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Abstract 

A Survey on Secondary School ESL Teachers' Use of Self-Access Material! 

for English in Teaching English Language 

lily Tam. 

The aim of this survey is to find out the ESL teachers ' use of self-access learning 
materials for English in teaching English Language. Interviews were conducted and the 
infonnatioo obtained was described and discussed. The ESL teachers from Kuching-Samarahan 
District and Sibu District were interviewed (0 find out their use and problems faced in using self­
access materials for English in teaching English language. 

The findings revealed that only a minority of ESL teachers is currently using the self­
access materials for English although all of the teachers participated in this study agreed that the 
use of the self-access materials has positive impact on their students learning. Apart fonn that, 
the findings also revealed various reasons underlying teachers' setback in using self-access 
learning materials for Englisb in teaching English. 
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Abstrak 

A Survey on Secondary School ESL Teachers' Use of Self-Access Materials 

for En&lish in Teaching Enelish Languaee 

Lily Tams 

Kajiselidik ini bertujuan mengetahui penggunaan bahan akses kendiri yang terdapat di 
sekolah oleh guru-guru Bahasa inggeris dalam pengajaran Bahasa inggeris. Temubual dengan 
gum-guru yang terlibat dalam kajiselidik ini dan dapala11 yang diperolehi telah dihuraikan dan 
dibincangkan. Guru-guru Bahasa [nggeris dari daerah Kuching-Samarahan dan Sibu terah 
!emubual bagi mengetahui penggunaan bahan akses kendiri dan masalah penggunaan bahan 
akses kendiri dalam pengajaran Bahasa Inggeris. 

Dapatan dari temubual menunjukkan hanya sebilangan kecil guru Bahasa Inggeris masih 
menggunakan bahan akses kendiri daJam pengajaran Bahasa Inggeris walaupun mereka 
mengakui penggunaannya mempunyai impak yang positif terhadap pembelajaran pel.jar. Selain 
itu, dapatan juga menunjukkan berbagai sebab yang menghindarkan penggunaan bahan akses 
kendiri oleb guru Bahasa inggeris dalam pengajaran Bahasa Inggeris. 
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CHAPTER I 


INTRODUCTION 


l.0 Introduction 

The role and starus of English Language have undergone significant changes since 

Malaysia achieved its independent in 1957. During the colonial occupation, English is 

the sole medium of instruction in government and government-aided schools. Since 1970 

Standard One pupils across the nation underwent the new English as a Second Language 

(ESL) programme where English was taught as a subject. However, English was only 

taught as a subject to Standard Ooe pupils in 1977 in Sarnwak (JornaJ Pendidikan 

Sarawak, 1993, p. 5) and it means that English was ooly taught as a subject in Se<;ondary 

schools in Sarawak in 1982. Although English is only taught as a subject, this does not 

mean that it is not important. Ministry of Education through Curriculum Development 

Center has taken proactive approach by introducing various programs for English. 

Among the programs that has been introduced and implemented by the Ministry of 

Education is self-access learning (SAL) program. 

1. 1 Background of Study 

Self-access learning program was introduced to schools in line with the National 

Education Policy to develop individuals ' potentials that are responsible and capable of 

achieving high level of personal well-being. This prograro is a strategy employed by 

Ministry of Education to train students to be independent learner with the available 
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Head of English Department of the schools to assist in identifying the respondents for the 

study. 

Permission for interview was sought from the teachers involved. Upon agree to be 

interviewed, schedule for the interview was set. The researcher herself conducted the 

interview informally. Some of the interview sessions were carried out at the teachers' 

bouse because it was school holiday, Permission for recording the respondents ' 

responses during the interviews was sought. Only one teacher gave her consent to be 

recorded. Responses from the respondents who are unwilling to be recorded were written 

down. 

3.S Procedure for Data Analysis 

The data collected from the interview will be transcri~ analysed and compared 

before conclusions are made. The findings will be divided into three parts. The findings 

are descnbed in sequence according to the research questions. The fmdings to the 

research questions will be described descriptively and illustrated using tables. 
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TIO: " . . muSI o/tht: materlClls are rclevanl for IIrban s(:huol.f ", 

n t : .. . , ..most ofmy students (transition slfIdentsJrum Chillese schools) are below average 
- couldn '{ hardly understand Language • .fO they clon', understand 
mO.f l of the materials ". 

