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ABSTRACT

A SURVEY ON TEACHING TECHNIQUES EMPLOYED BY ESL. TEACHERS
TO TEACH SHORT STORIES

Stum anak Semob

This study is aimed to document the teaching techniques employed by ESL teachers
in teaching the short stories. It is also attempted to highlight the problems faced by
these teachers when teaching the short story component. 120 English Language
teachers who are teaching the short stories for Form One and Form Four from 25
secondary schools in Kuching, Samarahan and Bau divisions were randomly selected
as the respondents for this study. The data was obtained through questionnaire. The
findings showed that ESL teachers employed a wide range of techniques in teaching the
short stories. The techniques that they most often used were question and answers,
discussion and re-telling a story. Meanwhile, readers- theatre, role-play and simulation
were least preferred. The most prominent problems faced by these teachers in teaching
the short story component were difficulty in relating the cultural elements with the
background knowledge of the students, getting students to sequence the plots of the
short story, identifying themes and explaining the literary terms.
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ABSTRAK

KAJIAN MENGENAI TEKNIK-TEKNIK YANG DIGUNAKAN OLEH GURU
BAHASA INGGERIS DALAM PENGAJARAN CERPEN

Stum anak Semob

Kajian in bertujuan untuk mendokumentasikan teknik-teknik yang digunakan oleh
guru Bahasa Inggeris dalam pengajaran cerpen. Kajian ini juga turut menonjolkan
masalah-masalah yang dihadapi oleh guru semasa mengajar komponen cerpen. 120
orang guru Bahasa Inggeris yang mengajar cerpen untuk Tingkatan Satu dan
Tingkatan Empat dari 25 buah Sekolah Menengah di bahagian Kuching Samarahan
dan Bau di pilih secara rawak sebagai responden dalam kajian ini. Data-data telah
diperolehi melalui soal selidik. Hasil dapatan kajian menunjukkan bahawa guru
mempelbagaikan teknik mereka dalam pengajaran cerpen. Teknik-teknik yang kerap
digunakan ialah teknik soalan, perbincangan dan bercerita. Manakala teknik drama,
main peranan dan simulasi jarang digunakan. Kajian juga mendapati masalah yang
dihadapi oleh guru dalam pengajaran komponen cerpen ialah masalah mengaitkan
pengetahuan sedia ada pelajar dengan elemen budaya yang terdapat dalam cerpen,
masalah menyuruh pelajar menyusun plot cerita, mengenalpasti tema dan juga
masalah menerangkan terma-terma sastera ataupun “literary terms”.
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CHAPTER I

INTRODUCTION

1.0  Introduction
This chapter provides the background of the study, statement of the problem,
research objectives and research questions. The last part of this chapter specifies the

definition of key terms related to this study.

1.1  Background of the Study

The re-introduction of the teaching and learning of literature in the Malaysian
ESL contexts as Ganakumaran (2003) asserts “evolved from being a core part of the
school curriculum to a point of near extinction only to re-emerge in the 21 st century in
a stronger form™ (p.27). The Ministry of Education had introduced two programmes,
prior to the re-introduction of literature teaching into our curriculum. Those
programmes were the Class Reader Programme (CRP) and Literature in English
Language Programme (LEP). This is due to “renewal of interest in teaching literature in
the English Second Language Classroom™ (Jakaran Mukundan et al, 1998:2).

The Class Reader Programme was introduced in 1989. It is an extensive
reading programme that gives students the opportunity to read English reading

materials as well as literary materials (Buku Panduan Perlaksanaan Khas Class Reader

|




Programme, 1988). The programme “was quite successful™ (Jakaran Mukundan et al,
1998:4). It is not ‘literature’ but can be “used to introduce concepts such as plot, story,
characterization, point of view and so on™ (Nesamalar et al, 1995:262). In other words,
it is a stepping stone for literature studies.

Like CRP, Literature in English Language Programme (LEP) was also part of
the Ministry’s effort to promote literature teaching. However, it was offered as an
elective subject at the upper secondary schools. [t is not a compulsory subject as it is
not included in the exam. Due to that, it received poor response from schools
(Curriculum Development Centre 2002:2).

