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Volume 26 marks the first issue of INSIGHT for the year 2015. This volume also marks the first issue that is
made available as an interactive digital bulletin at www.calm.unimas.my/insite_v26 to provide our readers
with a new reading experience. We have chosen the theme “Social Media: Meeting Your Students Where
They Are” in line with the global proliferation of this electronic communication.
Social media refers to applications that facilitate interaction among users by enabling them to create, share
and exchange information in a variety of formats such as text, image, video and audio. It serves as a social
engagement platform that allows both students and lecturers to easily interact with one another beyond the
four walls of the classroom. Social media allows fast and possibly, effective delivery of important information
and notifications to students. It supports collaborative learning and brings various new possibilities in learning
and teaching.
In this issue of INSIGHT, we are delighted to share six articles that reflect the theme. The perception of
UNIMAS academics on the use of social media in teaching and learning is presented in the first article of this
issue. The second article highlights some common social media tools that have been widely used in higher
education institutions in Malaysia as well as some pedagogical considerations for using such tools. The
third article discusses the experience of a group of young lecturers employing social media to enrich their
teaching and learning. The fourth and fifth articles highlight a couple of creative applications of social media
in teaching and learning. The author of the fourth article shares her experience of utilising social media such
as Facebook, blogs, and Dropbox to meet and enhance mentor-mentee relationship. Meanwhile, in the fifth
article, the author shares his experience of using YouTube for flipped learning.
On behalf of all staff at CALM, I would like to take this opportunity to extend my sincere appreciation to
Professor Dr Fatimah Abang, the former Deputy Vice Chancellor (Academic and International), for her
visionary advice and guidance during her term of office. Similarly, I would like to express my sincere thank to
Professor Dr Gabriel Tonga Noweg who has successfully led CALM for the past seven years as the Dean of
CALM. My gratitude also goes to Professor Dr Hong Kian Sam for his patience and diligence during his term
as the Deputy Dean of the centre.
Lastly, I would like to thank all contributors of this issue. I hope that this INSIGHT issue will stimulate all
readers, particularly educators, to reflect on the potentials of this technology as well as to provide some
insights for producing effective integration of this technology into the existing teaching and learning practices.
The next INSIGHT issue (Vol. 27) will focus on Problem-Based Learning (PBL) in UNIMAS and I am looking
forward to receiving your contribution. Your article may take form of summary of your research output, an
anecdotal account of your personal experience in classroom, or even critical analysis of certain topics or
issues related to the theme.
Thank you
Associate Professor Dr Chen Chwen Jen
Dean, CALM
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In November 2014, we attended a sharing session by Zaid Alsagoff, a well-known blogger (http://zaidlearn.
blogspot.com/) and an instructional designer from the International Medical University, Kuala Lumpur. In his
sharing session, he shared his passion in using e-learning and social media as the platform for supporting the
21st century learning. According to Alsagoff, young adult learners interact and socialise with their peers using
social networking sites such as Facebook, Twitter, Youtube, Myspace, blogs, wiki and others. These social
media are now widely used at higher education level including university students in Malaysia for informal
learning activities (Hamat, Embi, & Abu Hassan, 2012). According to Hamat et al. (2012), university students
are able to exchange ideas, share learning materials, and discuss various topics via facebooking or twittering,
hence enhances their collaborative learning.
The benefits of social media for students are well recognised. This article does not focus on the use of such
media among students instead it places emphasis on academicians’ perception towards the use of this
media. It is based on a preliminary survey study that we conducted.
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The following describes our personal responses to these questions:
I am not ready to use Facebook, Twitter or even WhatsApp group to interact with my students. In my opinion,
the UNIMAS online teaching platform such as Morpheus is enough for me to upload teaching materials of a
course. In Morpheus, students are allowed to write e-mails or send any message to enquire me on matters
related the course and vice versa. The medium of virtual communication through e-mail, chat, forum and
discussion are enough to encourage active participation and interaction among learners outside classroom.
~ Kartini Abdul Ghani.
Personally, I am not comfortable to disclose my Facebook account to my students. I perceive Facebook
as my private platform in which I am only comfortable to connect with my ‘approved’ friends. I do have
a long list of waiting friends in my Facebook account. Most of them are my students. However, I never
accept them as my ‘Friends in Facebook’. I agree with Kartini that Morpheus application is sufficient to
interact with students outside the classroom. I do have WhatsApp groups for my Final Year Project
students and Counselling Practicum supervisees, but the usage is rather selective. The reason I
agree with the use WhatsApp groups is that both courses require immediate feedback and frequent
dissemination or sharing of information. Furthermore, I am able to manage the communication within
these WhatsApp groups as the number of students is smaller. Sometimes, I do feel annoyed and
overwhelmed with incoming WhatsApp alert sound that distracts my attention while I am working as my
curiosity often leads me to respond promptly to messages. In addition, I hardly read some long messages.
