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I 
ABSTRACT 

Tbe u•• orRole Play In Tbe Teacbing orPoem. 

KongLai Me; 

This action research was carried out to find out if the use cfrole 
play in the teaching of poems will bring about more opportunities 
for involvement and participation. It was also to find out if the use 
of role play promotes interaction and communication 8S well as 
enhances understanding of the poems. 

In this action research a practical teaching session was carried out 
in a secondary school in Kuching with a group of Form Four 
students who made up the samples. The researcher was also the 
teacher of this teaching session. The students were divided into 
two groups namely; the Control Target Group and the Experiment 
Target Group. First, the teacher taught the Control Target Group 
without the use of role play and later the teacher taught the 
Experiment Target Group with the us. of role play. The poem that 
was taught was ' The Secret of the Machines' by Rudyard Kipling. 
Both groups were taught the same poem. While teaching the 
Experiment Target Group. the teacher made some observations 
dwing the Set Induction, Stage I and Stag. 4 using the 
Observation Guideline. At the end of the lesson, the students were 
required to answer eleven questions from the Evaluation Exercise. 
The instruments for this action research were observation and 
evaluation exercise. 

The results from this action research revealed that role play 
provides opportunities for active students' involvement and 
participation. It also promotes interaction and communication 
among the students thus enhancing better understanding orlhe 
poem. Together with what role play can offer and suggested 
recommendations to teachers, it is hoped that teachers will be 
encouraged and they will try to iocorponlte role play in the 
teaching of poems. 
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I 
ABSTRAK 

Peoggunaan tekoik Memainun Peranan (Role Play)Dalam Penglljann Puisi 

Kong Lai Mei 

Kajian ioi dijalankan dengan tujuan untuk: mengetahui sarna ada penggunaan teknik 
memainkan peranan atau 'role play' dapat memperluaskan peluang untuk 
peDglibatan dan penyertaan di kalangan mund-murid. Kajian ini juga bertujuan 
untuk menentukan sarna ada penggunaan teknik memainkan peranan tersebut akao 
menggalakkan interaksi dan komunikasi serta membantu murid-rnwid supaya lebih 
memahami sesebuah puisi. 

Dalam kajian ini, pengkaji menjalan iatihan mengajar di sebuah sekolah menengah 
di Kuching . Lathian mengajar ini melibatkan sekumpulan murid Tingkatan Empat 
yang merupakan sampel kajian tersebut. Pengkaji seodin yang mengajar dalarn 
latiban mengajar ini .Terlebih dahulu, pengkaji menggolongkan murid-murid 
kepada dua kumpulan iaitu ' Kumpulan Control' dan 'Kumpulan Experiment'. 
Kedua-dua kumpulan diajar puisi yang bertajuk 'The Seaet of the Machines ' . Puisi 
ini merupakan karya Rudyard Kipling. Scmasa mengajar ' Kumpulan Control', 
pengkaji tidak menggunakan teknik memainkan peranan manuala dalam 
pengajaran untuk ' Kumpulan Experiment' , teknik memainkan peranan digunakan. 
Semasa teknik memainkan peranan digunakan semasa Set [nduksi, Langkah I dan 
L.ngkah 4, pengkaji memerhati tingkah laku murid-murid dcngan mengisi borang 
pemematian yang disediakan Selepas sessi pengajaran, semua murid dikeheodaki 
meojawab sebelas soalan yang disediakan dal.m Labban Evaluasi. Alat kajian yang 
digunakan dalarn kajian tersebut ialab kaedah pemerhatian dan lalihan evaluasi. 

Berdasarkan matlumat yang diperolebi, didapati bahawa teknik mernainkan peranan 
ini dapat mernperluaskan peluang untuk penglibatan dan penycrtaan di kalangan 
mund-rourid. Teknik ini juga dapat menggalakkan intcraksi dan kominikasi yang 
aktif serta dapat membantu murid-mwid memperdalamkan pemahaman mereka 
terbadap sesebuah puisi .Memandangkan sumbangan positifteknik memainkan 
peranan dan cadangan yang diberikan, diharap dapat menggalakkan guru-guru 
untuk cuba menggunakan teknik tersebut dalarn pengajaran puisi pada masa yang 
akan datang. 

Vllt 



CHAPTER ONE 

INTRODUCTION 

1.1 lotrod.ctioo 

[n these recent years, the English Language teaching pendulwn in Malaysia has 

taken a swing to show its support towards literature teaching. The evidence of tbis 

is in the infusion of literary elements in the English Syllabus. Poem is one of the 

literary elements in the Literature Component that was introduced i.n the English 

Language Curriculwn for Secondary Schools in Malaysia. Poem is a part of the 

English Language Syllabus aod is taught in all the secondary schools in Malaysia. 

