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Should Academics Evaluate 

Years ago, I sat in an ex-colleague's lecture session, and found 
myself envious of his remarkable teaching skill. If truth be told. 
I enjoyed his lecture so much that I wished I had been taught by 
him when I was a student. This ex-colleague is a good t"'!:I,rh.,r 

because he is an eminent scientist who is passionate 
his field of expertise. His knowlecJae in the subject 

Each Other's Teachingil 
Assoc Prof Dr Edmund Ui-Hang Sim, Faculty of Resource Science and Technology 
uhsim@frst.unimas.my 

In as much as evaluating teaching in university is concerned, 
the most widely advocated and routinely administered method 
by the majority of faculties and university administrators is the 
solicitation of student feedback. Students of this university 
provide their evaluation of lecturers' teaching effectiveness 
by completing associated questionnaires at the middle and 
the end of each semester. On the surface, this may seem to 
be a pragmatic strategy which conforms neatly to the agenda 
for Instit utional requirement of quality assurance. Yet, such 
practices provide only a fraction of the true picture regarding 
Instructional acuity and functionality of learning. There are, in 
fact, good reasons to be sceptical about the reliability of student 
feedback. 

A large proportion of today's university students are not 
academically driven or zealously interested in knowledge/skill 
acquisition, and are only interested in a paper qualification 
required of a decent job - in short, solely to get a meal ticket 
(Biggs & Tang, 2011) While they function as students, their 
attitudes towards teaching activities are u~ually impartial. 
When a dominant segment of learners cannot provide qualified 
or competent review of effective teaching, cogent appraisal 
by choice students becomes diluted. In addition, popular 
teachers are often rated hIghly by students, and sometimes this 
popularity can come from leniency ih grading or influenced by 
grade achievement of learners rather t han good delivery and 
content. Early studies in this have provided mixed findings on 
correlation between students' rating of lecturers and their 
achievement in course exams (reviewed in Cohen, 1982), even 
though isolated findings revealed insignificant correlation 
between students' grades and their rating of lecturers teaching 
effectiveness (Baird, 1987). More recent arguments by scholars 
in this field advice against the over·dependence on students' 
evaluation of teaching effectiveness. Critics of this assessment 
method maintained that the criterion-referenced design fails to 
seek mutual endorsement by pyschometricians and education 
specialists, thus is often construed by faculties as a popularity 
contest that can be influenced by lecturers' grading style, and an 
engineered classroom atmosphere close to the date of soliciting 
$bIdentfeedback responses (Becker & Watts. 1999). 
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Marsh (2007) explained that teaching is a complex process 
and its effectiveness requires a multidimensional method of 
measurement. Hence, a poorly designed instrument that does 
not reflect this multidimensionality will not provide useful 
information. In fact, he argued that the components of any 
valid measurement on teaching effectiveness should have 
evidence of relationship between theoretical , research and 
practical elements. The question now is, how certain are we 
that the instrument used in this university and others have 
this characteristic? An unsettled quandary regarding a typical 
questionnaire instrument is that it merely measures compliance 
with the structured process of instruction and fails to gauge 
the subjective nature of good teaching (Marsh, 2007). As such, 
Marsh (2007) posed the question of whether one can judge 
whom is the best teacher based on his/her ability or inability to 
provide prompt feedback on assignments, give brief overview of 
lesson during each lecture, or prepare higher order questions, 
and so forth. At the core of it, is an organised lecturer a better 
teacher than an enthusiastic (or passionate) one? 

In any case, content validity issues aside, there is empirical 
proof to dismiss the effectiveness of student feedback 
questionnaire in the improvement of university teaching 
quality. Studies by Kember, Leung and Kwan (2002) revealed 
that the implementation of questionnaires targeting student 
responses did not contribute towards advancing quality of 
teaching and learning on the whole. They attribute this to the 
failure of university administrators to use the acquired data for 
developmental purposes instead of simply exploiting it for staff 
(academic) performance appraisal system. 

If student feedback can be misleading, what then should be the 
best way to evaluate teaching in a university? 

mailto:uhsim@frst.unimas.my


unrivalled by anyone I know in the university. It was the high 
competency in subject matter that made him a good teacher. 

Not too long ago, I was assigned to do a teaching practice 
evaluation on one of the candidates (a colleague) of this 
university's in-house staff development programme, the 
Postgraduate Diploma in Teaching and Learning. Although this 
colleague was yet to be an authority in his field of expertise (at 
the time) and lacked notable oratory skill, he could capture the 
assiduous attention of the students throughout the entirety of 
his lesson. His secret was in the use of a very innovative strategy. 
He played several video clips and solicited responses from the 
students after the screening of each clip. The atmosphere of 
interaction was high. In the many years of my teaching, I have 
never seen such level of interest and interaction yet in my own 
class. As a matter of fact, this esteem colleague had taught me 
more on that day than I would have ever advised him. 

In the two cases described, I would give a high score to both 
performances. Each of the lecturers has inimitable characteristic 
that imbued superiority upon their teaching facility. A standard 
questionnaire instrument would not have allowed me (and the 
university) to discover their individual talents. 

So far, I have audited the lecture sessions and evaluated the 
teaching capabilities of at least half a dozen of other fellow 
academics in this university. Some were exemplary while others 
necessitate improvement. In all cases, there was an increase in 
quality of teaching. There were no instances of deterioration 
in performance quality in between consecutive sessions 
when evaluator's comments were heeded. Similarly, when I 
was evaluated by a senior academic during the early days of 
my career, I found that peer evaluation brings out an honest 
assessment of my teaching capability. 