~ Siti Norazilah Mohd Said
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The survey email was sent to all academicians of the Faculty of Cognitive Sciences and Human Development.
A total of eighteen academicians responded to the survey.
Based on the survey, the main reason for academicians using Facebook is to update and share information
related to their courses. Facebook also acts as a real-time medium of virtual communication with students
as it is assumed that students make frequent checking of their Facebook accounts for updates. The related
comments on the use of Facebook to keep in touch with their students are as follows:
“Ease of use, time saving, mass reach, and real time.” ~Dr J
“Faster way to disseminate news and information to students as they check it frequently.” ~ Miss. Y
“Easy to reach students as they frequently use social media for socialising purposes.”~Mr. W
Most academicians agreed that social media provides a faster means to reach students as they frequently
check updates on their social media either via their smartphones or laptops. This is in line with the findings
by Abd Hamid, Mohd Ayub and Zainal Abiddin (2011) in which secondary school students are reported
to use Facebook about one to three hours per day. Thus, it is not a surprising fact when the Malaysian
Communications and Multimedia Commission (2013) reported in the Industry Performance Report that on
average, every Malaysian spends at least five hours online daily, and three out of these five hours are spent
on social media. Moreover, from the 19.2 million Internet users in Malaysia, 15.6 million of them are active
on Facebook.
An academician, Mrs. R shared her best experience with Facebook whereby she managed to reach her
student who was frequently absent from her class and later to discuss about his assignment. She had called
and emailed the student but to no avail. Then, she looked up for the student on Facebook after she was
informed of her student’s name ID by the student’s friend. Knowing that, Mrs. R searched for him and saw he
was “online” on Facebook. She sent a few messages to his Facebook account and requested him to see her
to discuss about his assignment. Finally, the student promptly replied and came to her office. This experience
is an example that shows that our students do attach to the social media in their daily lives.
Despite the benefits of social media, it also has some weaknesses. Most students do not use their real names
to identify themselves. As an example, a lecturer may post a question to be discussed in the Facebook group.
Students may participate actively. However, it could be challenging for a lecturer to recognise students if they
do not use their real names. As explained in the response by Mrs. F.
“Most students are already on Facebook and it is a natural forum for both to interact, however, the challenge
is that students may not use their real names to identify themselves. Thus, it is unsuitable for any type of
evaluation or identification.” ~ Mrs. F
We, the authors, also made some observations of students’ engagement with their mobile devices or laptops.
Our observations show that most students at the faculty area were using Facebook. This also indicates the
misuse of university Wi-Fi facility which is made available for teaching and learning purposes. Students were
also observed to be too engaged virtually, ignoring those who were physically around them.
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On the other side, academicians who do not utilise social media in their teaching and learning, view the use
of such media as time consuming and hold to the belief that face to face interaction still is the best medium
to communicate with students. In addition, they prefer using Morpheus as a platform to connect with students
after class. Below are the related comments:
“Prefer traditional way of communication such as Morphues to assist me in the sharing of teaching and
learning materials. Not all students are connected to the Internet. Furthermore UNIMAS is not 100% Wi-Fi
connected. ~ Miss A
“The current approaches that I utilised (e.g., lecture, Morpheus, email) are sufficient for effective T & L. So, I
don’t feel that there is an urgent need to employ other social media for my T & L.” ~ Dr B
“Low literacy in social media.” ~Dr Z
“I have very little or no time for such endeavour...and not versatile on any of those...and not enthusiastic to
be engaged. I am on the ordinary electronic mailing systems. I choose to be different as I do not want to be
bothered. Life is still very much interesting in my own way and I am very passionate about the ways things
are going on with me.” ~Dr H
In addition, a respondent gave a reflective feedback about the use of social media in teaching and learning.
Her comment is as follows:
“Personally, I feel that the use of social media is OVERHYPED. Everyone is eager to be part of the scene of
modern technology. I am a strong advocate of Morpheus, the internal system set up by UNIMAS to disseminate
information, get feedback from students, as well as enable all related individuals to view and participate in
various online interactive activities. On one hand, we want students to use Morpheus but on the other hand
we use alternative methods to communicate...so where are we???” ~ Dr S
The above feedback gives another dimension of thought about the use of social media versus the official
online learning system of the university. Many would not argue that social media is a good alternative to share
information and interact with students. However, as with any other technology, social media is not a panacea
for all educational problems. Such media need to be carefully and intelligently integrated into the teaching
and learning process as well as to the existing online learning system to produce significant positive effects.