However, 30% of them had mixed opinion about it. They claimed that it depends on the 

group of students they taught. They said that most of the "reading comprehension" 

materials are too difficult for their students whereas the "grammar" materials are too 

easy. Another 13.3 % of the teachers said that the materials suit their students' level of 

proficiency. They further added that the materials are at different level of difficulty. so 

her students could choose one that suited them. 

As a conclusion, a majority of the teachers participated in this study claimed that 

although the self-access materials are graded according to level of difficulty, the standard 

of grading does not pitched to their level of proficiency. 

4.3.1 (b) Instructions on tbe self-access materials are user friendly 

More that half of the teachers (66.7%) claimed that the instructions on the self-access 

materials are user friendly enough for their students to work independently. TIley 

claimed that simple words and short sentences are used to write the instructions. Another 

33.3% of the teachers had mixed responses regarding this question. They claimed that 

some of the instructions used in the self-access materials are not user friendly because 
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teclmical words (adjective, genmd. first IXTson singular) arc used 10 write the 

instructions. However, some are easy for student to follow. 
\ 

4.3.1 (e) Notes on tbe self-access materials useful and uplicit 

A majority of the teachers (63.3%) participated in this study claimed that the notes on the 

self-access materials for English are not useful and explicit enough for srudents to work 

independently_ They further added that their students faced difficulty to understand the 

notes provided, as the language use is quite difficult. TIle Dotes does not help them much 

in understanding the concept presented in the materials. For example, 

T13. T1S, & TI8: " ... ([he note.'.) exactly like the one that we can find in the commercial 
workbooks. " 

Another 13.3% of the teachers said that the notes are useful and explicit enough for 

students to work independently because e).'P1anation using graphic and examples were 

gIven. 

However, another 23.3% of the teachers had mixed opinions regarding this statement. 

They said tbat " some are explicit and some are Dot" . 

4.3.1 (d) Metbod of IabetiD& the cODteot 

A significant majority of the teacbers (93.3%) claimed that the method used in labeling 

the coment of the self-access materials for English allowed students to use them easily. 

They said that their students easily identify the materials, as the first letter of the word 
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(R-Reading, W-Writins, G-Grammar, V-Vocabulary) is lIsed as a referent of the skill. 

(Refer to Appendix 8). Furthermore, they said that students arc already trained on how 

to look for the materials. 

However. a minority (6.7%) of the teachers gave mLxed opinioos regarding the method 

used in labeling the content. TIley claimed that their students would face problems when 

the classification code for difficulty level, number of copies is use. 

4.3.1 (e) Interesting enough to bold students' attention 

Similarly, a significant majority (86.7%) of the teachers claimed that the self-access 

materials for English are not interesting enough to hold their students' attention. A 

majority of them said that the layout is like the usual worksheets and ' stick man' are use 

for graphic. Furthermore the pictures are not coloured. The content and text are more OD 

factual. However, another 10% of the teachers claimed that the availability of the 

diagrams, cartoons and crossword puzzle are able to hold their students ' attention. 

Another 3.3% of the teachers had mixed opinions. For example, 

T12: "The one with conoom and crosswords p"zzle rend 10 hold my stlidenLS ' artemi01l bill nOI 
The reading comprehension male ria's . .. 

4.3.1 (f) Clarity of organization in term of level of difficulty 

As stated in Table 4, 80% of the teachers daimed that the self·access materials fo r 

English are clearly organized in term of level of difficulty , Numbers are used to indicate 

the level of difficulty - I for elementary, 2 for intermediate and 3 for advanced. 20% 



claimed that the materials are not clearly organized as no specific standard was stated in 

categorizing the materials . For example, 

n4: "/1 depends on the teachers whu produce it to decide fhe level ofdjfficulty .... w y O/I see, my 
St/ldents don 't have the same level of proficiency with theirs" 

4.3.1 (g) Cove... aU language skills 

All the teachers claimed that the available self·access materials do not cover various 

skills. They claimed that the materials are more of the reading, grammar, vocabulary and 

writing. Listening, speaking and pronunciation are not cover as there is no equipment 

available for students to use them. 