A poem is a literary text, which is a reflection of an individual 's. voice. It has a 

certain shape, body and structure. A poem possesses and incorporates a rich world 

of experiences. According to DeRoche J. (Sixth Edition 2000), poems show us 

about our inner and outer lives. We fmd pleasure in its music, admire the power 

of its language and imagery, and take pride and comfort in what it says. 
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According to ehitravelu et al. (p.262, 1995), poem is referred to as" writings, 

characterized by rhythm, meter and stanza, by pithy language and sensory appeal 

conveyed by the use of various devices." According to Carter and Nash (as cited in 

Thompson L. 1996) poem is described as the creation of text-intensive meaning 

through the organization and patterning of a text. 

Not all poems are complex. Some poems are written in a lighter vein or with a fairly 

simple narrative structure. Poems are unique and self-contained wholes. They are also 

transaction with a reader, involving the reader's interests and tbe reader's world. They 

address the readers perwnally. Different ones appreciate poems differently. They may 

discover different values and meanings in the same poem. (Miller et ai, 1981, p.235) 

An example of this is a person with some historical background knowledge may be 

able to perceive meanings acquainted to historical events at the time, which the poem 

is set. 

In the teaching of poems, there are five important elements. They are the subject 

matter/content, theme(s), form, style and the mood/atmosphere. The subject 

matter/content has to do with what the poem is about. The theme is related to the 

main idea conveyed in the poem. The form is obtained through the rhyme and 

rhythmic structure. The style is concerned with the choice of wordS, the patterning of 

words, the sounds of words and the figures of speech. The mood/atmosphere deals 

with the thoughts, emotions and feeling that are perceived by the reader. 

DeRoche (2000) says that the way poems work is quite similar to the engines. To 
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study a poem is like studying how the parts of the engine work together. Therefore 


when we analyse a poem. we unravel its parts and try to work at how one part fits into 


another part. 


Biays, J.S.Jr. (1988) mentions that people often find that the hardest form of literature 


to analyse is poem. Poem is a fonn of discourse in itself. There are some distinctive 

features that distinguished poem from the other discourses. Poems differ linguistically 

from more usual or standard forms of English. According to Lazar G. (p. 98, 1993), 

"Poem recognizes its own syntax, invents its own vocabulary, freely mixes registers 

and creates its own punctuations. Poems draw creatively on a full range of archaisms 

and dialects and generate vivid new metaphor> and pattern sounds and order rhythm". 

For this reason too, Leech (as cited in Lazar G. 1993) mentioned that poems have 

deviated from the norms of language. Thompson, L (p. 41, 1996) states that there are 

difficulties encountered in the tcaching of poems because poems contains obscure 

words, expressions Or allusions. Adding to that, a lack of knowledge and absence of 

historical and conceptual details contribute a barrier to understanding. 

Lazar, G (p.99 &104, 1993) mentions that poems break the rules of language and yet 

when it does it communicates with us in a fresh, original way. She feels that poem is 

difficult because it departs from the linguistic norms and learners have to cope with 

unusual language and multiple ambiguities of metaphorical language, Most poems are 

generally rich in metaphors and figurative language. 

In view of all these difficulties many teachers may find teaching poem a challenging 
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\ task. One way ofhclping students to have a better understanding of the poem is to 

lead them to be fully immersed in the poem. This requires full involvement and 

participation. There must be opportunities to give room to students to interact and 

communicate with one another to exchange opinions and ideas. The students must be 

given opportunities to relate with the poem to fonn personal responses. They need to 

relate their own experiences in relation to the poem taught. According to 

Sithamparam, S (1991), students should be allowed to 'engage' with the poem 

personally. She feels that students must be guided in order to comprehend the poem 

and be given the opportunities to relate personally with the poem. This is summed up 

by her expression 'bite into the poem'. 

Teachers can employ various techniques like recitation, choral reading and jigsaw 

reading to teach poems. However in the teaching of poems, these techniques do not 

give enough opportunities for active involvement, participation and interaction among 

the students. In this research special attention is given to the use of role play to teach 

poems. Role play is one afthe techniques that involves students' participation and 

enhances interaction. In a role play activity; students are given opportunities to 

assume the roles ofdifferent characters in the poem. The students put themselves in 

the shoes ofthese characters and by using features of voice through intonation, pitch, 

stress and pause; they read the poem aloud dramatically. Role play opens the door for 

students to interact and communicate with one another to come up with the 

appropriate conversation. It provides an opportunity for greater and wider 

involvement among the students. Role play provides opponunities for interaction and 

this helps to initiate communicative skills. 
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\ Long and Porter (as cited in RELC Journal Vol 16 No.1 June 1985) states that there is 

potential in role play to promote communicative classroom interactions. By assuming 

different roles students are able to discuss and plan the conversation appropriate to 

the roles they play. According to Richards, J.C. (1985) role play activity stimulates 

authentic leamer-to-learner conversational interaction. Role play allows students to 

express their views and exchange ideas in a non~threatenjng atmosphere. When 

teachers employ role play in the teaching of poems, the students have more 

opportunities to discuss with their peers, exchange views and ideas with their peers 

and seek their peers' approval to produce the appropriate conversation that is 

appropriate to their roles. In this way, the students are also encouraged to think 

creatively and to work coUaboratively with their peers. 