References
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The advent of Web 2.0 technologies has promoted the creation of many social media tools and they are
used for various purposes. In general, the term “social media” refers to tools that permit users to create,
share information, ideas and diverse forms of media in virtual networks. They largely cover content sharing
communities (e.g., YouTube and Wikipedia) and social networking websites (e.g., Facebook and Twitter) that
anyone can participate and contribute (Kaplan & Haenlein, 2010). On a personal basis, these tools are used
with the main goal of communicating and sharing personal content such as photos or videos with friends
or family members. In terms of education, advocates of connectivism principles, which are based upon
Bandura’s Social Learning Theory (Bandura, 1963) that emphasises the need to consider social and cultural
context in learning, have explained how social media can play a significant role in promoting meaningful and
effective learning experiences.
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Realising the benefits of these tools in education, many educators have integrated them in their classroom
activities and reported positive outcomes (Blankenship, 2011; Chuah, 2014; Heiberger & Harper, 2008;
Roblyer et al., 2010). It is imperative, however, to accept the fact that the tools should not be used due to their
novelty or merely trying to impress the learners. Serious considerations are needed before they are to be
integrated in any learning environments. In this article, I am sharing several key issues that should be given
ample attentions prior to the use of social media tools in teaching and learning.

The integration of social media tools in teaching and learning has been widely studied and experimented
particularly in the context of higher education. A survey conducted by Moran, Seaman and Tinti-Kane (2011)
on faculty members in United States, for example, showed that nearly two-thirds of them have used social
media during a class session and more than 30% have posted content for students to view or read outside
class using various social media platforms. In addition, Roblyer et al. (2010) found that in higher education,
students are more positive towards faculty members who use social media for supporting teaching and
learning than those who prefer traditional technologies. Closer to home, the usage of social media among
educators in higher education is equally encouraging due to the wider accessibility of Internet facilities among
undergraduates and also the on-going national agenda of promoting blended learning, in which lessons
are extended virtually through e-learning platforms (Chuah, 2013). The following section highlights some
common social media tools that I have used in teaching and learning and they are also widely used by other
educators in higher education institutions in Malaysia.

One of the most popular features in Facebook is its Groups.
Facebook Groups are commonly used for dissemination of
information and latest updates. Many instructors use it as
a channel to distribute notes and extra exercises as well
particularly in the form of web links. Unlike the Facebook
Pages, the created group can be set to closed or secret
mode, which allows some levels of privacy in the postings
created by the students and instructors. Discussions on
the relevant topics covered in class or lecture can also be
conducted via this platform.

Twitter may not be as popular as Facebook but instructors
can maximise its used for highlighting snippets of
information to the learners. The hashtag function in
Twitter is very beneficial as it allows relevant postings to
be tagged properly. With the hashtag, students are able to follow the postings closely and this raises
their awareness on various information or even content that the instructor has posted. I have used
it to post vocabulary that the students can learn using the hashtag #WOTD that stands for “Word of
the Day”. Students usually reply to my Tweets by constructing sentences using the word or asking
clarifications on the meaning.
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YouTube videos are greatly used as supplements to the
teaching content of a specific course. Useful videos are
integrated as part of the lectures especially as the stimulus
for discussion and gaining learners’ attentions. With the
increasing popularity of Massive Open Online Courses
(MOOCs) and also Open Courseware (OCW), high quality
lectures from established universities published on YouTube
are also used as additional content, which provides more
input for the students. Instructors can also utilise the platform as part of assessment activities or
deliver important lectures prior to the class in order to prepare the student.

As part of the social media, instant messaging tools
such as WhatsApp, WeChat and Telegram are
now frequently used among the learners in higher
education. It has somehow replaced the basic
communications that used to be done via short
messages (SMS) or even emails. Of these tools,
WhatsApp is still leading in terms of number of users.
Instructors can create groups within WhatsApp for
specific courses or selected groups of learners who
require special attention. In my case, WhatsApp is
predominantly used to assist weaker students while encouraging them to communicate with me in
the target language. It can be done in the group chats or individually as shown in the screenshot
below.

Although social media bring various potentials to teaching and learning, there are several important issues
that have to be addressed by the instructors before jumping on the bandwagon. Here, I summarised five most
important considerations to be given serious thoughts:
i. Pedagogy
Conventional pedagogy (e.g. one-way lecturing style) has to be re-examined in order to maximise the
potentials of social media. There is an apparent need to adopt e-learning approaches (online pedagogy) while
blending them with face-to-face instructions. Instructors might find it daunting at first, but it can yield fruitful
results if they are willing to adopt changes. This also leads to the formation of “e-learning 2.0” movement, in
which teaching online is not restricted to the uploading of teaching content but the interactivity of social media
tools has opened up more opportunities for real-time knowledge creation and sharing (Downes, 2005). For
a start, social media tools can be used to increase the level of interactivity during lectures. There is a need
to shift the focus more on classroom interactions to encourage meaningful learning and social media can be
the catalyst in this shift.