My perception of the peer review process in evaluating 
teaching is not confined to a subjective judgement from 
personal observation and experiences. Keig and Waggoner 
(1994) reported that collaborative peer evaluation process in 
university teaching influences positive formative development 
among faculties, and argued for the benefits of key faculty 
participation in this matter. Hutchings (1996) presents the idea 
that efforts to improve teaching quality need not be detached 
from the met hodology that is routinely applied to research 
advancement, which is, the peer review process. In this context, 
the benefits gained by university researchers through academic 
exchange and professional scrutiny can manifest in the arena 
of university teaching. To put it simply, like research, teaching 
warrants peer review. 

P.eer evalUation of teaching need not be strictly defined by 
~ classroom observation alone, but can include inspection 
Of course materials or portfolios_ In fact, the vetting of exam 
~n in this university is an example of good practice in 
~ teaching quality. However, as with all things right and 

~:."._Ij:F_n~~II;Ia1l:ion of teaching comes with c~rta i n discerning 
can be In the political and methodological 

Instructors (Hutchings, 1996), and the 
~!!'t~'.~,!!!!~<""""''''-' (nfringe on academic freedom or invite 

~MJijilift1 .. ·'l'Mtls (Kieg & Waggoner, 1994). Indeed, 
adversaries as well as inflated 

"'Rfi~'~.dfol!Sthat cannot be ruled out 
~1fY.iJ·JtJj_.fn such assessment 
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and should not be excuses by administrators to ignore the peer 
review practice in teaching. University policy on peer evaluation 
of teaching must incorporate due process that assures retention 
of professional and ethical conduct among faculties. Evaluation 
strategy should also engage collaborative faculty involvement, 
whereby senior academics are similarly assessed by the.r 
juniors. 

Finally, with all factors conSidered, should academics evaluate 
each other's teaching? The answer is a definite yes. Peer 
evaluation of teaching should go hand in hand with student 
assessment of teaching. Students' rating of lecturers as a single 
source for judging teaching effectiveness is biased, and the use 
of such data in appraisal system is controversial. Incorporating 
a variegated strategy for evaluating teaching not only arrests 
decline in education standards but make the governance of 
university education fairer and more effective. 
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Redressing the Balance through 

Evaluation of Teaching 

Assoc Prof Dr Souba Rethinasamy, Centre for Language Studies 
rsouba@cls.unimas.my 

Introduction 

A university lecturer's responsibility is multifaceted. Although 
teaching is seen as a huge part of academia, it is research that is 
often highly valued. Fairweather (1996) reported that lecturers 
who spend more time on research tend to receive higher 
salaries. This is mainly because research is often prioritized 
in the promotion of an academic. On the other hand, less 
emphasis is given to teaching quality. Many academics who put 
their heart and soul in ensuring quality teaching have become 
demotivated and this has led some to join the bandwagon of 
'research at the expense of teaching'. Then again, many have 
also become demoralized and neglected both teaching and 
research. In contrast, some academics are still determined t6 
'keeping a balance'. 

A realigned multidimensional view that embraces a good 
partnership between teaching and research is vital for a healthy 
university. The balance has to be redressed - teaching and 
research should go hand in hand. In fact, research informed 
teaching is crucial to quality teaching and it is achievable 
through the evaluation of teaching. 

Background 

Research outputs are easily visible and tangible in the form of 
publications such as journal articles and books. Research quality 
is also often clear with indicators such as Institute for Scientific 
Information (lSI), impact factor and indexes. Unfortunately, 
indicators for determining teaching quality seem to be lacking. 
Perhaps the clear indicators for research quality are the 
main reasons for research to gain more attention and better 
recognition in academe. 

Despite the fuzziness, some practical guidelines do exist in 
measuring the quality of teaching and with careful planning 
and implementation, teaching efforts can be awarded the 
recognition it rightfully deserve. This body of knowledge can 
be systematically presented In the form of the common Why, 
What, Who, and How q estfons. 
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Why evaluate? 

In an institution of education, evaluation is a natural activity. 
According to University of Exeter's (2008) blueprint for 
evaluating teaching, "a successful evaluation generates 
outcomes that are valid, reliable and indicate directions and 
action for improvement". In line with this aspiration, the first 
crucial decision in the endeavour to evaluate teaching is to 
decide on the purpose of the evaluation. 

Evaluation of teaching should be aimed at identifying strengths 
and weaknesses in the teaching learning process. A lecturer 
would want to know or should be made to know how well he/ 
she is teaching. The feedback received from the evaluation 
would help in future decision makings, i.e. maintaining good 
practices and improving teaching by providing better learning 
experiences and opportunities for students. 

In addition to guiding future directions, university management 
would want to know how well its staff are teaching what 
they have been entrusted to teach. Teaching efforts could be 
made more valuable by assigning an appropriate weightage in 
performance appraisal and recognition in promotion. 

What to evaluate? 

What is included in the evaluation is determined by the purpose 
of evaluation. The evaluation could include questions related to 
materials, infrastructure and support system. However, central 
to the evaluation should be the quality of teaching. A significant 
number of questions must focus on the lecturer's ability to plan 
for and deliver quality teaching such as preparedness, clarity 
of communication, stimulation of interest and feedback. Also, 
background information such as course status (core/generic/ 
elective), class size, time and venue should be included because 
the analysis ofthe data gathered will only be meaningful if they 
are interpreted in relation to these demographic data. 

mailto:rsouba@cls.unimas.my


Who should evaluate? 