This research hopes to bring a light of encouragement to teachers that role play can be 

one of the techniques that wiH provide opportunities for student's active involvement, 

participation and interaction as well as to enhance the learning of poems among 

students. 

1.2 Bacqround of the Study 

The Education Ministry introduced the Literature Component in the Secondary 

Schools in Malaysia in March 2000. The implementation of the Literature Component 

was carried out in stages. The Form I and Form 4 students began learning Literature 

in the year 2000. the Form 2 and Form 5 in the year 2001 and the Form 3 in 2002. 

According to the Surat Pekeliling Ikhtisas Bil. 412000, the purpose of introducing the 
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\ Literature Component in schools is to instill a love towards reading among the 

students. Besides poem, short stories and novels are also included in this Literature 

Component. 

Poems are only taught in Fonn I and Form 4 and 5. In Form I only three poems are 

taught. They are Life's Brief Candle by William Shakespeare, The Dead Crow by A. 

Samad Said and The Lake Isle oflnnisfree by W.B.Yeats. ln Form 4and 5, the 

students learn six poems. They are Ifby Rudyard Kipling, Si Tenggang's 

Homecoming by Muhammad Hj. Salleh, Monsoon History by Shirley Lim, Sonnet 18 

by William Shakespeare, The Road Not Taken by Roben Frost and There's Been A 

Death In The House Opposite by Emily Dickinson. 

In the Malaysian Schools the teaching of poem is compulsory for all English teachers 

because the Literature Component is a component tested in tbe Englisb Language 

Examination. It contributes to 20% afthe English Language Examjnation. 

Generally, many students lack motivation to learn poems because poems do not relate 

to their own lives. Therefore, besides coping with lack of motivation, teachers who 

teach poems also have to cope with large classes, mixed abilities and different levels 

of proficiency of English among the students. This makes it very challenging for 

teachers to teach poems. In the teaching of poems, teachers also have to cope with 

time constraint The Literature Component is only allocated one period per week out 

aftive in the timetable. With this one period the teachers are also expected to teach 

short stories and a novel besides the poems. Based on the researcher'5 0\\11 

experience during her practical teaching in one of the secondary schools in Kuch.ing. 
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\ it was found that the time allocation is scarcely enough just to complete the syllabus 

and not to mention to achieve the objectives of the lesson. 

In spite of all these difficulties, teachers do not have a choice but to teach poems. 

Teachers have to carry the responsibility to ensure that the syllabus is covered and 

students are prepared to face the examination. 

1.3 Statement of the Problem 

Since the implementation of the Literature Component every Enghsh Language 

teachers in the secondary schools in Malaysia are required to teach poems. Based on 

the researcher's own experience during her Practical Teaching in a secondary school 

in Kuching, she found that generally students do not enjoy learning poems. Most of 

them find learning poems very boring because they do not understand the poems. 

Very often the teacher does most of the talking and the students feel that they are not 

involved with the lesson. Therefore many students are not motivated and they lack 

interest in learning poems. 

Similarly, in the teaching of p.:tems, teachers face this problem of having to cope with 

students who lack interest and motivation. Teachers hope to overcome this problem 

by employing various teaching techniques like chalk and talk, jigsaw reading, 

questioning. matching and gap filling. However these techniques are not able to 

captivate their attention because they do not provide enough opportunities for the 

students to participate and be actively involved. The students who are involved are 



8 


\ just limited to a handful and most of the time they are the same students. These 

techniques also do not encourage students to interact and communicate with each 

other. When there is no interaction and communication. students' interest and 

motivation are reduced. 

Bearing all this in mind, this study attempts to look at role playas a technique that 

will provide opportunities for students to participate and be actively involved in the 

poem. Role play provides opportunities for students to take on the different roles of 

the characters portrayed in the poem. As the students play the different roles in the 

poem, they are able to explore and develop their own responses towards how the 

characters feel. They are also given the opportunity to think creatively in order to plan 

a conversation that is appropriate to the roles they have to play. This will cause the 

students to interact and communicate with onc another in the group to exchange 

views and ideas. In this way the students will be able to practise and develop their 

communication skills and be morc involved in the lesson and it is hoped that through 

this involvement they will also be able to understand the poem better. 