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ii. Privacy
Although social media tools promote higher participations and virtual engagement among the learners, the
issue of privacy has always been a hindrance. It cannot be denied that personal information can be easily
retrieved by unscrupulous parties and thus leads to various harmful activities. Instructors should therefore
educate students on how to manage their privacy online. Also, instructors can find ways to ensure what
their students have shared or contributed is not simply redistributed without their consent. Students tend to
contribute more when they know the instructors respect their privacy.
iii. Proximity
The issue of proximity or closeness is also very relevant to the use of social media tools especially with
regards to social networking sites and instant messaging applications. Due to the emergence of online
identities, the proximity between instructors and students as well as students and students can be affected.
Without the “physical” gap, students might abuse such proximity by being too closed with the instructors
that can indirectly lead to misconceptions. Hence, there is a need for the instructor to explain the accepted
“rules” with regards to proximity so as to let the students be aware of what can and cannot be done when
communicating via social media.
iv. Self-Moderation
Students need to be taught how to evaluate the abundance of information that they found online as well.
Facebook, for example, is full of shared contents, which are unverified or fake. Thus, the need for media
literacy and self-moderation is crucial in ensuring the benefits of social media can be maximised. In addition,
students have to be made aware of various ethical issues concerning the use of information and various
media available online.
v. Social Scholarship
In terms of scholarly and research pursuit, social media tools have allowed social scholarship to flourish
(Greenhow et al., 2009). Researchers and students can keep up-to-date with the latest development in
their field much easier and faster while engage in research activities by collaborating with their peers. The
connections between experts, scholars and researchers across the globe can be capitalised in creating a
virtual research community. Students, therefore, should be exposed to the role of social media in promoting
the research culture especially in the form of collaborative projects.
Conclusion
Social media tools have indeed opened up greater opportunities for learning to take place outside the
classrooms. If properly integrated, they are beneficial in encouraging self-regulated learning among the
students rather than depending solely on the instructors as the provider of knowledge or content. Nevertheless,
evaluating the affordances of the social media tools is essential to ensure effective adoption of these tools.
As such, serious considerations particularly on the aspects pedagogy and privacy are needed before they
are to be used so that the potentials can be maximised beyond the fanaticism of the buzz word.
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Social Media as an Educational Opportunity?
Learning in the 21st century, students are well-exposed to the exponential usage of social media in most of
their daily activities. Such phenomenon is not an exception for students who pursue their study at UNIMAS
even though Malaysia has relatively low broadband penetration internationally (Saleh, 2012). Therefore,
it would be unfortunate if the contemporary teaching method classroom as they are more timid in nature.
However, social media could be the remedy for such situation since younger generations prefer to use social
media to interact among themselves. Social media is not limited to social network sites (e.g. Facebook and
Twitter); it also includes collaborative site (e.g. Wikipedia), blogs, content communities (e.g. YouTube or
SlideShare), virtual game worlds (e.g. War of Warcraft), and virtual social worlds (e.g. The Sims) (Mayfield,
2008). With the right combination of context, guidance and facilitation, the level of online engagement may
prevail through the use of these media.
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UNIMAS Lecturers, What Say You?
Based on our previous study (Jong et al., 2014), the outcome of interviews with lecturers from three faculties
(Faculty of Applied and Creative Arts, Faculty of Social Sciences, Faculty of Medicine and Health Sciences),
and two centres (Centre for Language Studies, and Centre for Pre-University Studies) at UNIMAS are
presented in Table 1. The level of social media employment in teaching and learning could be categorised
into four different groups namely the activist, resistant, revert, and novice as further elaborated below.
In general, a majority of the interviewees fall under the activist category. Most of them used social network
sites to improve the dialogues with their students or share extra reading materials with them. Some of
them uploaded their course learning materials onto these platforms for their students to download. Content
communities were the second most preferred social media after social network sites. YouTube videos were
either used to demonstrate procedural knowledge or to show concept that is hard to be explained by text and
pictures.
These lecturers claimed that the level of students’ engagement in learning has improved after employing
social media as one of the learning tools. They noticed that social media has helped the introvert students
to be active learners as it was a platform that they were familiar with. Only a number of them thought that
the level of engagement will not be improved. These lecturers merely used social media (particularly social
network sites) as a medium to improve communication with their students. They utilised the push notifications
ability of social media to inform students of the latest updates for the information related to their course.
Despite the level of employment, most of them agreed that the usage of social media in teaching and
learning depends heavily on the nature of the courses, whether it is theoretical-based or practical-based.
