and Learning
of English Language’. The findings will be discussed by triangulating the
data obtained from the three research instruments; (a) questionnaire, (b)
semi-structured interview and (c) document analysis. The researcher used
'triangulation’ which is the cross-validation among the data obtained. By
using 'triangulation, it helped the researcher to find regularities in the data
and also to see if the same pattern keeps recurring (Schumacher, 1993: 498).
Apart from that, this method is also for establishing ‘validity' and

'trustworthiness' of the data (Hopkins, 1985: 152).

The above study attempts to answer the following research questions:-

a} Why is there a need for the Form 4 English teachers to use workbooks in
the teaching and learning English language?

b) What are the criteria that serve as a yardstick for the Form 4 English
language teachers in selecting workbooks for the teaching and learning of

English language?
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¢) How do the Form 4 English language teachers use the workbooks in the

teaching and learning of English language?

The presentation of findings begins with the baseline information of the
Teacher respondents (henceforth referred to as R). This is followed by the

main findings which is discussed based on the above research questions.

The Respondents

The following section presents the general profile of the 40 teachers
respondents (henceforth referred to as R) and indicated by number 1 until 40.
Throughout the description in this chapter, each teacher respondent will be
indicated by the abbreviation Rn where n refers to the respondent's number.
For example, R40 will refer to the last respondent i.e the 40" respondent.
Table 4.0a below shows the highest academic qualification, professional

qualification, number of years in the teaching profession and number of

years in teaching English language for Form Four.
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Table 4.0a Respondents' Profile

Respondent Highest Highest MNo. of years in teaching profession MNao. of years teaching Form 4 Englis
{n=40) Academic Professional
Qualification  gualification

35 610 1115 1620 71 35 610 1115 1620 2
above abo
R1 Degree B.A TESL v v
R2 STPM TTC o4 7
R3 Degree B.A TESL 4 v
R4 SC TTC | o -(
R5 Degree Bsc. TESL v v
Ré Degree B.A TESL v ¥y
R7 Degree B.A TESL o S
RS Degree B.A TESL s
R9 Degree B.A TESL L
R10 Degree B.A TESL v
R11 HSC TIC <
R12 Degree B.A TESL v s
R13 Degree B.A TESL : 4
R14 Degree B.A TESL v
R15 Degree Bsc. TESL v
Ri6 H5C TIC v
R17 Degree B.A TESL v v
R18 Degree B.A TESL v s
R19 Degree B.A TESL s v
R20 Degree Bsc. TESL
R21 Degree Bsc. TESL

R22 sC TTC v <
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R35

35

Degree B.A TESL 4

Degree B.A TESL v
Degree B.A TESL < o
Degree Bsc. TESL v v
STPM TTC 4 4
Degree B.A TESL v s
Degree B.A TESL 4 ¥ 4
Degree B.A TESL 7
Degree B.A TESL 7
Degree B.A TESL v 7
Degree Bsc. TESL
STPM TIC

HSC TTC vy
Degree B.A TESL v v
Degree Bsc. TESL

SC TTC 7 7
Degree B.A TESL v
Degree B.A TESL L4 -

The respondents of this study were 40 experienced English language
teachers from 16 selected schools in Kuching district. 80% of the respondents

are degree holders while 20% of them are college trained.

In relation to the respondents' teaching experience, 7.5% of the respondents

have at least 3 to 5 years teaching experience, 27.5% of them have at least 6 to

10 years teaching experience, 37.5% of them have at least 11 to 15 years
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experience in the teaching profession, 20% of them have at least 16 to 20
years teaching experience while another 7.5% of them have teaching

experience for at least 21 years and above. (refer to Table 4.0b)

Table 4.0b Respondents’' Teaching Experience

Years Number of Respondents Percentage (%x)
(n=40)
3 to 5 vears 3 7.5%
& to 10 years 1n 275%
11 to 15 years 15 37.5%
16-20 years B 20%
21 years and above 3 7.5%

In relation to the respondents’ experience in teaching English for Form 4, the
data collected showed the following result as shown in Table 4.0c. The
findings showed that 37.5% of the respondents have been teaching Form 4
English for at least 3 to 5 years, while 30% of them have at least 6 to 10 years.
25% of the respondents have at least 11 to 15 years and 7.5% of them have
been teaching English for Form 4 for at least 16 to 20 years. However, none of

the respondents have 21 years and above experience in teaching Form 4

English (refer to Table 4.0c).
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Table 4.0c Respondents' Years of Teaching Form 4 English

Years Number of Respondents Percentage (%)
(n=40)
3 to 5 vears 15 37.5%
6 to 10 years 12 0%
11 to 15 years 10 25%
16 to 20 vears 3 7.5%
21 vears and above 0 0%

This baseline information was gathered to see whether there are/is any
pattern in the selection or use of workbooks among the teachers with the
difference number of years in the teaching profession and the number of

years in teaching Form 4 English.

Discussion of Findings

The following sections will present the findings obtained from the
questionnaires (refer to Appendix 2a). Discussions will be made in an
integrative basis. That is, based on the questionnaires' findings as well as the
semi-structured interview (refer to Appendix 3a) with the 20 selected
respondents. The selection of the respondents for the interview was based on
their resourceful information given in the questionnaires and therefore the
interview was aimed to obtain further clarification on the respondents’

responses in the questionnaires. The discussion on the document analysis is

also included in this chapter.