As a conclusion, generally a majority of the teachers participated in this study said that 

the self-access learning materials available in their school are Dot suitable for the students 

[0 learn independently although a majority of them claimed that -the method of labeling 

and instructions on the self-access learning materials are user friendly. 

4.3.2 School Management Support 

This section describes management support towards the use of self-access learning 

materials for English in teaching English Language. It is categorized into five items as 

stated in Table 4. 
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Tab/I! 4: School Management Support 

Resl!,onses 11 - 30 
Items Yes Mixl!d No 

% % % 
EncouragerneDt by the school management 76.7 16.7 6.7 


Provision of financial allocation 0 13.3 86.7 


Sufficiency of materials 53.3 3.3 43.3 


Availability of equipment such as radio, earphone, etc. 0 0 100 


Provision for room for self·access center 6.7 0 93 .3 


4.3.2 (a) Encoungement by tbe school management 

As can be seen in Table 4, a majority (76.7%) of the teachers participated in thIS shldy 

claimed that the school management encouraged (verbally) teachers to use any means to 

improve the performance of students in English although not all of them said specifically 

the use of self-access materials for English in teaching English Language. Another 

16.7% of the teachers gave mixed responses. It was revealed that the school management 

does not specifically mentioned on the use of self-access materials for English. A 

minority (6.7%) of the teachers claimed that the school management never bothers about 

the available self-access materials. 

4.3.2 (b) Provision of fmancial allocation 

A majority of the teachers (86.7%) said that there is no specific financial allocation for 

self-access program in their school as compare to when it was just started before. Some 
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teachers claimed that their school used some of the allocation for the stationery and 

others . For example, 

1'2: "My .\·chool is a boarding schoo/. Our school management used some ofthe a/focaflon 
from students' ration (food) ". 

Another 13.3% of the teachers gave mixed opinions. It was revealed that the schools do 

Dot provided specific financial allocation. They claimed that they used the financial 

allocation allocated for English Department. 

4.3.2 (c) Sufficiency of materials 

Interestingly. the number of responses for sufficiency of the available self-access 

materials is approximately even. 53.3% claimed that they have sufficient self-access 

materials whereas 43.3 % of the teachers claimed that they do not have sufficient self-

access materials for English in their schools. The rationales Wlderlying the insufficiency 

of self-access materials are financial constraint, lack of k"llowledge in producing new self-

access materials and teachers ' workloads . 

4.3.2 (d) Availability of equipment such as radio, earphone, etc 

All the teachers claimed that necessary equipments such as earphone and radio are 

insufficient or not available at all . This bas affects their use of the self-access materials 

for English especially the listening and speaking materials. 
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4.3.2 (e) Provision for room (or self-access center 

A significant majority of the teachers claimed that the school maoagement does not 

allocate specific room to be used as a self-access center. Another 6.7% claimed that the 

school management allocated a special room for self-access center. 

As a conclusion, a majority of teachers generally claimed that the school management 

does not really support their use of self-access materials. 

4.3.3 Regulation of Access and Use 

Table 5: Responses o/Regulation ojAccess and Use o/ SALM 

Responses n 30 
/l£nIS Yes JWixed No 

% % % 
Accessibility at all time !O 3.3 86.7 

As stated in Table 5, only a minority of the teachers (10%) claimed that the self-access 

center or self-access learning materials is accessible at all time. This is because the 

materials were placed in boxes in the hbrary and in self-access centre. For example, 

T30: "f j usl assign sludems 10 use them in the library when the it 's opened". 

T24: "[ assign students 10 work on (heir own in the self-access cemer". 

However, 3.3% of the teachers gave a mi.-xed response to this question . She claimed that 

school library is opened only when ltbrarian on duty is there, Another 86.7% claimed 
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the self-access learning materials or self-access centre are nOl accessible at alll1me_They 

claimed that although the self-access learning materials are available in schools, they 

were kept in boxes and placed in the resource room and mixed up with other materials. 