Who should evaluate is dependent on what is to be evaluated. 
In education, students are considered the most important 
stakeholders. Thus, students' evaluation of lecturers' teaching 
performance is a significant component in evaluation of 
teaching (Cashin, 1999). Although students' feedback is a 
must in the process of evaluation, it needs to be recognised 
that some students are emotional and may have the tendency 
to take lecturers' advice wrongly especially when they were 
reprimanded for misbehaviour (e.g. cheating and plagiarizing). 
While some may argue that evaluation from such students is 
trivial and insignificant, the likelihood of the overall lecturers' 
evaluation to be affected is still there, and it could create a wrong 
impression about the lecturers' teaching quality. A negative 
backwash effect on the lecturers' teaching performance may 
subsequently occur if appropriate measures are not taken. 
Besides that, students are usually less able to judge questions 
on lecturers' knowledge of the subject matter and thus, such 
questions should not be addressed to them (Paulsen, 2002) . 

In order to minimize the possible biased feedback from students 
and to obtain a more comprehensive measure of the quality 
of teaching, multiple sources of data are required. One such 
source is peer evaluation. Just as how peer review is valued 
in research publication, similar discussions and debates offer 
much benefit to improvements in quality of teaching (Chism, 
1999). Furthermore, peer reviewers have the credential to 
evaluate the quality of the subject matter delivered. The 
evaluation would be more meaningful if the peer reviewers 
are experts in the field and carefully selected to be part of the 
review committee. 

Another good source of data is self evaluation. lecturer's 
report of self review and actions taken to improve teaching and 
enhance students' learning, supported with relevant evidence, 
do serve as good source of the lecturers' initiatives (Edgerton, 
Hutchings, & Quinlan, 1991) . 

How to evaluate? 

Conclusion 

Research informed teaching is central to the quality of 
learning opportunities offered to students. Perhaps it is not an 
exaggeration to say that "the quality of tomorrow's research is 
dependent on the quality oftoday's teaching" (The Academy of 
Medical Sciences, 2010, p. 5) . Although there is much to learn 
about evaluation of teaching, a considerable body of knowledge 
about evaluating teaching does exist. With some determined 
effort, teaching can be evaluated systematically and it can 
certainly be made more meaningful if the university adopts a 
culture that values teaching. 
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In an effort to ensure that the evaluation method is valid, 
reliable and fair, the construction of the evaluation method 
should involve the major stakeholders such as students, 
lecturers, university administrators, scholarship providers and 
employers. Often due to practical constrains, administering a 
questionnaire with Likert-scale items is prevalent in evaluating 
teaching. However, multiple methods of data collection are 
just as important as multiple sources of data. Thus, open ended 
questions that allow written comments and Interview data 
should also be included. 

While pen and paper approach to data collection used to 
be a common practice, recent developments and access to 
technology have encowraged the use of e-evaluation which has 
made this tedious task more manageable. Regardless of the 
method of data gathering. anonymity has to be maintained at 
all times as this would ensure a more honest feedback from the 
respondents. 
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Assessing Students' Prior 
Knowledge in Lecture 
I ntrod uctions 
Assoc. Prof. Dr. Ting Su Hie & Yeo Jiin Yih, Centre for Language Studies, 

shting@cls.unimas.my, jaci ntayjy@gmail.com 


Do you know that we are actually doing formative assessment 
when we ask students at the beginning of our lectures whether 
they have understood what we have 

taught them in previous lectures? The 
students' feedback tells us whether they 
have acquired the background knowledge 

EstablIsh Ink witt! prwIous lectu... 
necessary to enable them to relate with 
the new lecture content to be presented 
, and how much of the previous lecture a-k students' understandlnc (Indudlnc task) 

content needs to be re-explained before Point out 1"1'O'tII1ICII of task 

covering new ground . The adjustments Give Instructions or make Innouncements 
made in the ongoing teaching and learning 

Enc-Ie In ....111 tIIk 
can improve student achievement of 

State Ilms .nd objectIIfes
intended learning outcomes much 
better than marks given in summative 

assessments like coursework assignments 
and final examinations (Black & William, 
as cited in Bloxham & Boyd, 2007) . This 
article shows that a major part of the lecture introductions is 
dedicated to assessing students' prior knowledge. 

The findings come from the analysis of 47 lecture introductions 
recorded in Universiti Malaysia Sarawak, amounting to 860 
minutes and 37,373 words. The lecturers who consented to 
have their lecture introductions recorded were from the seven 
faculties: 27 lecturers from the arts and 20 lecturers from the 
sciences. The academic speech data were transcribed and 
analysed for the discourse features of activities taking place in 
lecture introductions (for details, see Yeo & Ting, 2012). 
The results show that activating students' prior knowledge is 
the main activity of lecture introductions. This is when lecturers 

ask questions to find out whether students know the subject 
matter covered in the previous lectures. Figure 1 shows that 40 
out of 47 lecturers activated students' prior knowledge when 

their lecture introductions were observed for the study. To the 
lecturers in this study, it is very important that students can 
recall content of previous lectures before they embark on the 
lecture proper. Excerpt 1 shows how a lecturer of a research 
methodology course checks students' comprehension of 
essential knowledge before going further on the differences 
between qualitative and quantitative research designs. 

5 
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Figure 1. Frequency offunctions of activities in lecture 
introductions 

You can refer to your book. Why? 

Student: Get better outcome 

Lecturer: To get better outcome, ok, to gain better 
outcome is possible answer. Ok, Adrian? 

Student: Erm, to collect deliverable data so that the 
research can be convincing. For example, the correct 
research methodology will help us to collect correct 
information that we are looking for in our research. 

Lecturer: So if you identify a good methodology a correct 
one, that data will be very good, good represent what? 
Two important terms, the data will be valid data, and 
then? The data will be ... 