They claimed that the specially designed e-learning platforms such as Moodle-powered Morpheus would
be a better learning tool despite lacking of push notification function to its users. According to them, these
e-learning tools provide more customizable features that allow academics to have full control over the content
that is shared with the students. Besides, instructors have the authority over the layout of the platform in
order to suit their students better. Most of them highlighted that the design of social media focuses largely
on entertainment especially music and games. It easily distracts the focus of their users from their current
learning tasks on hand. This is not a suitable feature for learning because high concentration is required in
order to stay focus on completing their learning tasks.
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The resistant ones were not keen to use any e-learning tools at all since they believed the traditional methods
work well for the course that they are currently teaching. These lecturers mostly taught practical-based
courses. They find social media less relevant in improving students’ learning since they assumed that the
students’ time should be spent practising the psychomotor skills that they were required to master within a
semester.
For the revert ones, they regarded that social media may not be helpful for them. Since teaching preparation
employing social media is more time-consuming for them, they were demotivated to continuezutilising the tool
in their teaching. Lastly, the novice ones mostly consist of those who just started their careers as lecturers.
They looked forward to using social media in their teaching practices in the near future. We hope their
incorporations of social media would be able to improve their students’ learning experiences.
Examples of Employment That Enhanced Learning Experiences
A number of lecturers in the Design Technology Programme (Animation Specialization), a programme which
offered in the Faculty of Applied and Creative Arts (FACA) UNIMAS, used social network sites such as
YouTube, Twitter, and Facebook to share extra materials with their final year students; apart from using
Morpheus to distribute lecture notes, tutorial notes, course outline and online assignment submission. Social
media are also used for interaction, update, and clarification between lecturers and students. Knowledge
sharing among peers is made possible too.
For other courses such as Animation Studio, Web Design, and End-User Computing, the lecturers created
Wikispaces for the students to share information among themselves. Content communities such as
YouTube and Vimeo are commonly used to show useful tutorials and conceptual video in the classes. The
conceptual videos are used to explain abstract or complicated 3D concepts so that students can have a
better understanding. Collaborative sites such as Google Docs and Google Slides are used to cultivate the
practice of brainstorming and exchanging ideas among peers via the online collaboration tools. Students
learn to collaborate with each other and work together as a team to complete tasks given whereas lecturers
assist the process.
Design Technology students undertaking the Web Design course are encouraged to use Adobe Behance®,
Wix and Weebly to create Online Portfolio that would attract the attention of potential employers as they
are on-the-cloud portals for the creative communities to showcase their design portfolios. Academic writing
exercises such as reports and documentations recording the work-in-progress are carried out using blogging
tools such as Blogspot and Wordpress. This makes communications between lecturers and students easier
for feedback and allows lecturers to comment on how to improve the quality of students’ works. Students
are also reminded to include watermarks on their design and creative works before publishing their portfolios
and blogs to avoid copyright issue and they are ensured that they understand Creative Commons license to
avoid plagiarism and violations.
For courses that are theoretical-based, students gain better understanding where their learning interests are
built on the interactivity of the ICT tools that is fun. This opens up the opportunities to promote deep learning.
In addition, such employment would prepare the students to be able to work independently and virtually in
the future upon their graduation since virtualization slowly becomes the trend of office setup (Knorr, 2013).
One of the lecturers from Centre for Pre-University UNIMAS made use of YouTube, during her lecture session
to demonstrate how PaperTab works. PaperTab is a new type of tablet that appears as a paper-thin device
and uses e-ink to display information on its display. Some of the features demonstrated by the YouTube video
include the methods to interact with the device, attach a document in an email, and modify the position for
one of the shapes within a composition of a floor plan diagram. Without the video, the description of these
features would be hard to be imagined. Besides, it reduces the time to explain the features offered by the
device.
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Similar tool was used in the teaching of lab session during the image editing class. The purpose for
employing the same tool differs compared to the employment in the lecture session to explain PaperTab.
This time, the employment provided the flexibility in terms of pace and time for the students to revise the
procedural knowledge required in completing tasks using Photoshop CS3 software. Besides, such usage
promoted uniform delivery of content. Students undergoing similar session in different classes with different
lab demonstrators mastered the procedural knowledge with smaller discrepancy.
Discussions and Conclusion
With the employment of social media in the classroom environments, learning becomes ubiquitous. Students
may choose to learn anytime and anywhere at their own pace through self-directed learning. Social media will
bring a great deal of benefits to students if they have the maturity and the sense of responsibility towards their
own learning. On the contrary, it will cause more harm in learning if the users are immature by wasting their
time and energy on social networking activities instead of learning. Using content communities, students get
the chance to learn about the principles and fundamental knowledge by watching educational videos. It also
allows them to have a better understanding in solving problems of different contexts. Through collaborative
projects or discussions forum in social media, they learn to exchange ideas effectively. They would only be
able to appreciate these learning experiences by engaging actively in learning and through reflection of their
participation in class.