1.4 Significance ofthe Study 

It is hoped that the findings from this research will encourage teachers to use role 

playas a technique that enhances the teaching of poems through students' 

participation and involvement. 

It is also to give insights to teachers that the use of role play is a potential contribution 

to conversational proficiency. which can be further developed and used in the 
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\ classroom. 


This research is also to provide a venue for future studies that involve techniques of 


teaching poems. 

1.5 R.....rch Objectives 


The research objectives of this study are: 


a. 	 to find out if the use afeole play will help to promote interaction among 

the students, 

b. 	 to find out if the use of role play will provide greater opportunities for the 

students to participate and be more actively involved in the lesson, 

c. 	 to find out if the use of role play will help students to understand the poem 

better. 

1.6 Research Questio .. 

This study was carried out to answer the following research questions: 

a. 	 Does the use of role play promote interaction among the students? 

b. 	 Does the use ofrole play provide greater opportunities for students to 

participate and be actively involved in the lesson? 

c. 	 Does the use of role play help students to understand the poem better? 

1.7 Scope and Limitations 


This research is restricted to the following limitations: 


a. 	 It was conducted in a small scale that involved only one school and only a 
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\ small group of students is used as the sample. 

b. 	 Not all poems can be taught using role play. Role play is only suitable for 

poems that satisfy the criteria of having two or more characters or dramatic 

monologues wbereby only the voice of the peson. is heard. 

1.8 Definition of key term 

1.8.1 Role play 

Role play is a situation where a student assumes a particular character or role of 

another person in a particular situation. The circumstance that prevails in a role play 

mirrors that of real life. The different characters who play the different roles will be 

given details about the person whom he role plays and the situation that he is 

supposed to be in. The characters will interact and communicate in small groups to 

come up with the relevant conversation that pertains to the different roles. 

1.8.2 Literature Component 

Literature Component is referred to as Literature with the small ' I', in the English 

Language Curriculum. !t is incorporated in the English Language Syllabus. It consists 

of poems. short stories and novels. It contributes to 20% of the English Language 

Examination. 

1.9 Conelu.ion 

This chapter gives a brief outline of the introduction and also the background of this 

research. It also reflects the statement of the probJem and puts forward the research 
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\ questions and objectives as well as the significance of the study. 



CHAPTERlWO 

LITERATURE REVIEW 

2.1 introductioD 

This first pari of this chapter is about the related literature that is relevant to this 

study. The second part of this chapter gives US an insight into related research 

carried out by other researchers. 

Poem is one of the elements of the Literature Component in the English Language 

Syllabus that is being taught in all secondary schools in Malaysia currently. In the 

60' s and 70's, poem used to be taught in all the primary schools. However it was 

removed from the English Language Syllabus in later years. During that time 

students who learn poems were required to recite the poem in front of the class. 

This method of learning did not help to improve students ' proficiency. Adding to 

this the approach used was the Structural Approach where a strong focus was 

placed on the correct use of grammar. Contrary to this poem does not emphasize 

on the correctness of grammar and most of the time it does not even abide by the 

12 
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rules of grammar. 

However there has been a change in the educational environment in these recent years 

and this has brought poem back into the syllabus as an element in tbe Literature 

Component. Today the teaching of English through the Communicative Language 

Approach has replaced the Structural Approach. The Communicative Language 

Approach emphasizes on the use of English rather than the correctness of grammar in 

English. It is more concerned with students being able to use the four language skiIls, 

namely listening, speaking, reading and writing in a variety of situations requiring 

English. 

Poem is taught in schools today with that hope that it will help to develop a passion 

towards reading and improve language learning as well as to enhance cultural 

knowledge among the learners. This is one of the reasons the Ministry of Education 

has infused literary elements into the English Syllabus as stated in the Sural 

Pekeliling lkhtisas 4/2000. 

2.2 The Teaching of Poem in the Classroom 

After a long relapse poems have finally been included in the English Language 

Syllabus again. According to O'Sullivan, R (MELTA Vol.XX OCT. 1991), "Poem is 

an example of language in use and is a1so a context for language use. As a language 

in use students who read the poem are able to appreciate the poem and assign 

meanings to what is read and make it meaningful to themselves. As a context for 
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language use, poem provides opportunities for students to express ideas and feelings 

in response to the poem". According to Sithamparam, S. (MELTA, Vol. XX 

OCT.1991 ) , "Poem is not only a model of language but also is a springboard for 

teaching the skills of listening, speaking, reading and writing", According to her, both 

the receptive and productive aspects of language are involved in the learning of 

poems. In the receptive process students read and assign meanings to what is read and 

in the productive process students express how they feel towards the poem. 

