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ABSTRQCT 

Currently there is no written policy for the training of English as a Second 

Language (ESL) secondary school teachers in Perak Tengah, Training was 

traditionally done on an ad hoc basis and was practically based on the 

perception of the trainers. This study was undertaken to identify the perceived 

training needs of 52 practising ESL teachers, as perceived by themselves, in the 

following categories: knowledge, teachng methods and strategies, classroorn- 

based skiIIs and organisational and management skills. The findings of the 

study revealed the following: Firstly, most teachers preferred training on 

classroom-based skills more than the other categories. Secondly, younger, Iess 

experienced teachers needed more assistance in most of the training categories 

than did their older, more experienced counterparts. Thirdly, 'lower secondary 

teachers with minimum qualifications perceived more training needs on 

knowledge of learning theories and the more advanced field of Sociolinguistcs 

and Psycholinguistics, perhaps to enable them to understand their students 

better. Finally, upper secondary teachers perceived more training need on how 

to help their students to upgrade their studies. The identification of these 

training needs will form the basis of work for trainers to plan an efficient and 

effective ESL training program in the district. 



CHAPTER 1 

XNTRODllJCTLON 

The roles and responsibilities of the ESL (English as a Second Language) 

teachers in schools are increasingly becomirrg important, especially for a 

developing country like Malaysia which needs a dynamic wrkforce to keep in 

pace with its fast rate of ndtional development. Thus, teaching the subject is 

essential for two major reasons, both of which are explicitly sLated in the 

I'olrcy (1979). The reporl requires English to be taught as a Second Lanwage 

to enable learners to use the Eanglish Language in the jobs they prsue as well 

as in situations which call for proficiency in the l a n ~ ~ a g e .  Secondly, to have a 

grasp of English as a Secol~d Language so that they are bet-ter prepared for 

te~arg /  education where almost all the reference books are in English 

'Feachers teaching English need Qaining to teach students to realisc the 

aspirations of the government as menlioned in the Cabinet Commitlee Repoa. 

However, teaching English in mral areas, such as Perak Tengah, is easier said 

than done because of several consvainis. Ghani (199 1) points out that one of 

the constrain& is that students may tend 'to view the lmguage as unimportant, 

paaly because a pass in the English Language is not compufsory at any of the 

national examinations. ln addition, students way also tend to ignore the subject 

because Bahasa Melayu Is the medium of instruction from pGmary school to 



the uinivers~ty level. Thus, they feel that there 1s really no great need to study 

it, let alone use i t  in eve~ydw c o m ~  sol their homes. 

1,1 Statement of the problem 

The secondaq school ESL, tedchers in Pemk Tengah are drverse in nature. 

Somc of these grdduate teachers are rFESTd-trained, either locally or abroad 

Yet others ;;are nc~l 'I"ES1,- trained but are leaching the stabjcct. They arc cltlher 

inle~sted .i@, teach the sub-jeci or bmng asked to icach the subject by their 

p"inc~pals because of the lack of tcacheas. There are also graduate teachers 

.ivho are THSI ,-trained at the tedchers' tralanlng colleges teaching English 

Non-graduate teachers who are also not tramed m 'TESL arc found to tea& 

English due to ti~eir interest 10 teach the subject s r  are being forced to teach 

the subject. The rest are ttempraq teachers, both g~aduates and non- 

grddi~atcs, normally enk~$.sgoyed on a conkractual basls. 

The E':SIA tca~kers' t~il&".hl~~g experiences varied &om one ted~hc8: to the other In 

terms of durat~on of sewltce, number and types of  classes taught, teaching 

areas and syl1ab~is components '%'ra~n~ng these teachers 'ivould be diffict~lt 

because .$hey would perceive different traimng needs Both the TESL-trained 

and non-'1H%1,-trai~~ed Per& Tengaka ESL teachers may need up-to-date 

knowledge ol' the Engl~sh Language, latest teach~ng methods and strategies, 

classroom -based skills, organa sational md management sk~lls to cope with 



their shdeults whose mofier-tongue are alien to the use of English L m ~ a g e .  

This study is concerned with identifying the ESL teacherspercelved kaining 

needs. It was undertah to facilitate professional upgading of ESL teachers in 

the district of Perak Tengah, which has a predominantly mral Malay student 

population. 

