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ABSTRACT

This study explores the interrelationship between motivation, anxiety, and enjoyment among
undergraduate English as a Second Language (ESL) learners in public universities in Khyber
Pakhtunkhwa (KPK), Pakistan. This research employs Gardner’s Socio-Educational Model
(SEM), Horwitz, Horwitz, and Cope’s Foreign Language Anxiety (FLA) theory, and the
Positive Psychology theory to investigate the levels of these factors, their correlations, and
the impact of demographic characteristics, including university, age, gender, academic
major, and parental education. The study utilizes a quantitative approach, collecting data
through a survey administered to 381 ESL undergraduates from three different universities.
Findings revealed high motivation levels among students (M = 3.88, SD = 0.96), particularly
in components such as desire (M =3.92) and intensity (M = 3.89), with a stronger inclination
toward productive skills (speaking and writing) over receptive ones. Anxiety levels were
moderate (M = 3.11, SD = 1.25), with speaking and listening anxiety being more
pronounced than other domains. Enjoyment was generally high (M = 3.73, SD = 1.08),
especially in subdomains of creativity (M = 3.85) and positive classroom environment (M =
3.80). Statistical analysis indicated significant negative correlations between anxiety and
both motivation (r = —0.43, p < 0.01) and enjoyment (r =—0.48, p < 0.01), while motivation
and enjoyment were positively correlated (r = 0.55, p < 0.01). Demographic variables
showed varied influences; for example, females reported higher anxiety (p = 0.035),
while learners with postgraduate-educated mothers showed significantly higher motivation
and enjoyment and lower anxiety (p < 0.01). The research highlights the critical role of
emotional factors in ESL learning and provides practical implications for educators and
policymakers to enhance the effectiveness of English language instruction in the text. The

study underscores the importance of creating a supportive learning environment that fosters
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motivation and enjoyment while mitigating anxiety to improve language acquisition

outcomes.

Keywords: Motivation, anxiety, enjoyment, undergraduate learner, ESL



Kajian Kuantitatif Mengenai Motivasi, Kebimbangan, dan Keseronokan dalam
Pembelajaran Bahasa Inggeris dalam Kalangan Pelajar Prasiswazah Pakistan

ABSTRAK

Kajian ini meneroka hubungan antara motivasi, kebimbangan, dan keseronokan dalam
kalangan pelajar prasiswazah Bahasa Inggeris sebagai Bahasa Kedua (ESL) di universiti
awam di Khyber Pakhtunkhwa (KPK), Pakistan. Model Sosio Pendidikan (SEM) Gardner,
Teori Kebimbangan Bahasa Asing (FLA) oleh Horwitz, Horwitz, dan Cope, serta Teori
Psikologi Positif digunakan sebagai asas untuk meneliti tahap faktor-faktor ini,
hubungannya, serta kesan ciri-ciri demografi termasuk universiti, umur, jantina, bidang
pengajian, dan tahap pendidikan ibu bapa.Kajian ini menggunakan pendekatan kuantitatif
dengan pengumpulan data melalui soal selidik yang diedarkan kepada 381 pelajar
prasiswazah ESL daripada tiga universiti berbeza. Dapatan menunjukkan tahap motivasi
pelajar adalah tinggi (M = 3.88, SD = 0.96), khususnya dalam komponen keinginan (M =
3.92) dan intensiti (M = 3.89), dengan kecenderungan lebih kuat terhadap kemahiran
produktif (bertutur dan menulis) berbanding kemahiran reseptif. Tahap kebimbangan pula
adalah sederhana (M = 3.11, SD = 1.25), dengan kebimbangan dalam kemahiran bertutur
dan mendengar lebih ketara berbanding domain lain. Tahap keseronokan didapati tinggi
(M =3.73,SD = 1.08), terutamanya dalam komponen kreativiti (M = 3.85) dan persekitaran
bilik darjah yang positif (M = 3.80). Analisis statistik menunjukkan terdapat korelasi negatif
vang signifikan antara kebimbangan dengan motivasi (r = —0.43, p < 0.01) dan keseronokan
(r =—-0.48, p < 0.01), manakala motivasi dan keseronokan berkorelasi secara positif (r =
0.55, p < 0.01). Pemboleh ubah demografi menunjukkan pengaruh yang berbeza; sebagai
contoh, pelajar perempuan melaporkan tahap kebimbangan yang lebih tinggi (p = 0.035),