There are many strategies that can be engaged to help students to learn poems. 

According to Sithamparam, S. (1991), whatever strategies used must ensure that the 

students are able to be engaged with the poem personally. There must be some 

bonding that allows students to interact with the poem and form personal response 

towards it. The strategies must encourage students' exploration of their own 

experiences in relation to the poem. 

Biays, J.S. Jr.( p.194, 1988 ) mentioned that poems must pose a challenge to students 

imagination. They must be led to think, to reel and to be involved with the poem. He 

also stressed on the importance of entering into the poeCs world. The students must 

call on their own experiences, reading, imagination and spontaneous reactions to be 

able to enter into the poet's world. By this they will be able to make the appropriate 

connections and this will belp them to understand the poem bener. He strongly feels 

that the strategies used must draw the students into the poet's world. 
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Maley and Duff (as cited in Sithamparam, S. 1991) thinks that it is important to 

prepare the students mentally to assess the poem. He listed down a few suggestions 

such as: 

a. 	 Pictures 

b. 	 Personal reactions of students 

c. 	 Students' memories 

d. 	 Recordings 

e. 	 Text 

f. 	 Drama and role play 

According to Carter,R. et aI . (1991) some other strategies that teachers might use in 

the teaching of poems are as follow: 

a. Oral reading or recitation of a poem. The teacher should read the poem 

flI'St with the correct intonation. stress and pauses. This is important 

because meanings can be conveyed through intonation, stress and pauses. 

b. 	 Re-reading of the poem. This helps to deepen appreciation. 

c. 	 The use of questions. Questions that require inferencing, analysis or 

comparison will encourage students to think deeply and critically into the 

poem. 

d. 	 Jigsaw reading. This is a strategy where students read different portions of 

the poem and after that re..()rder them in the correct order. This strategy 

requires students to look closely at the language of the poem or the poetic 

discourse. 
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e. Matching. This strategy involves the fitting together of different parts of 

the poem. It helps students to recognize stylistic similarities, continuities 

of character and thematic correspondence. 

f. Gap-filling. This strategy uses a cloze passage that requires students to fill 

in the blanks created in the passage. This strategy is mainly for language 

development of particular language features. 

g. Reading aloud. An effective oral recitation can bring a poem alive to the 

students. 

The strategies mentioned above aim to teach students to learn poems. However these 

strategies do not create enough opportunities for students to be involved in the poet's 

world or to be engaged with the poem personally. These strategies also do not provide 

enough opportunities for students' interaction and communication. A strategy that 


provides better students' involvement. is role play. Role play also encourages 


students' interaction and communication. 


Role play is an activity whereby the students will actually assume the roles of 


characters in the poem. They become the actual characters and they act out and speak 


as the characters do in the poem. Role play is one of the strategies that provide 


opportunities for students to interact and communicate with each other. 


However, not all the poems can be taught using role play. Poems that can be role­


played usua1ly have two or more characters. An example of 8 poem that can be role­


played is 'The Secrets of the Machines ' written by Rudyard l(jpling. This poem talks 

about many different types of machines and the work that the machines can perfonn. 



17 

, 
The teacher can assign the various roles to the students and each student will play that 

particular role assigned to him or her. Another type of poem that can be role-played is 

a dramatic monologue. In this type of poem, only onc voice that is the voice of the 

speaker or the persona is heard. An example of this poem is ' If' also written by 

Rudyard Kipling. In this poem, the speaker or persona is a father who is giving advice 

to his son. In this poem, the student can play the role of the father. 

2.3 DefioitioD of Role Play 

A role play is asking someone to imagine themselves to be someone else in a 

panicuiar situation. This person is asked to behave exactly as he feels the person of 

that role he is playing would feeL He will say and feel the way this person would say 

and feeL 

Bryne, D. (p. 117, 1976) said that role play is where the participants interact either as 

themselves in imaginary situations or as people in imaginary situations. Role play 

involves fantasy aDd contains an element called 'Let's Pretend', 

According to Alan Maley,( as cited in Laddouse, 1986), .. Role play is a term that 

takes on different meanings for different people. It encompasses a varied collection of 

activities. It is like the fable ofa blind man trying to describe an elephant'". 

According to Cohen et a1. ( p.370, 2000) role play is a situation where the role players 

participate in simulated social situations that are similar to real life social episodes. 
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Van MenIs, M. ( 1983) states that role play is a particular type of simulation that 

focuses attention on the interaction of people with one another and emphasizes on the 

functions perfonned by different people under various circumstances. 

