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Abstract

Perspective of collaborative writing and peer response group in effective writing
Judia Mahsuri binti Mahiji

Writing is one of the important skills in the life of a student, in and outside the classroom.
The use of collaborative writing and peer response group is two new techniques that are
gaining rtecognition in the education world. This research aims to find out the
effectiveness of the two techniques, its similarities and differences as well as its strength
and weaknesses.

The study was conducted in a semi-urban school in Kuching, Sarawak. The samples
consist fourty 16 years old students who are divided into two different groups known as
collaborative writing groups and peer response groups. The methods include teaching
procedure, observation checklist and posttest. The posttest is argumentative essays titled
“Computer bring more harm than good. Do you agree?”.

The findings revealed that there is an improvement in the students writing skills for both

techniques. The students showed positive reaction even though they have not learnt using
these techniques in their classrooms.

viil



Abstract

Perspective of collaborative writing and peer response group in effective writing
Judia Mahsuri binti Mahiji

Penulisan merupakan salah satu kemahiran yang penting dalam kehidupan pelajar, baik di
dalam mahupun di luar kelas. Penggunaan teknik “collaborative Writing” dan “peer
response Group” merupakan dua teknik baru yang sedang meraih penghargaan dalam
dunia pendidikan. Kajian ini bertujuan untuk mengenal pasti keberkesanan, persamaan
dan perbezaan serta kekuatan dan kelemahan kedua-dua teknik ini.

Kajian ini telah dijalankan di sebuah sekolah awam di Kuching, Sarawak. Sampel terdiri
daripada 40 orang pelajar yang berusia 16 tahun. Pelajar-pelajar ini telah dibahagikan
kepada dua kumpulan yang dikenali sebagai “collaborative writing groups” dan “peer
response groups”. Metodologi yang digunakan ialah prosedur pengajaran, senarai
pemerhatian and ujian. Ujian tersebut merupakan sebuah penulisan berbentuk pendapat
bertajuk “Computer bring more harm than good. Do you agree?”.

Hasil kajian telah menunjukkan bahawa terdapat peningkatan di dalam kemahiran
penulisan pelajar bagi kedua-dua teknik. Para pelajar telah mempamerkan reaksi yang
positif walaupun mereka belum pernah mengaplikasikan kedua-dua teknik tersebut di
dalam kelas.
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CHAPTER 1

INTRODUCTION

1.0  Background of the study

“English is currently accepted as a world language with an estimated of one billion
people, roughly one-fifth of the world’s population speak English” (McCrum & Cran &
McNeil, 1986, cited in Rosengren, 1999, p.2). Rosengren (1999, p. 13) on the other hand,
stated, “English is seen as a neutral medium of communication, which is beginning to

become common”.

1.0.1 Significance of English in Malaysia

Joan Young Gregg, a professor of English at New York City Technical College of the
city of New York, who was appointed as an academic specialist on an English Language
Specialist Program made a report on her visit to Indonesia and Malaysia. Among others,
she reported that “English language proficiency to varying degrees is seen as a vital
component of both nations’ desire to enter today’s commercial, political and social

“global village” (2002, p.1, 3)”.

The Malaysian education policy clearly defines English language as the second most
important language (Omar, 1979, cited in Fitzpatrick, p.3), “not due to Malaysians

colonial past, but because of the importance of English in international trade”. Our



Education Minister, Tan Sri Musa Mohamad, (2002, cited in Chapman, 2002, p.1)
recently stressed the importance of English language when he said that “English was the
lingua franca of globalisation and mastery of the language by Malaysian is essential to
access information and knowledge”. The Malaysian Government’s budget does indicate
its strong support towards this significance in improving the level of proficiency in

English (Gregg, 2002, p. 3).

1.0.2 Malaysian level of proficiency in English

The existing level of proficiency in English language among the Malaysian students is
not encouraging and it becomes a great concern to the Government, as highlighted by our
Prime Minister on the poor results of the national English language examination (1991,
cited in Pillay, 1998, p. 3). Pillay continued to state that “the falling standard of English
was caused by teachers of English, which are being castigated for this “drop” in levels of
competence, a fact that politicians and some educational leaders seem reluctant to accept™

(1998, p. 3).

However, Chitravelu, Sithamparan & Teh (1995, p. 9) stated that “a high percentage
of students failed to achieve acceptable level of competence in English is due to limited
exposure to English in their daily lives and less motivated to learn the language”. In
addition, Dr. Nor Azmi who stated that “since Bahasa Malaysia is a medium of
instruction in most primary and secondary schools, the only exposure of English
language to the students is through formal English classes for between 45 and 90 minutes

a day” (2002, cited in Chapman, 2002, p. 1).