Student: ... reliable 

Lecturer: Reliable. As the research finding later will 
Excerpt 1: 

be reliable. That is good. Second question before you
Lecturer: So today we will continue our diSCUSSion, 

proceed, anybody wants to mention, to share the two 
unit number 3, research methodology. Ok? So before I 

types of research methodology. One is? 
proceed, I will ask several questions, very basic questions, 

why do you need to have a sound methodology? Sound, 


Following this, the lecturer scaffolds the students, through
meaning very strong, very good. Why? Any volunteer? 

multiple questions, to remember what had been taught
Why in research, we need to have a sound methodology? 
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on validity and reliability of data and triangulation of data 
collection techniques and sources. Excerpt 1 also highlights the 
difficulty experienced by lecturers in activating students' prior 
knowledge - students usually give one or two word answers and 
occasionally some students give longer responses. There is also 
a lot of waiting time to give students opportunities to respond. 
It takes a lot of patience and perseverance on the part of the 
lecturers to review previous lecture content using step-by-step 
questioning. Nevertheless, the time is probably not wasted 
because answers to the questions posed enable lecturers to 
assess how much students know what they are supposed to 
know, without which they may not be able to understand the 
subsequent topic. Prior knowledge plays an important role in 
lecture comprehension because it allows new information to be 
contextualised and understood (Hailikari, 2009) . 

Upon finding out that some students cannot recall essential 
content from the previous lecture or do not have the right 
understanding, the lecturers go on to explain previously 
taught concepts. Altogether 12 lecturers in the study explained 
concepts at the beginning of the lecture. In the following 
excerpt, an accounting lecturer announced the general topic 
to be covered in the lecture (Statement of Accounts), and 
reviews previously taught material on private and public listed 
companies and four types of statements to lead to the new 
topic on cash flow statement: 

Excerpt 2: 
Alright, this is the next topic we are going to cover, 
"Statements of Accounts". For those who are quite 
familiar of Accounts, basically, there are two forms of 
company, one is those companies that are listed in the 
market, and another one is not listed. It can be private or 
public companies. So there are four statements, I think 
you have heard of it, first one we call it income statement 
ya, or sometimes we call it profit and loss account. The 
other one is balance sheet, the summary of financial 
transaction. On one side which is debit or asset, and the 
other side we call it capital reliability. So today what I 
want to share with you is this, the "cash flow statement". 

In this particular example, the lecturer did not start with 
questions to assess whether students could recall content of the 
previous lecture but began with the lecture with a review. This 
is characteristic of lectures with shorter lecture introductions
as opposed to lectures with longer lecture introductions where 
the lecturer gets students to review what had been learnt using 
an extended question-and-answer session. 

Two other activities in lecture introductions which are relevant 
to assessing students' prior knowledge are checking students' 
understanding and establishing links with the previous lecture 
but these occur less frequently compared to activating students' 
prior knowledge and explaining previously taught concepts. 

Checking students' understanding of the previous lectures 
usually takes the form of questions, for example, "Any 
problems for the last lecture? Any problem before we proceed? 
Anything to clarify before we begin?" Figure 1 shows that 14 
lecturers explicitly asked students whether they understood 
the previous lecture. In a lecture setting where students are 
less responsive, such questions are usually left unanswered. 
Cheng (2000) explains that Asian students are usually reticent. 
Moreover, students usually do not answer questions posed 

by lecturers because of the lecture setting which is associated 
with monologues (Querol-Julian, 2008). Thus, even when 
lecturers activate students' prior knowledge using step-by-step 
questioning, the answers are usually one or two word answers 
as shown in Excerpt 1 earlier. 

Establishing links with previous lecture means that the lecturer 
mentions the topic covered in the previous lecture and connects 
it to the topic that will be covered in the lecture for the day. 
Excerpt 3 illustrates how these links are established: 

Excerpt 3: 
OK, last week we learnt about music notation, how 
music is notated, the staff, the treble clef ...OK, today 
we will look into how music is notated. You will learn 
how music is being notated, and how long, what is the 
value that is supposed to be played? How long a note is 
supposed to be hold, this is about music notation and 
how the silence is being notated. All about note value, 
value, it means how long or how short, that particular 
note is supposed to be played. The placement for the 
last week is the placement on the note to indicate pitch, 
which pitch is to be played. But now, we got a pitch, now, 
today you are going to learn the deviation of the note, 
how long the note is to be played ..." 

The music lecturer exp'lains explicitly where a particular topic 
takes off and develops further and this is done for two topics in 
Excerpt 3. With such explicit establishment of links between the 
previous lecture and the lecture for the day, students can see 
the direction of the lecture. Establishing links with the previous 
lecture goes beyond stating aims and objectives of the lecture 
because of the emphasis on continuity between lectures. 

Considering the important functions that take place in lecture 
introductions, particularly activation of students' prior 
knowledge, students who enter the class late may feel "lost" as 
to the direction of the lecture and find the lecture too difficult to 
understand. "Better late than never" is not true where lectures 
are concerned . 
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to develop My Biodata activity in Morpheus. From this r==~:-::;:;:======-=~;::~~"""--=:=="'1:-~~~~~~.. 
sharing exercise all class members got to know each other _ .
better. It is important that they know each other as a lot of 
class activities required them to interact with one another. 
The following presents brief descriptions of the 

Morpheus activities conducted in this course. 

Basic Helping Skills Exercises 

One of the important objectives in the course is for 
students to acquire basic helping skills and practice the 
skil!s in role-play sessions. Aside from being part of the 
in-class activities, role-play sessions were also conducted 
online using the Forum application in Morpheus. 
Through this application, the students' skills in Paraphrasing, 
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Questioning, Reflecting on Feelings and Summarizing are further 
enhanced. Examples of the use of forum for basic helping skills 
exercises are illustrated in Figure 1 below. 

Due to the nature of the course, which involves 
development of practical skills, the grouping for each 
class needs to be small. In this course students learn the 
basic helping skills required in order to perform the role 
of an effective helper. They also have the opportunity 
to practice the skills in the helping session activities 
conducted in class. In Semester 2 2012/2013, I was 
assigned to teach two groups for this course - Group 6 
(42 students) and Group 7 (41 students). The students 
in both groups were from various faculties, including 
the Faculty of Social Sciences (FSS), Faculty of Applied 
and Creative Arts (FACA), Faculty of Resources Sciences 
and Technology (FRST), and FCSHD. 