According to Lee, B.H. ( MELTA, Vol XXOCT.199 1), "Role play is a structural set 

of circumstance that mirror real life and in which the participants act as instructed", 

In a role play, the participant is asked to play the part of another character. Cues such 

as details about the character and the situation will be given. This activity is fairly 

controlled. The studenIs interact in small groups or pain; as they role-play the part of 

different characters. 

Ladousse (1987) separates between the role and the play. According to her, when a 

student assumes a role, he plays a part in a specific situation. The play means that the 

role is taken on in a safe environment. When students role play, they are actually 

creating their own reality by experimenting with their own knowledge of the real 

world and this will develop Iheir ability to interact wiIh other people. She concluded 

that role play helps students to build up their self-confidence. 

Role play is a powerful technique. It is highly motivating and flexible and it provides 

opportunities for students to put themselves in the shoes ofothers. It paves the way 

for students to experience situations that they have never experienced before. It also 

challenges their imagination and enhances communication and interpersonal 

intemctions. 
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2.4 Tbe Advanlages of Role Play 

According to Van Ments, M. (p. 27, 2000), there are a number of advantages in role 

play. He states that role play belps to develop attitudes and feelings positively. Role 

play provides opportunities for students to learn to control their feelings and emotions 

and it also provides room for discussion and analysis. Role play affects real life 

behavioural patterns that will help students to face the reality of the outside world and 

gives them practical life experiences. He listed down thirteen advantages such as: 

a. 	 Enables student to express hidden feelings. 

b. 	 Enables student to discuss private issues and problems. 

c. 	 Enables student to empathize with others and understand their motivation. 

d. 	 Gives practice in various types ofbehaviour. 

e. 	 Portrays generalized social problems and dynamics of group interaction: 

formal and informal. 

f. 	 Gives life and immediacy to academic descriptive material . 

g. 	 Provides opportunity for non-articulate students and emphasizes importance 

of non-verbal, emotional responses. 

h. 	 Motivational and effective because it involves activity. 

1. 	 Provides rapid feedback for both student and tutor. 

J. 	 Is student-centred and addresses itself to the needs and concerns of the trainee; 

the group can control content and pace. 

k. 	 Close gap between training and real life situations. 

I. 	 Changes attitudes. 

m. 	Pennits training in the control of feelings and emotions. 
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Ladousse (1987) has five advantages that accompanies role play such as: 

a. 	 It provides a wide variety ofexperience. Students are exposed to a large range 

of functions. structures and vocabuJary. 

b. 	 It enhances social relationships through the use of phatic fonns oflanguage 

that are often reflected by the language teaching syllabus. 

c. 	 It helps to train students in specific skills through the use of set phrases and 

particular instructions that might take place in a variety of situations. 

d. 	 It liberates the shy students because their own personalities afC not implicated. 

e. 	 It is a fun activity and students enjoy it and this leads to better learning. 

Lee, B.H. (1991) adds on to the list of advantages by saying that participation is • 

very important essence that leads to • successful role play. When students fully 

participate. there is no room left for mischief. On top ofthat he mentions that role 

play helps to generate language use as each student tries to relate to what is being said 

with his own opinion. 

Role play is highly motivating and it gives students simple, direct and rapid feedbacks 

on the effects of their actions. Role play helps enhance learning. 

2.5 Tbe Role of the Teacber and Learner in Role Play 

The teacher must have clear objectives about the role play. The teacher is only the 

tutor or facilitator in a role play activity. The teacher initiates the role play but does 

not direct the situation. The teacher has to give clear directions so that students can 
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cany out their various tasks. The teacher has to be in control of time. This will ensure 

that the role play activities can be effectively carried out. Van Ments, M (2000) said 

that during the role play the tutor has to perform a nwnber of different functions 

which change as the role play progresses. They are: 

a. Choose and facilitate techniques 

b. Provide infonnation 

c. Adjudicate 

d. Control time 

c. Engender energy 

f. Correct problems 

g. Not act as a therapist 

According to Bryne, D. (p.118, 1986), the teacher' s role is to identify the situation 

and ensure that the learners be given roles that match their personality. This helps to 

stimulate the learners and makes the role play activity successful. 

The students' roles are to discuss, explain, interpret and make decisions in a role play_ 

They can work together in a group and discuss the roles that are relevant to a 

particular situation. In the midst of the discussion, there will be explanation and 

interpretation by the peers and ftnally decisions will be made accordingly. There must 

be active participation among the students to ensure the success of the role play. 
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2,6 Methodology in Role Play Activiti .. 

Role play is an activity that can be used as a set induction activity or even as the 

lesson itself In most activities there should be some kind of preparation to ensure 

smooth running and objectives achieved. Role play is not spared from preparations. 

According to Lee, B.H. ( 1991), there must be linguistic and factual preparation before 

a role play takes place. Linguistic preparation helps to build up the language that the 

students need during the role play. Factual preparation helps to prepare the students 

with concrete facts and information appropriate to the role. These preparations will 

help the students play their roles confidently. 