It is imperative for the academics in higher education to inspire and motivate their students to engage in a
meaningful learning through their presence and support when employing social media in the classrooms.
Social media provides great opportunities for the academics to empower their existing teaching and learning
activities. Either at personal level or institutional level, they are encouraged to consider employing this
platform to enhance students’ learning experiences. However, employing social media in instructional events
should be carefully considered during the instructional design process to ensure its effectiveness.
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Introduction
The integration of Facebook into teaching and learning activities has been extensively studied (Fariza
Khalid, 2013; Gray, Annabell, & Kennedy, 2010; Green, Wyllie, & Jackson, 2014; Muñoz & Towner, 2011).
As reported in Malaysia Social Media Statistics (2013), there are 13.3 million Facebook users in Malaysia
and those aged between 18 and 24 are the highest users (34.5 per cent), followed by 25-34 years (29.5 per
cent) and 13-17 years (16.3 per cent). This statistics creates an opportunity for the educators to integrate the
social media into teaching and learning as most higher education students have a Facebook account. For
instance, having a Facebook account allows students-teacher interaction outside classroom settings (Green
et al., 2014). Besides teaching and learning activities, the students are able to interact with the educators
through a mentor-mentee relationship via Facebook (Putsche, Storrs, Lewis, & Haylett, 2008). In this paper,
I will share my experience of organising a Facebook group in enhancing mentoring activities among mentor
and students. I set up a Facebook Group for my mentees in February 2013 and the mentees consisted of
students from different programmes and years of study. Below are a few Facebook posts shared with the
mentees on the Facebook group.
Welcome to Mentor Mentee Group
I started the mentor-mentee group with a welcome greeting
to the mentees, where the mentees were asked to introduce
themselves and write briefly about their background. This online
interaction enabled mentees to give responses, especially
when they had spare time. Sometimes, the mentees were
found to respond to the group in the evening. As a mentor, I
was able to manage the group at my convenience, as I did not
restrict the communication with the mentees only during office
hours. Furthermore, the mentees could identify other students
who were under the same mentor apart from getting to know
each other and their background from the group interaction.
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Since some of the mentees did not use their actual names for the Facebook profile, the introduction session
assisted me and other mentees in recognising each other. Those who insisted to keep their nicknames
used their own pictures for the Facebook profile for easy identification. Creating a welcoming post for each
semester also enables me to identify new mentees for that particular semester besides having the senior
mentees help their juniors. Figure 1 is an example of a response from the students about their personal
background.

Sharing the name list of all mentors and mentees on my
blog at the beginning of the semester allowed the students
to confirm their respective mentors as well as for me to
identify the list of my own mentees. The blog post was also
shared on the Facebook group. On the blog, my mentees
were advised to focus on their study at the beginning of the
semester. Besides that, the mentees were requested to i)
register appropriate courses based on their programme
of study ii) identify the course requirements and plan for
accomplishing assignments, iii) attend the first meeting and
give full attention to the lecturer iv) be actively involved in the
Morpheus spaces created by lecturers v) read the lecture
notes and books as early as possible and vi) prepare short
notes. Figure 2 is a wall picture used for blog posts related to
the mentor-mentee activities.

Online Database @ CAIS, Unimas
The information regarding the online databases offered
through CAIS was made available on my blog. The blog
entry explained the steps for students to find online articles
using EBSCOhost. The six steps described in detail at
http://smylifestory.blogspot.com/2014/01/online-databasesebscohost.html. The blog post was also shared with my
fellow mentees on the Facebook group. This information is
meant to help my mentees in understanding the process of
searching articles at CAIS and to use efficient strategies for
finding articles needed in their course assignments or Final
Year Project. Such literature search skills also help them to
be better researchers and authors. Figure 3 shows a link
to the blog that has been posted on the Facebook Group.
It contains information about the online databases in CAIS.
GPA Target
This section explains my blog’s entry emphasising on the importance for my mentees to aim for good academic
achievement for each semester. The students were advised to set a target grade for each course in order to
achieve their targetted Grade Point Average (GPA). S etting clear academic goals helped them to pursue the
targetted grade vigorously. A CGPA Calculator link was placed on the blog to assist them to calculate their
GPA target.
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The CGPA calculator was created by the Faculty of Computer Science and Information Technology, and
the blog post was shared with the mentees on the Facebook Group. During the face-to-face meeting, I
encouraged my mentees to write their GPA target for each semester to ensure that they worked on improving
their CGPA or aimed for a higher grade. Having a GPA target could help my mentees to have a clearer vision
on the desired grade. Figure 4 shows the blog entry related to the targetted GPA value.