1.0.3 Techniques to improve writing skills

The Malaysian English language curriculum is developed “in line with the way
English is used in society in everyday life, when interacting with people, when accessing
information and when understanding and responding to literary works”. This is reflected
in the learning outcomes of the curriculum. “The learning outcomes are based on the four
language skills of listening, speaking, reading and writing which in turn incorporate
grammar, the English sound system and the appropriate use of vocabulary.
Simultaneously, the curriculum takes into account other educational emphases such as
thinking skills, ICT skills and values and citizenship education” (Curriculum

Development Centre, Ministry of Education, 2000, p. 2).

“The curriculum provides a sufficient approach to enhance students’ proficiency in
English. Nevertheless, it is important to identify effective techniques to assist these
students in achieving this proficiency. There are various techniques that have been
developed in trying to improve the level of proficiency in understanding, speaking,
reading and writing” (Curriculum Development Centre, Ministry of Education, 2000, p.
3). Few examples of various techniques that have been developed are “creative drama”
(Heinig, 1988), “the grammar translation method”, “the communicative approach”

(Larsen-Freeman, 1986) and “game tasks” (Jacques, 1995).

For the purpose of this research, the researcher intends to observe two techniques that

have been practised namely, collaborative writing and peer response group, purposely to



assist students in enhancing their writing skill. “Writing is essential as a learning process,
a key element in the search for meaning because it allows us to reflect on and to order our
encounters with the world and the impact they make upon us” (Willig, 1990, p.25, cited
in Browne, 1993, p.2). “Teachers, students and scholars know that writing influences
thinking in ways that are very different from what seems to be happening when we speak
to one another or contemplate ideas in our minds” (Virtanen, 1998-1999, p.1)”. In fact, it
can be rephrased by saying that “no writing equals not thinking” (Virtanen, 1998-1999,

p.1).

1.0.4 Collaborative writing

In accordance to Dillan, (1993, p. 69, cited in Spring, 1997, p.1), collaborative writing
is defined as “activities involved in the production of a document by more than one
author, then pre-draft discussions and arguments as well as post-draft analyses and

debates are collaborative components”.

1.0.5 Peer response group

Elbow, (1973, as cited in Herrmann, 2000, p.1), introduced peer response group as a
“teacherless writing groups”. Writing groups, which are sometimes referred to as “peer
conferencing” or “peer collaboration”, which, defined by Herrmann (2000, p.1) as a
“collaboration that provides writers with an opportunity to read their drafts aloud and to

discuss them face-to-face with peer audience while the written product is taking shape”.



1.1 Statement of problem

Lynn (1997, p. 3) explained that * learning to write generally calls for more explicit
and extensive instruction. Writing is an invention- more difficult in some important ways
than speaking-employing complexities conventions of committing language to paper”. In
addition, Lynn (1997, p.4) stated that “writing is also difficult because it is usually

demands more coherence, care and thoroughness than speech does”.

Chitravelu, Sithamparan & Teh (1995, p.141), further claimed that “most of us find
writing difficult. Writing is the skill most students are least proficient in. It also yields the
least reward because they have little use for it in the immediate present” and Brender
(1998, p. 1) identified “writing is also a very personal skill, which each person have his

or her own specific problems dealing with it”.

As reported in the UNESCO’s World Education Report, (1998, as cited in Kaur and
Indramalar, 1998, p. 1) “ due to the reason that each class has a large number of students,
the teacher will not have the time to entertain all of the students’ needs and problems

especially if there are a lot of weak students in the class to take care of”.

Moreover, according to Browne, (1993, p.21), “expressing what is meant through the
written word can be both time-consuming and hard work. Writing is also an idiosyncratic
process and success and involvement with writing can vary from task to task in each
passing day”. Browne similarly believed that (1993, p.17) “poor attitudes to writing may

arise for many reasons, but the way that writing is taught and the messages that the



teacher transmits about writing will influence feelings about writing and their view of
themselves as writers”. Tuija Virtanen has also stated, (1998-1999, p.1) “it has been
claimed that writing is the most complex mental act that people perform; in the extreme
interpretation this could, in fact, be rephrased by saying that not writing equals not
thinking. Writing has therefore long been recognized as an essential part of the learning

process”. This may “lead them to become discouraged with what they write” (Browne,

1993, p.18).

1.2 Research Objectives
This research is designed to:
1. Find out the similarities and differences between two techniques;
collaborative writing and peer response group
il. Find out the strength and weaknesses of the two techniques based on the

result of the post-test and the observation checklist.

1.3 Research Questions

This research attempts to answer the following proposed questions:

a. Are the techniques studied in this research effective in improving writing?
b. What are the similarities and differences in the approach of the two techniques?

c. What are the strength and weaknesses in the approach of the two techniques?