Stallings and Stipek (1986) cited in Stephen, N. (1999) suggested five steps to ensure 

effective implementation of role play. They are: 

a. Explain the task. 

b. Decide the roles to be played and identify the players. 

c. Allow time for students to prepare the integration and assist them as 

needed. 

d. Have students enact the roles. 

e. facilitate the discussion of the activity. exploring its implication. 

Richard, J.e. (1985) cited in Scarcella, R.et 81 (1985) suggested the following 

procedures for utilizing role play with intcnnediate students. They are: 

a Learners participate in a preliminary activity that introduce the topic and 

situation. 
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b. 	 Work through a model dialogue on a related topic which provides 

examples ofthe type of language that is required. 

c. 	 Perform role play with the help of role cards. 

d. 	 Learners listen to recording of native speaker perfonnance. 

e. 	 FolJow-up activities exploit the native speaker perfonnance. 

t: 	 The entire sequence is then repeated with second transaction on the same 

topic. 

Van Ments, M (2000) feels that there is no tixed methodology for role play. The 

preparation depends on the way in which the role play is planned. The role play 

activity can come in the beginning or the middle of the course. 

Ladeusse (p.13, 1987) suggested the following methodology: 

a. 	 Assign roles to the learner and give out role cards. 

b. 	 Read the roles cards. 

c. 	 Fill up the Character Identity Sheet. This contains information about the 

adopted character and is aimed at helping students to think about their 

adopted personality. 

d. 	 Encourage students to use their imagination to practice the linguistic 

structure required. 

e. 	 Carry out the role play. 
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In Dent Young's research on 'Role Play in Language Teaching' cited in Stephen, 

N(I999), he mentioned that questioning technique can be use to arouse students' 

interest. He also mentioned that slip roles and oral instruction help to faci1itate the 

role play. 

On top of all these procedures, Ladousse (1986) suggested debriefing which is an 

analytical discussion that might take place after the role play. Debriefing offers an 

opportunity for authentic and spontaneous communication. 

In this research the following methodology will be adopted: 

a. Give a role card to each student. 

h. A role is assigned to each student based on the role card. 

c. Students are allowed to discuss the role to be played. 

d. Students will cany out the role play. 

2.6 Telcbing Aid. in Role Play 

Ln a role play activity, there are teaching aids involved. The most common teaching 

aid used in role play is the role cards. The role card contains information about a 

particular role and information. It functions to give some cues to the role player. 

Sometimes role cards are called by different names such as 'cue cards' or 'slip roles'. 

Bryne, D (p. 119, 1987) suggested that there should be a framework for role play 

activities such as: 

a. open..ended dialogues where students are free to decide on how to use them 
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b. mapped dialogues where functional cues are prepared for each player on 

separate cards. 

c. 	 role instructions which describe the situation and tell the participants how they 

should interact. 

d. 	 scenarios which refers to a sequence of events given through a series of 

pictures. 

Ladousse ( p. 14. 1987) mentioned that role cards should be concise and contain the 

essential infonnation amy. They are only to help students to explore the possibilities 

of the role in a more spontaneous maMer. 

2.7 Role Play iu the M.",y.iau Coutext 


Role play activities can be used in all levels right from the primary to the secondary. 


Based on the researcher's discussion with a few teachers during her Practical 

Teaching Session in one of the secondary schools in Kuetting. it was found that most 

of the teachers do not favour role play because of the following reasons: 

a 	 Time constraint - Literature Component is only allocated one out of five 

periods week. 

b. 	 Syllabus - The Literature Component consists not only of poems but short 

stories a novel as well. 

c. 	 Examination target - Teachers are required to complete the syllabus and 

prepare students for examination that contributes to 20% of the paper. 
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Based on a separate discussion with another teacher from a different school another 

reason was given such as: 

a. 	 low level proficiency of EngJish among the students makes it difficult for 

them to imagine a situation and work out a conversation even with the help of 

cue cards. 

Ali Yahya AI·Arishi, (as cited in Stephen, N. 1991) pointed outthat role play is 


gradually losing role in the Communicative Language Teaching Programme. 


2,8 Related Studi .. 


The focus of this research is on the use of role play to teach poems. The researcher 


was unable to find any previous related studies similar to the above topic. However 


there are some related studies carried out by other researchers pertaining to role play. 


In Dent Young's research on 'Role Play in Language Teaching' (as cited in Stephen, 


N. 1999) he observed that teachers used several ways to conduct a role play. They 

used the Questioning technique to arouse students' interest, slip roles and oral 

instruction. He also observed that the teacher does not get involved in the role play at 

any instance. From his research. Dent Young mentioned two important discoveries. 