Thus. they were discouraged to use them in teaching. The also claimed that the 

regulation of access to self-access center or self-access materials set by their schools ha s 

also discouraged them to use them. 

T15: "I have {O book the materials in advance. " 

T24: "The key fO the centre (selfar.:cess cemre) is kept by one ofthe leacher. I've to searr.:hfor 
her everyrime I wont fa lise it. " 

As a conclusion, generally, a majority of the teachers participated in this study claimed 

that the regulation of access to the self-access learning materials or self-access center bad 

become the reason for setback. 

4.3.4 Students' Acceptance 

This section is categorized into three items, motivation to learn independently, students 

encounter problems, and comfortably working with the materials independently. Table 5 

summarizes students' acceptance of self-access learning mode. 
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Table 6: Percenmge o/students' acceptance oftlte sel/-4ccess leaning mode 

Resl!ollSes n - JO 
IteltU Yej Mi.ted No 

% % % 
Motivated to learn independently 26.7 10 63 .3 

Students encounter problems 33 .3 20 46.7 

Comfortably working with the materials independently 26.7 3 3 70 

4.3.4 (a) Lack of motivation to learn independently 

As stated in Table 6, More than half of the teachers (63.3%) claimed that their students 

are not motivated to learn independently. They said that their students are use to be 

directed by teachers. They further added that students themselves "vere oat interested to 

learn English. Similarly. Thomson (1990) also stated that most learners like to be 

directed by teachers . . A.nother 36.7% of the teachers claimed that their students are 

motivated to learn independently. This is because their students are good students and 

they are keen to learn. 

4.3.4 (b) Students encounter problems 

Approximately balf of the teachers claimed that their srudents encounter problems using 

the self-access leaming materials because the content are too difficult or the instructions 

are not user friendly. Another 33 .3% of the teachers claimed that their students do not 

encowlter problems as they were allowed to refer their teacher or friends. However, 

another 20% of the teachers gave mixed responses . They claimed that it depends on 

which group of students. 

-
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4.3.4 (c) Comfortably working with the material, independenlly 

Approximately half of the teachers (43.3%) claimed that their students are comfortable in 

their use of the self-access materials. When asked reasons underlying their answers , 

teachers gave mixed responses. TIle most prominent response was "students feel the 

freedom in learning". Whereas, morc than half of the teachers (56 .7%) claimed that their 

students are not comfortable in their use of the self-access learning materials as the 

materials are too difficult for them to learn independently. Apart from that. they have to 

share the radio for listening activities. As a conclusion., generally a majority of the 

teachers claimed that their students were not comfortable in their use of self-access 

learning materials. 

4.3.5 Teacbers' Acceptance 

T cachers ' acceptance of self-access learning project was elicited based on their answers 

to items in Table 7. The findings is summarized and presented ;n Table 7. 

Table 7: PercenIDge o[Teachers' AccepIDnce a[Self-Access Learning 

Responses 
n ~ 30 

Items Yes MixM No ., % % 
SUppOli classroom teaching 100 '. a a 

Positive impact on students learning 66.7 16.7 16.7 

Effon of producing self-access materials 36.7 6.7 56.7 

Awareness of the objective of the self-access learning program 80 16.7 3.3 
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4.J.!5 (a) Support to classroom teaching 

As illustrated in Table 7, all the teachers participated in this study claimed that the self­

access learning materials support their classroom teaching because by using these 

materials their students can gain extra information related to the classroom learning. 

They further added that self-access learning program exposed their students to varieties 

of learning materials. Thus, increases tbeir interest to !earn English Language. 

4.3.5 (b) Positive impact on students learniug 

66.7 % the teachers regardless, currently using them or not claimed that the self-access 

materials have a positive impact on their students learning because it can improve their 

students learning. However, 16.7 % of the teachers gave a mixed response regarding the 

impact of the use of self-access materials on students learning. Another 16.7% claimed 

that the use of the self-access materials do not have a positive impact on students 

learning. 