Currently, there is no attempt to identify training needs of ESL teachers in the 

distsict. This study will help the TESL trainers in the district prepare an 

effective and efgcient trainixrg progam for the ESL teachers based on the 

identifkd training needs 

1.2 Purpose of the study 

In order to agend to the constraints stated earlier, th i s  study has the t'ullowing 

obj ectives: 

1.2.1 General objective 

The main puqose of this study is to identify the perceived training needs of the 

ESL tesbers in Perak 'I'engah, as perceived by the teachers &emsefves. 



Specificalliy, the sttrdy seeks: 

1 to identif'3r perceived training nceds of ESI, teachers in Perak Tengah in 

the follow7ing categories. 

(a) kno~vledge, 

(b) teachisag methods nnd striaegies, 

(c) clas;i;room-based skills, 

(dl organ.asatisnal md nnanagement skills 

2. to t de~tif). the relationship between background variables f sex, marital 

stdtus, age, expe-nence and qual~fieiieations) and perceived training needs 

of ESI, teachers tems of the four categories of needs; 

3, to find out if there are significmt dsIFfercnces among ESL teachers 

teaching different classes in terms of their perceived training needs; and 

4. to identify the five most important perceived training needs of ESE 

teachers in Perak Tengbzh. 



1.3 Research questions 

The study attempts to answer the follo\;vling questions: 

8 .  m a t  are the perceived training needs of the ESL teachers in Perak 

Tengah as a whole? 

2. What professional and personal characteristics are associated with the 

various configurations of training needs perceived by the ESL teachers? 

3. Wlhat are t k  diEerent perceived training needs of ESL teachers whrr 

teach: 

(i) Lower Secondary? 

(ij) Upper Secondslry? 

(iii) bath I,ower and Upper Secondary? 

4. What are the five most importaxlk perceived training needs of ESL 

texhcrs in Perak Tengah? 



1.4 Significance of the study 

1.4.1 Identification and prioritisation of needs of the Perak Tcngah ESL 

teachers will serve as new knowledge that coufd contribute to the re- 

thinking of certain aspects of ESL in-service training in the district. 

1.4.2 The findings of the study will determine the contents and topics for 

ESL in-service training in the district. 

1.5 Limitations of the study 

1.5.1 The researcher was not able to cover training needs of the whole ESL 

teacher population in the state of Perak because he was given about 

three months to complete the research. The researcher instead studied 

the perceived training needs of secondary school ESL teachers in Perak 

'Tengah which consisted of a total population of 53 teachers. 

1.5.2 The study focused on perceived training needs of all 53 secondary 

school ESL teachers based on these four categories: 

(i) knowledge; 

(ii) teaching methods and strategies; 

(iii) classroom-based skills; and 

(iv) organisational/ management skills 



1.5.3 This study rneasured the perception of teachers' training needs. Since 

perception is a very subjective and relative human behaviow, it is quite 

difficult to measure. It is measured on a scale of 1 to 4, where 

1 which means Nu Need 

2 wbicb means LiaZe Need 

3 wbich means Modmate Need 

4 which means Grceat Need 

1.6 Definition of  terms 

Perceived weds - t'he perceived discrepcy between what a lperson 

wants and what he has in terns of academic knovvledge, professional 

knowledge, practical experiences and different teaching skills. 

Perce~tion - a teacher's impressions, views and insights in relatian to 

professional needs based on his experience. 

Secondaw school - a school catering for students from the age of 

thirteen to eighteen (Fom~s 1, 2 and 3 are categorised as Lower 

Secondary; Foms 4,5 and 6 are categorised as Upper Secondary). 



ESL teachers - English as a Second Language teachers, tha"ts, teachers 

who teach English Language; may be graduates or non-graduates and 

arc entber trained to teach the subject or otherwise, 

vII'.E.S.L - Teachjng of English as a Second Lanpage. 

Skills - ability to teach, kxnowledgeable on organisatittjc~wail or managerial -- 

know-how. 

Staff iitvelogmerrrt - a deliberate and conti~uous process i~vol;vmg the 

identtfi~ition and discuss-ron of presenaapld anticipated nceds of 

individual staff for fu&hesing job satisfaction arad career prospects and 

the institution for supgoaing its academic work and plans, arad the 

implementation of pogrammes of staff activities designed f'or the 

harmonious s;alisfa~tion for those needs (Billing, 19823. 

'reachin3 - a deliberate set o l  acdcans and a~llvities by a person h r  the 

purpose of inducing learning n n tesrns of cognitioa?, affect (attizudes, 

values, beliefs, ete.) atld skills jintelYeclua1 ar conceptml sknllls, 

technical and human relations). 

Teachinp-1 earning situation - the place, physical anmgement, climate, 

facilitaes, interaction, commiu.x~icat.aion. Iu short, the conditio~rs 

surrounding the teaching and lettrning experience. 