manakala pelajar yang mempunyai ibu berpendidikan pascasiswazah menunjukkan tahap
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motivasi dan keseronokan yang lebih tinggi serta kebimbangan yang lebih rendah (p <
0.01). Kajian ini menekankan peranan penting faktor emosi dalam pembelajaran ESL dan
memberikan implikasi praktikal kepada para pendidik serta pembuat dasar untuk
meningkatkan keberkesanan pengajaran bahasa Inggeris. Kajian ini juga menggariskan
kepentingan mewujudkan persekitaran pembelajaran yang menyokong motivasi dan
keseronokan serta pada masa yang sama mengurangkan kebimbangan bagi meningkatkan

hasil pemerolehan bahasa.

Kata kunci:  Motivasi, kebimbangan, keseronokan, pelajar sarjana muda, ESL
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CHAPTER 1

INTRODUCTION

Understanding affective factors such as motivation, anxiety, and enjoyment is crucial
in the field of English as a Second Language (hereafter, ESL) learning, particularly in
contexts where students face unique cultural and educational challenges, such as Pakistan.
This study aims to examine the levels and interrelationships of these three variables among
Pakistani undergraduate ESL learners, along with the influence of demographic factors (e.g.,
gender, parental education, academic major). By exploring these emotional dimensions, the
research seeks to fill a gap in current scholarship where little is known about how these
affective factors intersect in the Pakistani context. This chapter presents the background of
the study, problem statement, research objectives, questions, operational definitions of terms
and significance of the study, laying the foundation for subsequent chapters that delve into

the theoretical underpinnings, methodological design, and empirical findings.

1.1  Background of the Study

The interaction between the populations of nation-states that were historically
ideologically as well as geographically far apart has now been greatly increased by
globalization. The world had become a global village and people are communicating with
each other in English language, which is considered a global language (Crystal, 2014;
Manolescu, 2023; Rao, 2019; Winkler, 2005; Xu & Knijnik, 2024). The fact that the world’s
information is generally preserved in English is a very significant justification for
considering English as a global language. Given its global dominance, learning English has

become an essential skill for both social mobility and academic success. This global spread



of English raises important questions about why some learners thrive in acquiring it while

others face persistent struggles.

Linguists have discussed over the years why some students learn a foreign language
more easily than others. They wondered why some people easily accomplish native-like
abilities, while others find it incredibly difficult to advance beyond beginner ability level. In
this sense, the most frequently asked question is what makes a foreign language learner strive
towards achieving a goal? Current theories of foreign/second language learning need to be
tested if we want to answer this question. Research in a wide range of disciplines such as
linguistics, education, psychology, sociology, tried to focus on these kinds of theories
(Barrow et al., 2022; Freeman & Freeman, 2001; Hasanah, 2024; Philip & Sengupta, 2020;

Siegel & Biesta 2022).

Research in the past has indicated that many factors play role in learning a second or
a foreign language (Getie & Popescu, 2020; Javaid et al., 2023; Nazarov, 2022; Shirvan et
al., 2021; Yongliang et al., 2021). Ellis (1989) suggested that when learning a foreign
language, many factors play a key role. Among the factors, psychological and
emotional affective variables such as motivation, attitude, anxiety, and enjoyment are
particularly influential, as they shape how learners engage with the language learning
process (Dewaele et al., 2025). Saville (2017) posits that understanding why some students
perform more effectively than others involves examining variations in these variables within
the learners themselves. Although various variables can be examined in this context, the
present study specifically focuses on psychological variables, namely motivation, anxiety,
and enjoyment, ESL learners. These variables are very relevant because they affect the pace,

process, method, and effectiveness of language learning directly and indirectly.



Understanding these psychological and emotional variables becomes particularly important
in unequal societies like Pakistan, where learners' experiences are shaped by diverse

socioeconomic and linguistic backgrounds.