4.3.5 (cl Effort of producing ,elf-access materials 

A majority of the teachers (70%) claimed that they do not produce their own self-access 

materials for English. This is due to time constraint, lack of knowledge, teachers' 

workload and financial problems. Whereas more that a quarter (30%) of the teachers 

claimed that they produced their own self-access materials when the program just started 

before but not anymore now. When asked on how they produced the self-access learning 

materials, this group of teachers claimed that they produced it in groups and according to 

class taught. They further stated that they adopt the materials from commercial 
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workbook. magazine and newspapers. They also claimed that sometime the adapted 

these materials to suit their students ' level of proficiency dunng that time. 

4.l.S (d) Awareness of tbe objective of the self-access iearnin& program 

A majority of the teachers (60%) claimed that they are aware of the objectives of the 

project. However, another 40% of the teachers claimed that they are not aware of the 

objectives of the projects. They claimed that it probably to increase students' level of 

proficiency. 

As a conclusion, a majority of the teachers have positive attitudes towards self-access 

learning. Annanet and Obese-jecty (1981) expressed that the success of self-access 

learning system depends on "readiness or aptitude of both the teachers and the students 

for change and innovation." 

4.3.6 Knowledge of self-access learning 

This section discusses teachers' knowledge in self-access learning and the findings are 

summarized in Table 8. 

Table 8: Percentage o/teachers having knowledge in self-access learning 

Responses 
Items Yes No 

% % 
Attended self-access learning in-house training or courses 76.7 23.3 


Theoretical knowledge on self-access learning 16.7 83.3 
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A majority of the teachers (76.7%) participated m this study claimed that they have 

attended self-access teaming in-house training or courses . However, only a minority of 

the teachers (16.7%) claimed that that they have theoretical knowledge on seU"-access 

learning. They claimed that the courses did belp them in term of boosting their effort to 

encourage students to use the self-access materials . They sald that the in-house training 

did not help much. They only learned bow to produce self-access materials . 16.7% of the 

respondents attended a course conducted by the Sarawak Education Department. This 

group claimed that they know a "little bit" about the theoretical part of the self-access 

learning. They implemented the project just as what is told of them. 

As a conclusion, problems such as unsuitability of the SALM materials, lack of support 

by the school management, lack of acceptance by students, and lack of knowledge in self­

access learning among teachers have become the reasons for setback. The problems 

stated above bad outweighed teachers' awareness of the project objectives and positive 

impact of using the SAlM. 

4.4 	 Discussion 

The findings of this srudy lead us to conclude that only a minority of teachers participated 

in this study is currently using the self-access materials in teaching English. A majority 

of the teachers do not use self-access materials anymore because nobody in their school 

bothers with the implementation of the program. Furthermore, the materials are not 

easily accessible tor use. However, a minority of the teachers still uses the materials 

although various reasons for setbacks in the implementation of this program at school 
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level. 111i5 indicated that there are teachers who believe that self-access program IS 

usefu1 and can he lp to nurture shldents to learn independentJy and improve students' 

English perfonnance. 

The findings also revealed that teachers assigned students to use self-access materials for 

English mainly for enrichment and reinforcement. The most COllUDon reason underlying 

the choice of use is that the materials could provide varieties and to complement what 

have been leam in the classroom. The findings also revealed that the teachers use the 

materials because of the availability of the materials, and suitability with the topic taught. 



CHAPTER FIVE 


CONCLUSION AND RECOMMENDATIONS 


5.0 	 Introduction 

111is chapter presents the summary of the study to provide an overview of the findings. 

Recommendations to the findings and further research are listed. It is hope that they 'Will 

provide insight for different scopes of studies. 

5.1 	 Summa ry of tbe study 

This study is an attempt to find out the use of self-access materials for English among 

ESL teachers in secondary schools in Kuching-Samarahan district and Sibu district. In 

doing so, the researcher has gained some important insights on the use, pattern of use and 

problems faced by this group of teachers in their use of self-access materials for English 

in teaching English Laoguage. 

This study set out to fmd out if teachers use SALM for English in teaching English 

Laoguage, how teachers use SALM for English in teaching English Laoguage aod 

problems faced by teachers in using SALM in teaching English Laoguage. It was found 

that: 

• 	 A majority of teachers participated in this study are not using SALM for English in 

teaching English Language anymore. Only a minority of them is currently using 

SALM fnr English in teaching. 
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• 	 A majonty of the teachers participated in this study use SALM for English for 

enrichment and remedial activities in teaching. 