As part of the effort to further promote literature teaching, the Malaysian
Ministry of Education, then proposed the Literature Component in the Malaysian
English Syllabus on 5'"March 1999. This proposal was briefed to the Ministry of
Education and Jawatan Kurikulum Pusat. It was approved on 20" July 1999, and was
officially implemented in March 2000, as stated in the revised version of English
language syllabus for “Kurikulum Bersepadu Sekolah Menengah™ (KBSM);

“A small literature component has been added to the curriculum. This

will enable learners to engage in wider reading of good works for

enjoyment and for self-development. They will also develop an

understanding of other societies, cultures, values and traditions that will
contribute to their emotional and spiritual growth.” — Ministry of

Education, 2000-

This literature component in the English Language syllabus is a compulsory
subject for all schools in Malaysia. It is taught in all levels from Form One to Form

Five. The implementation schedules were done in stages. In March 2000, the literature

component in the English lesson is taught to Form One and Form Four. Then in the
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year 2001, it is taught to Form Two and Form Five and later in the year 2002, it was
introduced to Form Three.

The Literature genres are poems, novels and short stories. These genres are
written by native writers of the English Language, and non-native writers such as
Malaysians and Africans. The instructional time allocated for teaching this component
is 40 minutes per week. It also forms 20% of the weightage for the English Language
examination paper.

For this study, the researcher only focuses on the teaching of short stories and
this involves those English Language teachers teaching the short stories in Form One

and Form Four only. The respective titles of the short stories are presented below:

FORM 1
(1). The Pencil by Ali Majod
(i1).  How Dalat Got Its Name by Heidi Munan

(iii). Of Bunga Telur and Bally Shoes by Che Husna Azhari

FORM 4

(i). The Lotus Eater by Somerset Maugham
(ii).  The Necklace by Guy de Maupassant
(iii). The Drover’s Wife by Henry Lawson

(iv). The Sound Machine by Roald Dahl

(v). Looking for a Rain God by Bessie Head




Like other literature genres, short story has a wide learning area. The teaching
and learning areas encompass the literary elements such as plots, characters, setting and
the literary devices. The emphasis in our KBSM syllabus is to teach English language,
which focuses on language for aesthetic use. Some of the learning outcomes that arc
highlighted on language for aesthetic use are; students are required to understand and
tell in one’s own words the story and poem heard and read, and give one's own opinion
of the text, recognize elements in a story such as characters and setting, explain the
message the writer is trying to convey and understand other people’s cultures,
traditions, customs and beliefs (Huraian Sukatan Pelajaran KBSM 2003:18).

This needs teachers’ knowledge on appropriate methodology/techniques to
teach literature. Teachers’ awareness on appropriate techniques of teaching literature is
important because “the successful implementation of a lesson depends on a number of
techniques which the teacher must develop™ (Nesamalar et al, 1995:280).

In a recent study conducted by Ganakumaran et.al, (2003) stated quite a number
of teachers found that they were in dilemma regarding the appropriate used of
methodology to teach literature. These teachers 57 % of them “indicated that they
would use the literature component examination paper as a benchmark of what to teach
and how to teach™ literature (p.75). However, this study was done in West Malaysia
and not in Sarawak and Sabah. Moreover, the above study only focuses on the
teaching of literature in general and not on one particular genre. As such the researcher

is interested to present the scenario in some schools in Sarawak and focusing on one

literature genre, which is on how the ESL teachers teach the short story component.




1.2 Statement of Problem

As mentioned earlier, the implementation of the literature component in the
English Language syllabus is considered new as it has been implemented for 5 years
only. So, many researchers are interested to know about the teachers and the students’
perspectives towards its implementation.

In 2003, Ganakumaran, Shahizah and Khoo did a research on pedagogical
implications in the incorporation of literature component in the Malaysian ESL
Syllabus for Secondary schools. They found out that out of 500 participant who were
involved,

“240 out of 500 participants seem convinced that they lack the

knowledge about literature teaching methodology. Another 10% of the

participants indicate indifference to the idea of acquiring knowledge of

teaching literature methodology... as literature both as content and as a

teaching skill received little attention in teacher training until recently "

(Ganakumaran, Shahizah & Koo, 2003:73)

The above findings discernibly indicate that most teachers admitted lacking the
knowledge on methodology/techniques to teach literature.

Unlike the study done by Gunakumaran et al. Gurnam (2003) did a study on
students” perception towards the programme. The participants involved were 30 Form
Two students studying in an urban girls’ secondary school in Petaling Jaya in the state
of Selangor. The researcher categorized the students according to their proficiency

levels. The students” proficiency levels were based on the proficiency index calculated

from the scores obtained by the students in the Malaysian Education Ministry’s

Diagnostic Reading Test.