Opportunities to apply the basic helping skills were also 
created online using Morpheus. The online activities 
carried out include My Biodata, Basic Helping Skills 
Exercises, Online Chatting, Online Reflection, and a link to the 
Lecturer's Blog. At the end of the course, the students were 
invited to respond to a questionnaire which aims to get their 
views and feedback about the effectiveness of the online 
activities conducted. This paper presents the findings obtained 
from the questionnaire administered . 

My Biodata 

The students were asked to upload their photos and write a short 
introduction about themselves. I used the Database application 

.........-'-.~-..... 

-
Figure 1: Basic Helping Skills Exercises 

Online Chatting 

Students worked in pairs during their basic helping skills 
sessions, assuming the role of 'Helper' and 'Helpee'. Using the 
Chat Application in Morpheus, both 'Helper' and 'Helpee' can 
further practice their helping skills through the conversations 
carried out. The following is an example of a conversation 
between two students (Figure 2). 

mailto:mysalmah@fcs.unimas.my


2) Specifically, discuss your views on the effectiveness 
of the following activities carried out in Morpheus, 
including the pros and cons: 

(a) My Biodata, 
(b) Basic Helping Skills Exercise, 
(c) Online Chatting, 
(d) Online Reflection, 
(e) Sharing Lecture Notes, 
(f) Link to Lecturer's Blog, and 
(g) Sharing Examination Results. 

3) Among the activities conducted in Morpheus, which 
activity is the most interesting and suitable to be 
conducted? Please describe and give your explanation. 

4) Suggest ways to improve the Morpheus activities for 

Another online activity involved reflecting on the experiences 
which students have gained from the course. Using the Feedback 
application students were required to answer three questions: 

The thing I liked most is ... , 

The main thing that I learned is ... , and 

The skills that I want to develop more ... 

The students were required to complete at least five online 
reflections throughout the semester. Figure 3 below presents 
an example of an online reflection submitted by a student. 

Online Reflection 

(i) 

(ii) 

(iii) 

::"-2 I 
--------------------------------~ 

~~. -' --~------------------------------~I 
I 
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Figure 3: Online Reflection 

Apart from the activities mentioned above, students were also 
able to access lecture notes and examination results online. A 
link to my personal blog was also made available in Morpheus 
to enable the students to read my views about some of the 
topics discussed in the course. 

Investigating the learning Activities in Morpheus 

Basic Helping Skills course. 

Some Findings 

Students' general opinion about the teaching and learning 
activities on Morpheus 

The following are some of the students' views and feedbacks 
about the activities carried out in Morpheus for this course. 

Basic helping skills techniques that have been discussed 
in Morpheus helped to improve the understanding for 
this course. 

Overall, the activities were interesting and gave me 
valuable knowledge. The use of current technology 
is very important. The use of online chatting among 
students was a simple activity. Apart from learning 
the content of this course, I have also learned new 
knowledge regarding Information Technology. 

The materials in Morpheus are systematic but I have 
experienced a little bit of difficulty because of some 
technical problems, but it can be overcome quickly. 

In general, students have positive comments about the 
Morpheus activities. This suggests to me that the use of online 
applications for a skills-based course like Basic Helping Skil 'ls 
can be carried out. The main setback reported was only on 
the technical aspect, specifically the difficulty in accessing the 
Internet. 

At the end of the course, students' views about on the online 
activities carried out in Morpheus were obtained using a 
questionnaire with closed and open-ended questions. A total 
of 22 students completed the questionnaires. Among the open
ended questions in the questionnaire were: 

What is your opinion regarding the Morpheus 
activities for the Basic Helping Skills course? 

Students' opinion on the effectiveness of activities conducted 
in Morpheus 

Students were asked to give their opinions on the effectiveness 

of Morpheus activities using a Likert-type scale ranging from 1 

to 5, with 1 =Most Ineffective, 2 =Not Effective, 3 =Not Sure, 


online 
4 = Effective, and 5 = Most Effective. Based on the students' 

responses (Table 1), it can be concluded that the 

activities were effective in helping them achieve the objective 

of the course. 
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Average Rank 

4.2 
Basic Helping Skills 4.7 
Exercise 

Online Chatting 4.1 

Sharing Lecture 4.8 
Notes 

Link to Lecturer's 4.7 
Blog 

Sharing 4.7 
Examination Results 

Students' views on the Online Reflection activity 

I asked the students from Group 6 to give their opinions about 
the online reflection activity. These are some of the opinions 
shared: 

• I can reflect on things that have been taught in the 
class. It is also beneficial as students will try to recall 
what have been taught by the lecturer. 

• The weakness was that students will only do the 
activities at the end of the semester. The best way 
to urge students to do the activity by soying that 
the activity is an assignment. If they were told that 
the reflection was just an activity, they will take the 
matter less seriously. 