In-service traininn (INSET) - a training program to equip the serving 

teacher to do the same job better. 

1.7 Background of the study 

To date there is no fixed statement or policy for professional training of ESL 

teachers in the district of Perak Tengah and for Malaysia in general. Teachers 

who are interested may apply individually for professional training through the 

Ministry of Education Staff Development Program. However, the awards are 

limited because of unavailability of i k d .  Successful teachers will be given a 

half-pay leave to pursue their first degrees. Those who are doing their second 

degree will be given a scholarship and a full pay leave. The Public Service 

Department and the National Institute of Public Administration give 

scholarships to deserving government public servants. 

Prior to 1993, in-service training in the Perak Tengah district was provided by 

the state education departments on an ud hoe basis. Training was highly 

dependent on financial support from the federal government under the in- 

service training fund. The education department officers normally never took 

into consideration the ESL teachers' training needs in particular but perceived 

a general need for teachers based on the overall results of the students in the 

district two public secondary school examinations. 



However, sincc 1993, the Schsolls Divnsion of the Miarastq~ o f  Education has 

ernbaked on an arnbitlous iaa-sen71ce trstining programme called the Teacher 

Suppr~rt 7eanz (TS7') especlally r;,?iIored to "re trainlag needs for the ESL 

teachers. To date there are nearly 1000 TST- trained secondaq and prnrraary 

school ESL teachers in eyery district of the countny, 'Teachers are errthus~astnc 

about the progammc: because they could see that nt w k s  It helps 

trc~nendously in teachers9 ow~a professional de~~eiopment, a respons~b~l~ty 

shared a ~ d  shoarlder~d by m a ~ y  In the profession. It helps to boost the tnoaale 

of ESI, tcachers avho wlerc normally disagpo~nled \with the Englnsh Language 

results of their skudents in the two public examinzatlons (the P~varlakavt 

lWenengabz Rendai.~ and the Sylk P e l q j ~ r ~ n  ~k.l"alaj),c'la). 

The TST progriemme proved to be a successdiil venture in the distrrct as the 

1996 English Language results showd that the students pe&osrned very well. 

liowever; this programme is volurnary rn raature and much depend on the: 

leadership of the ESI, Resource Perso~amel, who is also a prrsstising teacher 

oRen bogged down with gdpervvork and never has the time ts do research on 

the acttlal teachers' training needs 



CHAPTER 2 

LITERATURE REVIEW 

Successful language teaching is dependent upon many factors. These relate to 

such elements as the teacher's sound knowledge of the language, teaching 

methods and strategies, classroom-based skills and good organisational or 

management skills. The teacher should be able to incorporate these elements 

while teaching. At the same time, he must also be aware of any change 

occurring in the classroom. Training is necessary when there is something new 

or the teacher is unable to keep up with changes in his classroom (Wallaec, 

1991; 1994). 

h-service training might be conducted by ESL Resource Personnel using 

modules about new methods, new materials and new findings in research. 

However, training via such transmission does not seem to be enough. Teachers 

often complain about the gap between theory and practice. What they Learn at 

such training session may not be applicable to their classes. The perceptions of 

both Resource Personnel and teachers are not the same. Why does this 

phenomenon occur? 

It is appropriate to examine and thus understand the nature of perception 

in greater detail in the first part of the chapter. This will be followed by needs 



assessfsient, the? pract~ce of ESI, teachers, training, texher professional 

devefopment, aspects of EST, teaching, anodes of cognitive rngut and in-service 

training as part of staff developme~~t. 

According to Duncan (1978), percept~on can be defined in a varie& of ways 

in the beha\~iourat sciences, pax?icu8aaiy psycholoby, the teraaz is used to mean 

iraore than simply object awareness. Perception is considered to be a collection 

o f  activities and role playsa~g for the developmenx of one's conceyprs o f  self and 

society that result in alibrllments and cur18icts in hurnan interaction 111 this 

Inalmer, the signlfican~e of pel-cepkiora is expanded beyond the Gvc senses and 

becomes an ~mportant element in the hehr%a/ioerra% process ol" human beings. 

ln the IblBowing diagram Aom Duncan (19785, the behavioural prsccss 

becomes oper;ttive with the perception or reception of stl'muln. f~-om the 

exavironmental matr~x. The perceived stimuli are ahen assigned meanang 

though the; learning process, at wI1lch point the mdividual's experience is 

combined with the present circumstance, and a series of possible responses are 

generated. One or more possible alternative actions are then selected, and 

bebaviour results. Thxs behabtio~~r may be an overt obscmable action or 

something less obsenrable, such as the formation of a~ altitude. 'The 

consequences of the actioas are then stored, influencing futme percepiinn and 



[earning. Perception, learning and problem solving are all core determinants 

and facilitators of behaviour. Perception provides the link between the 

individual and the environment. 