• 	 A majority of teachers assigned their students to use SALM for English during 

English class for control purposes. 

• 	 Generally, teachers who currently using SALM for Engli sh use them depends on 

suitability of the topic taught. 

It was revealed the problems that had become the setback for teacher for not using the 

SALM for English are as follows: 

• 	 A majority of the teachers participated in this study claimed that although the self­

access materials are graded according to level of difficulty, the standard of grading 

does not pitched to their level of proficiency. 

• 	 A majority of teachers generally claimed that the scbool management does not really 

suppon their use of self-access materials. 

• 	 A majority of the teachers participated in this study claimed that the regulation of 

access to the self-access learning materials or self-access cen.ter bad become the 

reason for setback. 

• 	 A majority of the teachers claimed that their srudents were not comfortable in self­

access learning mode . It was revealed that only the «good" students are comfortable 

working in this learning mode. 

• 	 A majority of the teachers had positive attitudes toward self-access learning 
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• 	 Only a minority of the teachers p8nicipated in this study have theoretical knowledge 

in sdf~access learning although they bad attended self-access leaming courses or in­

house training. 

S.2 	 Suggestions (or Imp~mentation 

In relation to the present study, the following recommendations are suggested in order to 

help the ESt teachers in implementing self-access learning project and promoting 

independent learning among students . 

Firstly, implementation of self-access learning project should be done collaboratively 

between ESL teachers and teachers-in-charge of the resource center or library. 

Hopefully. by doing so, the problem of unavailable room for placing the self-access 

materials can be solve. Apart from that, it will facilitate teachers or students' 

accessibility and therefore allows srudents to work on their own free time without 

interfering the school time-table . Furthennore. disciplinarian problems such as to make 

sure students do their work and maintain discipline while working own their own can be 

monitor by the lIbrary if not by the ESL teachers. 

Secondly. the English department in the schools or Education Department should conduct 

more courses on self-access language learning that involve all English teachers. Schools 

should conduct workshops to produce self-access materials collaboratively according to 

zone. Then, each school can use the materials alternately by exchanging with each other. 
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By doing so, it is hoped that leachers' workloads can be minimized and more quality 

matcnals can be produced. 

Lastly. all students should be exposed to self-access learning environment in Form Ones 

at the beginning of the academic year. Training should be provided to this group of 

students to ensure students familiarity with the materials or cquipments. Exposure to 

self-access learning concept is also crucial so that students do not have any negative 

preconceive on the roles or their teachers roles in self-access learning environment. 

5.3 	 SUUestiODS for Further Research 

In relation to this study. further research can be carried out to find out the students views 

aD the self-access learning materials. Their views provide information for teachers to 

evaluate the available self-access materials. 

A research on whether the Self-Access Centre is successful in helping students to 

improve their proficiency in English also can be carried out. The data from the finding 

can be used to find out the effectiveness of the SAC. 

Apan from that, a research on students' attitudes towards self·access learning program 

also can be carried out. The information from the findings can belp teachers to know 

whether students like working independently or DOt. 
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Appendix A 

SEM I-STRUCTURED INTERVIEW QUESTIONS 

SECTION A: TEACHERS USE OF SELF-ACCESS LEARNING MATERIALS FOR 
ENGLISH IN TEACHING ENGLISH LANGUAGE 

I. 	 Do you currently use self-access learning materials for English in teaching English 
Language? If yes, why? If not, why? 

2. 	 Have you ever use self-access learning materials for English in teaching English 

Language? If yes, how long? 


SECTION B: 	HOW TEACHERS USE SELF-ACCESS LEARNING MATERIALS FOR 
ENGLISH IN TEACHING ENGLISH LANGUAGE 

1. 	 When do you use self-access leaming materials for English in teaching English 

Language? Is it for enrichment I remedia1 1 reinforcement I others? 