• The benefit of doing the online reflection is the 
students indirectly refresh what they were taught in 
the class. For the weaknesses, sometimes students 
tend to forget to do the activity as there are many 
other assignments. In my opinion, it is better toTable 1: The Effectiveness of the Activities Conducted in 
submit the reflection in paper-based.Morpheus 

The most interesting activity in enhancing students' 	 Generally, students found the online reflection activity helpful 
as it enabled them to relate with what were taught in the class.understanding of Basic Helping Skills 

Students had different views regarding the most interesting Suggestions to enhance the effectiveness of Morpheus 
online activity. Some of the comments about the activities teaching and learning activities 
carried out are: 

Some of the suggestions to improve the online activities for the 

a) Basic Helping Skills Exercise Basic Helping Skills course include the following : 

In my opinion, the activity that was interesting and • The lecturer can conduct a quiz as an additional 
enhanced my understanding and suitable to be activity. This can help students to have greater 
conducted was the Basic Helping Skills exercises understanding for each topic in Basic Helping Skills. 
(sharing examples of skills). This activity can Most of the student did not study what they have 
help students to understand about helping skills. taught in the lectures until the examination is just
Throughout Morpheus, it can be learned with around the corner. This quiz can help the students 
greater detail in preparation for test, assignments, to study the lecture notes, slides and also help them 
and final exams. to refresh things taught by the lecturer in the class. 

• Upload videos from previous projects/assignments 
b) Link to Lecturer's Blog as examples for new students. 
The most interesting activity conducted was • The internet access and availability in UNIMAS has 
the sharing of link to the lecturer's blog, as the to be improved to allow students to fully participate 
interaction in the classroom alone is not sufficient. in the online teaching and learning activity. 
The example of helpee and helper conversation 
was clear in the blog as the helping skill dialogue 

Conclusionwas well-organized and easy to understand. 

Including students' evaluation of course effectiveness as thec) Online Reflection 
basis for course designing should be the practice so that theOnline Reflection was the most interesting as it 
course can be delivered in a way that matches students' needs 
and learning styles. Selecting appropriate online activities 

helped students to give feedbacks to the lecturer 

regarding lessons learnt in the classroom, and the 

students can also give suggestions if there is any 
 to improve the basic helping skills is not an easy task, but as 

demonstrated by the students' feedback and opinion, it is not 
impossible . 

d) My Biodata 

weaknesses in the learning session. 

The most interesting activity was My Biodata and 

the link to the lecturer's blog. We can get to know 

each other as well as strengthen the ties among 

students. 
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INTRODUCTION 

/ will prescribe regimens for the good of my potients 
occording to my ability and my judgment and never do 
harm to anyone. 

The above sentence is part of the Hippocratic Oath taken by 
many doctors at the time of being admitted as a member of the 
medical profession . We are reminded of the opening scene of 
the movie 'Patch Adams' where Dean Walcott boomed out to 
'first, do no harm' to the new medical students in his welcome 
speech to highlight the school's soulless approach to medical 
care. Non-maleficence, one of the principal precepts of medical 
eth iCS, is derived from this maxim, Primum non nocere (Latin 
for 'first, do no harm'). With its corollary, beneficence, this oath 
calls for doctors to be safe and competent . 

MISSION OF THE FACULTY OF MEDICINE AND HEALTH 

SCIENCES, UNIMAS 

FMHS, UN/MAS is committed to be an exemplary 
educational centre which will train men and women 
who will care for the health needs of the individual and 
community and which will inspire them to do their duty 
with dedication and compassion and imbue them with a 
spirit of inquiry, integrity, creativity and courage. 

This mission statement serves as an overarching theme 
governing the educational practice at the faculty. In line with 
this, the faculty will assure that 'The students' achievements 
are closely monitored so that on graduation they will be able 
to practise medicine in a manner that is competent, humane, 
ethical and cost effective' (FMHS, 2013) . Hence, having high
quality curriculum and methodological framework is of utmost 
importance so that the aspiration of producing safe and 
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competent doctors can be achieved. Equally important is the 
adoption of a comprehensive assessment system to evaluate 
the students' progress and performance in the cognitive, 
psychomotor and affective domains. 

Safe and 

competent 

C- Cognitive 
P - Psychomotor 
A - Affective 

What is Assessment? 

The word 'assess' comes from the Latin verb 'assidere' meaning 
'to sit with', implying that assessment is something we do with 
and[Q[ students and not to students (Green, 1998). This entails 
gathering, interpreting, recording and using students' responses 
to educational tasks, either summatively or formatively. 
Formative assessment focuses on future achievement and is 
considered as assessment fu learning, whereas summative 
assessment assesses what has been learnt in the past and is 
viewed as assessment Q[ learning. Green (op. cit.) uses a garden 
analogy to distinguish formative and summative assessments. If 
we think of our students as plants then summative assessment 
of the plants involves the process of simply measuring them, 
maybe comparing and analyzing measurements which, in 
themselves, do not affect the growth of the plants. Formative 
assessment, on the other hand, is the equivalent of feeding 
and watering the plants appropriate to their needs - directly 
affecting their growth. 



Formative assessment is equivalent to feeding 
and watering in nurturing plants' growth. 

Different Assessment Methods at FMHS 

The system of assessment at FMHS is designed to constantly 
monitor students' progress and performance in terms of what 
they know and can do. Apart from the focus on diagnosing their 
needs and meeting them, the assessment system also involves 
evaluating the quality of the medicine programme offered. This 
assessment system has provided the faculty with meaningful 
data to make informed decisions about the types of changes to 
be made, if necessary, to curricular and instructional practices. 

There are different types of formative and summative 
assessment strategies used at FMHS . Formative assessments 
(or termed continuous assessments) are in the form of quizzes, 
practical sessions, case write-ups, based on real patients seen in 
the hospital wards, successful completion of clinical procedures, 
seminar presentations, completion of log books, etc. On the 
contrary, summative assessments are in the form of End-of-Block 
and End-of-Posting Examinations, First Professional Examination 
(at the end of Year 2) and Final Professional Examination (at 
the end of Year 5 or Final Year) . The types of questions and 
tasks being used in the assessment also vary depending on 
the domain focus of the assessment. For instance, evaluation 
of students' knowledge and understanding of subject matter 
involve the use of Multiple Choice Questions (MCQs), Modified 
Essay Questions (MEQs), Short Answer Questions (SAQs) and 
Short Essay Questions (SEQs). To assess students' knowledge, 
understanding, competency, attitude, communication skills and 
other affective traits in the practical/clinical aspects of medicine, 
Objective Structured Practical/Clinical Examinations (OS PEs/ 
OSCEs), Short Cases, Long Cases, viva sessions are used instead'. 
Observations by supervisors are also included, and marks are 
awarded for language and com munication competencies, self
presentation and confidence. Supervisors' reports during clinical 
postings give emphasis to similar traits including attendance, 
enthusiasm and clinical skills (FMHS, 2003). 