Dropbox
Besides using Facebook and the blog, I also shared information by using Dropbox application as a medium
for students to keep their files in the cloud. The mentees were encouraged to install the Dropbox application
in their laptops or personal computers. They drag their files into Dropbox and let the folder automatically sync
when they go online. The students could also open the Dropbox files while they are searching for articles
when using computers at CAIS. This application was highlighted because students often face problems of
losing their important files and documents in their computers or laptops. It was hoped that the blog post
would benefit particularly final-year mentees who were in the process of completing their Final Year Project.
The link to the blog post at http://smylifestory.blogspot.com/2013/09/join-dropbox.html has been placed on
the Facebook Group Mentor Mentee. Figure 5 shows the post related to Dropbox on the Mentor Mentee
Group Facebook page.
Health Issues
Apart from academic related posts, I also reminded the mentees to take care of their health by encouraging
them to drink loads of plain water to maintain good health. They were also reminded to take fruits and
vegetables in their diet. During the exam week, they were told to reduce outdoor activities, get enough sleep
and maintain a healthy diet. This Facebook post was expected to provide support for students and constantly
remind them on the importance of keeping healthy. I also encouraged my mentees to keep maintaining
positive vibes as I believe that they could succeed, especially in academic. Figure 6 shows the related post
in the FB Mentor Mentee Group Facebook page.
Discussions
The main idea of the Mentor-Mentee Group Facebook page is to enhance the mentor-mentee relationship. As
an educator, I notice that it is not easy to set up a face-to-face group meeting for all mentees. For instance,
mentees preferr to come individually to my office as each student has his or her own class schedule. Due to
this, having the online group gives the opportunities for me to reach the mentees conveniently throughout
the semester. Furthermore, although the interaction in the Facebook Group was not frequent, I managed to
have a two-way communication with them several times. Based on my observation, there are few matters
that can be covered in the online mentor-mentee group such as i) welcoming the mentees to the university,
ii) academic issues and motivation iii) health and safety issues iv) career and current information, as well as
v) question and answer. Mentees are encouraged to ask questions on any related issues on the Facebook
group in addition to face-to-face meeting.
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The online communications on Facebook is not meant to replace the face-to-face interactions between
mentors and mentees. It is hoped that the online group can be a medium for mentees to receive ongoing
support from the mentors. As a mentor, I feel relieved as I am able to reach my mentees online. The
network, collaborative e-learning groups and communities are considered as channels for sharing resources,
knowledge, and experience with students (McConnell, 2006). To fully utilise the application, the online mentormentee group can be used to suit the needs of both mentees and mentors. However, it is important to note
that not all mentees actively access their Mentor-Mentee Facebook Group. Through my observations, some
of my mentees did not respond to the Facebook posts and missed the information shared on Facebook or
blogs. Therefore, the mentor needs to evaluate the online mentoring activities and initiate suitable online
activities for the mentees.
Online learning is an important evolution (Bach, Haynes, & Smith, 2007) and the Internet is a free channel
that allows anyone to access and contact anyone (Collis & Moonen, 2001). Rita-Marie and Donaldson
(2004) suggest that the educators have to understand the needs of online learners by emphasising the need
for employing recent technological tools as well as to create well designed and creative learning resources
(Reigeluth, Watson, & Watson, 2012). The feedback from the mentees may also inspires the mentors to
design effective online activities. The inner motivation and the desire to help our mentees will guide us to plan
creative activities for them. The genuineness, empathy and respect shown by the mentors to the mentees
can be the key aspects in developing an effective online mentor-mentee relationship.

References
Bach, S., Haynes, P., & Smith, J. L. (2007). Online learning and teaching in higher education. Berkshire: Open
University Press.
Collis, B., & Moonen, J. (2001). Flexible learning in a digital world. London: Kogan Page.
Gray, K., Annabell, L., & Kennedy, G. (2010). Medical students’ use of Facebook to support learning: insights
from four case studies. Medical Teacher, 32(12), 971–6. doi:10.3109/0142159X.2010.497826
Green, J., Wyllie, A., & Jackson, D. (2014). Social networking for nurse education: Possibilities, perils and
pitfalls. Contemporary Nurse, 47(1-2), 180–189.
McConnell, D. (2006). E-learning groups and communities. Berkshire: Open University Press.
Muñoz, C. L., & Towner, T. (2011). Opening Facebook: How to use Facebook in the college classroom. First
Monday, 16, 2–2. Retrieved from http://firstmonday.org/htbin/cgiwrap/bin/ojs/index.php/fm/article/
view/3513/3116
Putsche, L., Storrs, D., Lewis, A. E., & Haylett, J. (2008). The development of a mentoring program for university undergraduate women. Cambridge Journal of Education, 38(4), 513–528.
doi:10.1080/03057640802482322
Reigeluth, C. M., Watson, W. R., & Watson, S. L. (2012). Personalized integrated educational systems. In S.