Pakistan’s sociolinguistic and educational landscape provides an important backdrop
for understanding the affective dimensions of ESL learning in the present study. The country
is characterized by a pronounced urban—rural divide, with only 30% of the population
residing in metropolitan areas and the majority living in rural regions (Pakistan Bureau of
Statistics, 2015; Malik & Waheed, 2014). Although this gap is narrowing due to
advancements in infrastructure, telecommunications, and urbanization, socioeconomic
disparities remain stark, dividing the population into elites and the impoverished (Rahman,
2003). Approximately 60% of the population falls within the 18-30 age range (British
Council, 2009), with many in higher education accessing modern internet and
communication technologies for academic and social purposes. Despite this, national
literacy rates remain low, 54% for males and 32% for females (Ministry of Education, 2009),
with an overall literacy rate still among the lowest globally (Coleman, 2010). Limited
educational investment, at less than 2% of total expenditure, has contributed to systemic
issues in the schooling sector (Islam, 2013; Hassan, 2015). Moreover, English holds official
status in Pakistan, serving as the language of bureaucracy, higher education, and professional
advancement (Islam, 2013). Linguistically diverse, the country has six major languages,
Punjabi, Pashto, Sindhi, Siraiki, Urdu, and Balochi, alongside varied educational streams,
including elitist public schools, private institutions, non-elitist schools, and madrassas, each
catering to different socioeconomic groups (Rahim, 2015). English-medium instruction in
universities attracts large numbers of students, making it central to academic and

professional success.



Within this context, Pakistani ESL learners are shaped by intersecting sociocultural,
economic, and linguistic factors that influence their psychological experiences in language
learning. Disparities in access to quality education, variations in exposure to English, and
differences in socioeconomic status can significantly impact learners’ motivation, anxiety,
and enjoyment, the psychological variables examined in the present study. Understanding
these factors in relation to Pakistan’s educational realities provides a culturally grounded

framework for interpreting the affective dimensions of ESL acquisition in this setting.

The Higher Education Commission (hereafter, HEC) of Pakistan implemented
significant measures to overhaul English language instruction at the university level in
Pakistan, recognizing the crucial role of English proficiency for university students (Pathan
etal., 2010; Tamim, 2014). In 2003, HEC initiated the English Language Teaching Reforms
(hereafter, ELTR) program to educate instructors in contemporary pedagogical methods
such as communicative language teaching (hereafter, CLT) (Ali, 2017; Christopher &
Shamim, 2005; Pathan et al., 2010; Syed, 2016). In addition, as stated in the national
educational policy (hereafter, NEP) of 2009 and 2017, English is the official language used
for teaching at all universities throughout the country. Additionally, institutions are required
to use CLT methodologies, which seek to provide learners additional chances to improve
their English competence (NEP, 2009, 2017). Along with to the aforementioned efforts, such
as the deployment of CLT, the level of English competence among Pakistani students

remains to be determined (Ali, 2017; Syed, 2016).

English is frequently used in the media in Pakistan (Islam, 2013). A multitude of
English newspapers and publications are disseminated and perused by persons in Pakistan.
Included are Dawn (in circulation since Pakistan’s inception), the News, the Nation, the

Frontier Post, and the Daily Mail (Islam, 2013; Pathan, 2012; Shahzad, 2012). Several cable



networks are presently augmenting their services in the rural areas of Pakistan. Moreover,
English serves as a prevalent language in business in Pakistan (Khan, 2007). English is
employed in commercial communications with countries such as the UK, the USA, China,
India, the Middle East, and several European nations. English is employed in Pakistan for
travel-related purposes. Islam (2013), Pathan (2012), and Shahzad and Liu (2012) indicated
that numerous Pakistani individuals perceive English as a means to connect with people from
various places globally and to exchange their experiences and perspectives with them.
Researchers observed that English functions as “ a source of cultural enrichment rather than
a threat or fear of cultural invasion” and facilitates “ becoming part of the global village in
Pakistan” (Shamim, 2011, p. 293). English is regarded as a catalyst for individual
achievement and a crucial element in Pakistan’s growth; as Islam et al. (2013) noted many
Pakistanis now associate English with their aspirations for a more prosperous future for their
country. Similarly, Pakistani English has become the preferred means of communication
among the young, educated population (Baumgardner, 1995 and Jabeen et al., 2011).
Moreover, it is noted that “ English is perceived as the vehicle for achieving modernization,
scientific and technological advancement, and economic development for both individuals

and the nation in Pakistan” (Shamim, 2008, p. 236).

In Pakistan, English has always held a higher position than other local languages and
is primarily spoken as a second language (Rahman, 2020). The total number of English
speakers may be around 8% of the entire population, based on graduates of English medium
schools (Rahman, 2020). In Pakistan, Urdu is the official language of education in
government schools, English is the official language of instruction in elite private schools,
and English is claimed to be the official language of instruction in nonelite private schools

(Channa, 2017). According to Coleman (2010), among 71 indigenous languages, Pashto is