ASSESSMENT OF PERSONAL QUALITIES, ATIITUDES AND 
BEHAVIOUR 

The on-going assessment of personal qualities, attitudes 
and behaviour of each student is an important component 
of the continuous assessment and contributes to their 
overall performance outcomes. This evaluation, essentially 
in an informal manner, is conducted via direct and indirect 
observation during learner-teacher encounters, for example, 

rounds, problem so'iving sessions and others and is carried out 
throughout the medical programme (FMHS, 2003). Standard 
checklists for the observations are used wherever needful. 

Timely feedback given by lecturers, e.g. during bedside 
teaching in the hospital, written comments on case write-ups, 
going through quiz questions with students with answers and 
explanations, feedback and corrections on MEQs, OSCEs, etc. 
provide valuable learning experiences to the students. Clinical 
examination on long cases and short cases, where the examiners 
observe how students interact and communicate with patients 
and how the physical examination is performed are eminently 
efficient methods to bri ng out the strengths and improve the 
weaknesses of a student. 

RAISING STANDARDS THROUGH IMPROVED ASSESSMENT 

Black and Wiliam (199B), in their landmark book 'Inside the 
Black Box: RaiSing Standards through Classroom Assessment' 
provided firm evidence that formative assessment is an 
essential feature of classroom work whose development can 
raise standards and listed five deceptively simple factors to 
improve learning through assessment : 

1. 	 Providing effective feedback to students. 

2. 	 Students' active involvement in their own 
learning. 

3. 	 Adjusting teaching to take account of the results 
of assessment. 

4. 	 Recognizing the profound influence of 
assessment on students' motivation and self
esteem - both crucial influences on learning. 

5. 	 Ensuring pupils assess themselves and 
understand how to improve. 

Hence, to achieve significant learning gains, lecturers at 
FMHS, UNIMAS and their students must work collaboratively 
to address their learning needs. Information from assessment 
ought to be used with students so that they can have a sense 
of ownership of their learning and in the process, maximize 
achievement. When this is not the practice, it is not surprising 
then to find students lamenting over their inaccessibility to see 
their actual marks obtained in the various components of the 
assessment, to view the remarks by supervisors or assessors in 
clinical examinations and to work on correcting their mistakes 
in the examination scripts. 

Black and Wiliam (op. cit.) identified the following factors as 
inhibiting assessment: 

• 	 A tendency for teachers to assess quantity and 
presentation of work rather than quality of 
learning. 

• 	 Greater attention given to marking and grading, 
much of it tending to lower self esteem of students, 
rather than providing advice for improvement. 

• 	 A strong emphasis on comparing students with 
each other, which demoralizes the less successful 

during formative assessments, practical sessions, ward 
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learners. 



The following is an example of a self-evaluative effort to improve 
our assessment practices: 

Self-evaluation by lecturers 

Where would you place your assessment practice on the 
following continuum? 

The focus of my assessment practices is on: 

-Quantity of work/Presentation 'Quality of learning - I] 
Marking/Grading AdviCe for improve 

', c_o_m'paringht~de-"!~ . _ ' I~e_ntifying inviduill prog~essi 

CONCLUSION 

The assessment structure at FMHS, UNIMAS is comprehensive 
and holistic. However, consideration ought to be given to use 
the assessment outcomes to better inform students as this has 
been shown to enhance students' ownership of their learning 
and in the process, improve achievement and competencies for 
their growth and development as safe and competent doctors, 
Lecturers spending time with students immediately after the 
End-of-Posting examination, to go through the answers and 
common mistakes, will be an effective method of improving 
students' future performance. Research on issues related to 
assessment in the faculty should be encouraged, especially 
in areas on influence or impact of assessment on students' 
motivation and self-esteem - both crucial influences on learning 
as some research (for example, Thomas and Ong, 2008) focus on 
questions for subject matter. Another area of relevant research 
worth undertaking is to compare the merits and demerits of 
assessment methods used at FIVIHS in order to identify the most 
efficient methods to support learning. 
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Since the 90's, PowerPoint has become a favourite presentation 
tool used in both traditional and e-Learning instructional 
settings. Its use has also been viewed as pedagogically effective 
(Brock & Brodahl, 2013; Chen, 2012; Stephenson, Brown, & 
Griffin, 2008). In UNIMAS, the use of PowerPoint presentation 
seems to be the standard practice in lectures and tutorials, and 
the PowerPoint slides used typically feature course contents 
that are in text-heavy slides format . This article highlights the 
need fo r UNIMAS academics to understand the multimedia 
design principles so that they can engage in a self-evaluation 
process of the effectiveness of their PowerPoint slides. In doing 
so, our learners could better understand the content presented 
(Can, Karaca, Akyel, & Demirci, 2012; Cho & Lee, 2013). 