2. 	 Why do you opt to use them for enrichment / remedial / reinforcement I others? 

3. 	 How often do you use self-access learning materials for English in teaching English 
Language? 

4. 	 Do you assign you students to use self-access learning materials in their own free time or 
during your English Language class? Why? 

S. 	 Where do you assign your students (0 use self-access learning materials? [s it at the self­
access center I resource center I classroom I others? 

6. 	 Do you allocate specific time I period in the scbools timetable for students to use self­
access learning materials? 

SECTION C: 	PROBLEMS FACED BYTEACHERS IN USING SELF.ACCESS 
LEARNl~G MATERIALS FOR ENGLISH IN TEACHING ENGLISH 
LANGUAGE 

Could you teU me why you opt to use I not to use self-access learning materials for Englisb in 
teaching English Language? 



Suitability or tbe Self-access Learning Materials 

I. 	 In your opinion, are the self-access learning materials pitched at the right level of your 
students' level of proficiency? If not, why? 

2. 	 In your opinion, are the instructions on the self-access learning materials user friendly 
enough for your students? If yes, how? Ifnot, why? 

3. 	 In your opinion, are the instructions on the self-access learning matenals useful and 
explicit enough for students to work independently? [f yes, why? [f not, why? 

4. 	 In your opinion, IS the method used in labeling the content of the self-access learning 
materials allowed students to use them easily? [f yes, how? If not, why? 

5. 	 In your opinion, are the self-access learning materials interesting enough to hold your 
students' attention? rfyes, why do you say so? Ifaot, why? 

6. 	 In your opinion, are the self-access learning materials clearly organized in term of level 
of difficulty? If not, why? 

7. 	 Do the self-access learning materials cover various language skills such as listening, 
speaking, reacting, writing, grammar, vocabulary, and pronunciation? If not, why? 

School M.IIBgemenl Support 

I . 	 Does the school management encourage the use of self-access learning materials in 
teaching English Language? [f yes, how? If not, why do you say so? 

2. 	 Does the school management provide allocation for self-access program in your school? 

3. 	 Do you have enough self-access learning materials for your students? If not, why? 

4. 	 rue necessary equipment such as earphone and radio available and enough for your 
students? If yes, does it affect your interest to use it in teaching? Ifnot, does it affect 
your interest to use it in teaching? 

5. 	 Does the school management allocate a room to be used as a self-access centre? 

Regulation of Access and Use 

I. 	 Are the self-access center / materials accessible at all times? Ifyes, how? Ifnot, why? 

2. 	 What do you think. of the regulation of access to self-access center I materials set by your 
schools? Does it encourage I discourage you to use the materials? 

2 
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Acceptance by Students 

I. 	 Are your students motivated to learn independently? [fyes, why? [fnot, why? Does it 
affect your interest to use self-access learning materials in teaching? 

2. 	 Do your students encounter problems using the self-access learning materials? If yes, 
why? [fnot. why? 

3. 	 Are your students comfortable in their use of self-access learning materials? Ifyes, why? 
If not, why? 

Teachers' Attitudes towards Self-access Learning 

I. 	 In your opinion, do the use of self-access learning materials support your classroom 
teaching? If yes, why? If not, why? 

2. 	 10 your opinion, do the use of self-access learning materials have a positive impact on 
your students learning? Ifyes, why do you say so? If not, why do you say so? 

3. 	 Do you produce your own self-access material for English? If yes, how? If not, why? 

4. 	 How do you feel about the materials? 

5. 	 Are you aware of the objectives of the self-access learning project? 

KnowJedge of Self-access Learning 

I . 	 Have you ever attended I received any self-access learning in-house training or courses? 
Ifno, does it become one of the reasons for not using tbem? Ifyes. have it helped you 
much? 

2. 	 Do you have any theoretical knowledge on self-access learning? If yes, have it helped 
you? How? If not, does it affect your interest to use it in teaching English Language? 

SECTION D: DEMOGRAPHIC DATA (For resean:her reference ooly) 

1. 	 Are you a trained teacher? Ifyes, where were you trained? 

2. 	 Are you trained in teaching English Language? 

3. 	 When did you undertake you initial training? 

4. 	 What levels are you currently teaching? 

3 
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