The sample consisted of ten students from the Advanced-level group, ten from
the Intermediate-level group, and ten from the Elementary-level group. An advanced
level group was those who obtained a score between 75 % and 100 % for their
diagnostic reading test. The scores of the Intermediate group students were in the range
of 36 % and 74 %. Meanwhile, the elementary group students obtained a score of 35 %
and below.

It was reported that majority of the students found that the literature lesson was
boring. The advanced group states that the activities were dull and the text did not
match their English language proficiency and the elementary students said the language
was difficult. For instance, one of the elementary group students said, “My teacher
tries very hard to make us understand, but we are very poor in English, she teaches us
well, she is a very good teacher. She is good but we are not good™ (quoted in Gurnam
2003:108).

One of the highlights of the findings was that teachers did not employ the
appropriate technique(s) to increase students’ level of interest in literature. This
resulted in students getting bored in the language classroom. Some activities were
pitched at a low level and boring activities further caused the class dull and uninspiring.
All these studies were done in West Malaysia and not in Sabah and Sarawak. So, as a
first step to look at the “problems’ with teachers knowledge on how to best teach
literature or problems with teaching literature. the researcher would like to first,
document what exactly are the techniques our teachers employ in their classroom and
then find out what are their problems these ESL teachers face in teaching this

component. The researcher aims to do this by identifying the techniques employ by
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ESL teachers to teach short stories and also the problems these teachers face in

teaching this component.

1.3  Objectives of the Study
(1) To identify the techniques employed by ESL teachers to teach the short

story component.
(if)  To identify the problems that these ESL teachers faced in teaching the

short story component,

1.4  Research Questions
(1) What are the techniques employed by ESL teachers to teach the short
story component?
(il) ~ What are the problems that these ESL teachers faced when teaching the

short story component?

1.5  Significance of the Study

This study is aimed to document the techniques employed by ESL teachers in
their teaching of the short story component particularly on the aspect of techniques that
the teachers most prefer and also the techniques that the teachers least prefer to teach
the short story. It is also attempted to highlight the problems that they face in teaching
these component.

Besides that, it will also help to highlight the teachers’ point of view

particularly on the aspect of the problems that they face and their suggestions to
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overcome their problems. This is to enable the relevant authorities such as the
Education Department and the policy makers to find ways to rectify the problems.

As the teaching and learning of literature is still new in the English Language
curriculum, and not many researchers have done study on this field, thus it is also
hoped that the findings will provide information for the future researches to do a study
on this aspects particularly by focusing on students, whether or not they perceive the

techniques as being interesting and inspiring.

1.6  Definition of Key Terms
For the purpose of this study, the following operational terms is used to

facilitate understanding in this research.

1.6.1 Short story

Quayum and Rosli (2000) define a short story as a brief fictional
narrative in prose that contains formal structure and is shorter in length and
restricted in scope and complexity. Keegan (1999) says that a short story is a
narrative, rarely, over 10,000 words or below words, more commonly 1,500-
5000 words — a single-sitting read, but with enough time and weight to move

the reader. In addition, the American Literary classics (2004) defined a short

story as a short work of fiction, and prose writing.




1.6.2 Techniques

Techniques according to Anthony (1963) cited in Brown (1994, p. 137)
are “various activities that either teachers or learners perform in the classroom™.
Brown (1994:51) defined it as “"a wide variety of exercises, activities, or devices
used in the language classroom for realizing lesson objectives™. On the other
hand, Richards, J.C, Platt, J. & Platt H (1992:20) reaffirm that techniques are
“different kinds of classroom activity”. In short, it refers to the tasks that the
teachers used for their teaching and learning in the classrooms. For this study,

the researcher will use the above definition as a guide to conduct this study.

1.6.3 Literature Component

Literature Component refers to the literature with a small =17 in the
English Language Curriculum. Its emphasis is to enhance learners’ language
development in which the teaching of grammar items, pronunciation and the
four language skills are integrated. However, there are also elements of big “L’
because learners are also expected to give their personal responses to the text by
discussing the literary elements such as themes, characters, setting, plots and

values in the texts (Curriculum Development Centre, 2000).

| B Summary
This chapter discusses background of the study, statement of the problem,
research objectives, and research questions, significance of the study, definition of key

terms and limitations of the study. However, there are not many literature reviews on
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short story. Therefore, for this study, the researcher will use relevant literature review
to review the short story.
The following chapter will cover three main topics; teaching and learning of

literature, problems related to the teaching of literature, and teaching and learning of

the short story.