High quality, highly-related visuals 

The way we show the visual element on the slide is vital to 
determine the efficiency of the lecture (Kosslyn, Kievit, Russell, 
& Shephard, 2012). However, the type of visuals used must 
be related to t ile c0ntent presented. In a study involving 90 
students from the University of Queensland, Australia, Tangen 
et al. (2011) demonstrated that 'interesting-but-irrelevant' 
images lead to poorer performance than no images being used. 
This resonates with the view earlier proposed by Bartsch and 
Cobern (2003) who argue that non-related graphics do not 
contribute towards the enjoyment of learning among students. 
Hence, when choosing visuals 0 include in PowerPoint slides, 
it is important to ensure that the design decision is based on 
aspect of re evance not mere dec ration . This also means that 
visuals should not be used just for filling-up empty spaces (white 
spaces). Furthermore, excessive use of clip arts and chart-junks 
may come across as amateurish. The visual impact of the slides 
will be greater when highly-related and meaningful visuals are 
used. As suggested by Buchko, Buchko and Meyer (2012), highly
related and meaningful visuals would have a lasting impression 
on the students. We may also draw conceptual graphics, with 
short caption text to assist the student to understand the 
message presented (Yang, Chang, Chien, Chien, & Tseng, 2013) . 

the learning materials. One main purpose of using PowerPoint 
slides is to structure the lecture content, providing a logical 
order of the learning unit. Lecture presentation needs to 
be structured in a way that improves students' capability to 
organize new knowledge and to construct mental representation 
(Nemec, 2013) . In a study involving 130 medical students, Al i 
et al. (2013) suggested the importance of using PowerPoint 
slide not just for outlining a lecture but also summarising it at 
the end . The presentation of lecture summary on the slides 
help to improve understanding and help students nail down 
the learning material (Susskind, 2005). For instance, Yen and 
Yang (2013) used PowerPoint to create a digital concept map 
in the format of spider mapping and network tree. Thus to be 
effective, the PowerPoint slides designed must also include 
at least one slide to show the outline or the structure of the 
lecture or learning unit (Figure 1). Every time we move to the 
next section (or sub-unit), show again the outline slide, but this 
time highlights the difference by changing the font of the sub
unit (Figure 2) . 

Provide a structure to the lecture 

Apperson, Laws, and Scepansky (2006) assert that appropriate 
use of PowerPoint slides can provide organization and clarity of 
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Figure 1: Chapter Outline 



Figure 2: The current sub-unit is highlighted (in yellow colour). 

Self-evaluation Checklist 

PowerPoint slides are not electronic versions of a text 
book. Therefore, the sentence style must not be the same. 
Unfortunately, according to Yang, Liu, Guo, and Wang (2012), 
some lecturers just copy the text from the text book and paste 
them on the slide. This is the main cause why their slides are 
loaded with text . Rather than dumping the text on one slide, 
distribute them over several slides. However, it is important 
that only vital information be put on slides (Wecker, 2012). We 

ask ourselves this q 
and succint? 

There are five other common errOff"in using PowerPoint slides 
for teaching, and according to Hashemi, Azizinezhad and 
Farokhi ( 2012), these errors include the use of: 

• 	 Excessive textual explanation in non-legible font 
size, 

• 	 Visually poor combination of foreground text 
and background colour, 

• 	 Too much use of non-related graphics, just for 
decorative purpose, 

• 	 Non-uniform and fancy transitions, and 

• 	 Unsuitable multimedia element of audio (e .g. 
clapping hands sound effect) 

The following is a self-evaluation checklist which we can use 
when preparing our PowerPoint presentation for class or 
tutorial. 

do not have to worry 
as there is no rule that 
limits the number of 
slides for our lecture. 
Edit the sentence 
length so that lit is 
short, simple and 
succint (35). Revisit 
the slides that we 
have designed, and 

Not more than 6 words per sentence and not more than 6 

lines per slide. 


Only one font used for body text and another for slide 


The minimum font size is 28. 


Brief pOints instead of long, complete sentence. 


Background graphic is hidden for text clarity and 


consistent. 

Light foreground (text) is combined with dark 

background. 

Only one slide for one idea. 

Use plain backgroud colour. No texture/image used in the 

background. 

Only one uniform slide transition effect used. 


Crop images to focus the most important part only. 


The image fits to the slide resolution without needed to 

be enlarged. 


No 3D shadow effect of text, photo frame or SmartArt 


No animated text used. 


Table 1: Self-evaluation form towards a simpler slide design 
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The Postgraduate Diploma in Teaching and Learning programme is designed as a university-wide strategy to enable the 
development of competencies, knowledge and skills among UNIMAS academics, so they are equipped to demonstrate excellence 
in teaching at Higher Education. 

The objectives of the Postgraduate Diploma in Teaching and Learning programme are to: 

• 	 train UNIMAS academics in teaching and learning on a systematic and formal basis to enhance 

their personal competence as university educators; 


• 	 establish a long term commitment toward teaching and learning that is consistent with UNIMAS 

teaching and learning policies; and 


• 	 develop a culture of collaborative academic environment that places special 

commitment to excellence in teaching and learning. 


The curriculum for the programme is a combination of coursework and practicum. Currently, there are eight courses in th is 
programme: 

Course 1: Teaching and Learning in Higher Education 


Course 2: Curriculum and Instructional Design 


Course 3: Principles in Teaching and Learning 


Course 4: Management of Teaching and Learning 

Course 5: Student-Centred Learning 

Course 6: Technology for Teaching and Learning 

Course 7: Assesment of Learning 

Course 8: Teaching Practice 

Participants are required to successfully complete the first three courses before they are eligibleToenrol lnto the following four 
taught courses. Pa rti cipant are required to successfully complete all seven taught courses before t hey are eligible to enrol into 
the final course - Teaching Practice. Each of the eight courses carries 4 credits, contributing to a total of 32 credits for the wholle 
programme. 

As a formal training programme, the University Senate had decided that this programme was to be made compulsory for all 
lecturers who are appointed after 30th April 2003 . This programme is aliso open to all lecturers at UNIMAS who are interested to 
enhance their knowledge, competence, and skills as university educators. 