P. Ferris (Ed.), Teaching, learning, and the net generation. Hershey, PA: Information Science Reference.
Richardson, W. (2009). Blogs, wikis, podcast. Thousand Oaks, CA: Corwin Press.
Rita-Marie, C., & Donaldson, J. A. (2004). Engaging the online learner. San Francisco, CA: Jossey-Bass.
Malaysia Social Media Statistics. (Sept, 2013). Retrieved from http://blog.malaysia-asia.my/2013/09/malaysia-social-media-statistics.html
Volume 26/2015

21

In recent years, blended learning has risen in popularity. This has been defined as computer-mediated
instruction combined with face to face instruction (Bonk & Graham, 2005). One effect has been the emergence
of flipped learning, a teaching innovation that reverses what students traditionally do at home and in class,
with positive results on learning and motivation (McLaughlin et al., 2014). With many accessible lecture
capture technologies available, most classroom activities can be recorded digitally for student retrieval.
Hence there is rising interest in recording video lectures, particularly YouTube videos, in the education of 21st
century learners.
In traditional teaching, the teacher lectures in class and gives the students home assignments for applying
the lecture content in solving problems. Teachers often find it dull to deliver the same lecture every semester.
Students may find it hard to follow a lecture when distractions occur in the classroom. They may find
themselves unable to keep up with the lecturer’s pace. There is certainly no time for any reflection during the
lecture. When the students have trouble solving assignment problems at home, there is no one to help them.
Flipped learning (or teaching, or classroom) overcomes these by having the lecturer record his or her lecture
on video. The lecturer is thus freed from giving the same lecture repetitively. Students watch the video
whenever and wherever it suits them, before they come to class. They can pause to reflect and rewind to the
parts they missed. They arrive to class with ideas and questions and ready for higher cognitive level tasks.
During the class the instructor can give a quick summary and then answer their questions. The students can
then be engaged in using their knowledge to solve problems, either individually or collaboratively, with the
instructor available for consultations. This more active acquisition of knowledge improves memory retention
and increases motivation.
The initial steps for flipping a class includes identifying the topics and then recording that content. For a
lecture on video, you could choose live capture, screencast capture or both. For live capture you would have
to lecture to the camera. A basic digital camera in video recording mode would be good enough to start off
with. However if the speech is not loud enough, use a camcorder with a microphone jack in which you insert
a microphone.
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If your lecture is heavily dependent on slides, do a screencast capture - where whatever on your computer
screen is turned to video. For this, save your PowerPoint presentation as jpeg format and import the slides
into software such as Moviemaker (free) or Camtasia Studio (paid). You can then record your narration and
set it in time with the slides. Some combine both approaches by inserting a live video capture of themselves
at the beginning and end of a screencast capture. Camtasia Studio would enable you to simultaneously
record yourself via the computer webcam as you speak and then you can alternate between slides and video
feed, or even superimpose the video onto the slides as a ‘picture in picture’.
The length of your recorded video would be substantially shorter than its duration in class. This is because a
live lecture is slow enough to allow students to copy notes. It could have other pauses and repetitions to help
students follow. Sometimes we also pad our lectures with extras to make it ‘more complete’, or there could
be irrelevant chatter. But for flip learning videos we can zero in on the actual content required. There can
be examples and summaries but the pace can be constant because if students fall behind they can always
rewind the video. I had a set of three lectures that usually took two hours of class time converted to a fortyminute video. Others prefer to record short segments of five to ten minutes per topic.
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How should the videos be given to the students? If there is a set of them in a course, they could be embedded
in the university’s Learning Management System (Morpheus). This would require the students to log in first.
In case that could become an issue, the video could also be uploaded to YouTube, which is accessible from
virtually every internet-ready device. An additional advantage of uploading a public video on YouTube is its
presence on the internet. You become an educator on the world stage and comments could be posted to you.
Mention of the university’s name would also improve its international profile. My video for medical students
was embedded by a website called medicalstudentunion.com (Medical Student Union, 2014), which would
further increase its view rate.
For those who like to ask questions during lectures to promote thinking, questions may be written on a slide
and the students requested to pause the video for a few moments of reflection before continuing. Students
should be made accountable for watching the videos. I have used flip learning as part of Team-based Learning
(Michaelsen & Sweet, 2008) where students have to sit for a quiz on the video during class time.
Today’s students are very adept at learning through YouTube. One of my students gave this feedback: ‘The
video really helps in understanding because the video can be seen again and again for more understanding
while in lecture we can only hear it once’. With these simple tools for converting your class teaching into
video, you can transform your classes from passive lectures to active and engaging interactive sessions.
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