The first one is role play stimulates students to speak and provides them with the 

pracrice of spontaneous speech.. The next one is role play serves as a platfonn for 

students to put language to real use. 
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Lee, B.H. (1991) in his research 'Role Play and Simulation' mentioned that role play 

takes the form of a dramatic activity that provides opponunities for interaction and 

helps to initiate communication skills among the students. In his research, he stressed 

the importance of preparation and participation. He mentioned two types of 

preparations. They are linguistic preparation and factual preparation. He emphasized 

tbat a fuji participation is an important criteria for the success of a role play. A full 

participation is ensures active involvement. When all the students are involved there 

will be no backbenchers. This involvemenl will also give room to peer collaboration 

because the students will get together and discuss with each other. However it may 

not be easy to activate all the students to participate. The teachers will have to come 

up with their own innovative means to encourage a fulI participation. 

[n Lee, B.H's (1991) research. the target samples were 10 first year Medical students 

and 10 first year Dental students. The samples were divided into four groups: two 

groups of Medical students and two groups of Dental students. Each group was 

assigned the roles of two cardiac surgeons. a cardiologist, an anesthetist and a 

psychiatrist. The task was to select the most suitable patient for the next heart 

transplant operation. The background information of the short listed patients was 

given to each group. Lee B.H. noted that the role play took a very formal tone. The 

samples addressed each other as Miss, Mr and Dr. He also noted that the group, 

which has a chainnan who kept reminding the members of their roles, did better than 

the other groups. 
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In his research, Lee, B.H. (1991 ) pointed out two important points. First is the 

relevance ofthe activity. He found that if the activity lacks relevance the students are 

less motivated. The Medical group performed better than the Dental group. Second is 

the level ofdifficulty of the task. If the task is difficult, more persuasion and 

interference from the teacher is needed. Lee, RH. (1991 ) concluded that role play 

could be a valuable tool for language teaching. 

Richards, J.e. (RELC Journal, Vol. 16,No. I, June 1985) described role playas. 

fluency activity. He mentioned that language and conversational resources are 

required in order for one to understand and accomplish a task. Based on his research. 

he listed down a few suggestions for role play activities such as: 

a. Field building about the topic, vocabulary and language 

b. Read a dialogue as a related topic 

c. Perform a role play 

d. Listen to recording of native speakers 

e. Feedback and follow-up activities. 

Based on his research, he found that role play is able to stimulate authentic learner-to­

learner conversational interaction. He strongly feels that role play has so much to 

offer to teachers. 

2.9 Conclusion 

This chapter has given an insight about how role play can be used as a tool to build up 

understanding and enhance learning as well as to promote social interaction and 
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, 
communication between students. The next chapter will expJain the research method 

used to carry out this action research. 



CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1lJltroduction 

This chapter describes the methodology of how this action research was carried 

out in a secondary school in Kuching. It explains the various procedures taken by 

the researcher to carry out the experimental study on the use of role play to teach 

poems. 

3.2 Samples 

The sample ofthis research consists of29 students. They are Form 4 students of a 

secondary school in Kuching. The gender ratio of the students is 19 males , ' 1 10 

females (Refer to Appendix A). Prior to studying in this present secondary 

school, the students were from a nearby primary school, which is one ofthe 

feeder schools to this secondary school. Besides English and Bahasa Malaysia, all 

the students also have a good command of Mandarin. There were a few oon­

Chinese among the students but even these ones could understand and speak 

30 
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in Mandarin. According to the English Language teacher. the students possess an 

intermediate level of proficiency in English. 

Based on an informal session between the researcher and the students, it was found 

that Mandarin is the predominant language of communication. Almost all the 

students communicate with each other in Mandarin. Some of them use their own 

mother tongue. Even when the researcher asked some questions, the students were 

more confident to respond in Mandarin. Only a few attempted to respond in English. 

J.J Development of Researcb Instrument 

This research is an action research. According to Cohen and Manion (1994) cited in 

Cohen et. 81 (2000). action research is defined as a small scale intervention in the 

functioning of the real world and a close examination of the effects of such an 

mtc:rvention. Corey (1953) cited in Cohen et. al . (2000) argues that it is a process in 

\\hich practitioners study problems scientifically and steer decision-making and 

practice. Action research can be done in any setting where there are problems 

lnvolving people, tasks and procedures. Action research should be followed by 

solutions or desirable changes. The rationaJe for the researcher to use an action 

~ch in this study is because it is a powerful tool for change and improvement. It 

also allows the researcher to be present in the actual, real situation and study the 

tJ"Ohlems and propose the desirable solutions to overcome the problem. In this case 

researcber is able to teach a poem with and without the use of role play and 




















