Stimuli Environment 
) ........................................................................................ 1 

Human organism i 

or behavioural consequences 
Possible becomes past experience for 
alternative future behaviour 

J- 
Problem 
solving 
(choice) 
.... I ................................. 

Behaviour 

Figure 1 : The Behavioural Process (Source: Duncan, 1978: 110) 

Duncan (1978) elaborates that each time a person comes across a recognisable 

stimulus, the information is assembled and compared to existing data. 

Interpretation of stimulus depends on his or her personality and aspirations. For 

example, a psychologically insecure ESL teacher may perceive a department 



head's advice as crabicism. The mature and psyciaslogicalaly securc bcaelaer may 

perceive the advice as aap oppor8hnnity to learn a~other teacher's experience. 

It becomes apparel% from this, &hzz one's experiences with factors In [he 

environmental maznx influence the ardkre of  the perceptual process. 1IuHaca111 

(1978) observes thamwith regards lo job factors, a person from a deprived 

envtmnmea~i may have difficulty adjustza~g to a clearly stxarctured time 

schedule, because he or she has been exposcd zo the requ~aernents of ngidiy 

structured tasks Arpother person may a4just quite easily to rcgimeratatiorn. 

Duncan ( 1  978) adds, for this reason, pcrcefliors is an extremely personal thing. 

He also points out that there are cestain chardcterist~cs that are foand in all 

psscepf;uaB processes kxpast from interests, values and beliefs. He notes t h a  an 

individual's percepiion sf his or her capabilities magr result III aar overly 

ambi"iioras goaBs and frequent &3%tnre or underaaa~anme~~t. Iluncan ( 1  978) lists 

three characteristics or perceptioa $$rhich may result in extreme perceptual 

~iariat ions. 

2.1.1 Selectivity 

Because of biological and psychological seasons, Rumasn beings are not capable 

of sensing all the stimuli surrotindiatg a ~ d  confrsnking them Even though the 

indiv~dual is exposed 10 a variety of perceptual sfl~~luli c~riginitliing ~ ' ~ O T M  the 



environment, he receives only a relatively small portion of all the possible 

stimuli. 

Kelly (1980) points out that since a person is constantly bombarded by sensory 

stimuIation, there must be processes of selection. 

According to Duncan (1978), we usually select or perceive those things that 

reinforce our own value system. For example, low output in the form of poor 

students' performance in public examinations may be viewed in a variety of 

ways, depending on one's training. An ESL department head may be 

concerned with teaching strategy. The school head teacher may assume that 

the problem can be corrected through training and motivational programmes. 

The ordinary teacher may perceive that no problem exists; after all, he or she 

works as hard as anyone else. This phenomenon of selectivity, is what Kelly 

(1980) called organisation to make the "glut of data" coining in meaningful. 

This is where a person "sees" his environment in such a way that has personal 

meaning for him. The sensory data that is processed must be ordered or 

classified in some way that allows him to ascribe to meaning to the stimulus 

data. An individual may not be content with a mass of unorganised data but 

devises or perceives a good gestalt, or meaningful and satisfying shape or 

highly abstracted form or structure. Thus the perceptual world is organised in 

ways that are mandated not only by the construction of the central nervous 

system but also in accordance with the values, attitudes, needs, expectations, 

and self-concept which each person brings to his perception of "reality". 



'1 6 

2.1.2 Closure 

The second characteristic of perception described by Duncan (1978) is closure. 

Me observes that although people perceive objects and situations selectively, 

they have a tendency to fill in the gaps and act as if the entire situation is 

perceived. Duncan (19?8) elaborates that closure is such an integral part of the 

perceptual process that its existence leads to some rather well-defined and 

predictable perceptual phenomena. One such phenomenon is called 

stereotyping. Kelly (1980) states that stereotyping is widely used to describe 

bias in perceiving others, particularly people of other ethnic groups. An ESL 

tcacher may be considered to be like all other ESL teachers, or stereotyped, 

because he or she employs the same strategy of teaching grammar. In all other 

ways, the individual may be clearly different from other ESL teachers. 

Another pattern stated by Duncan (1978) is the halo effect. A person may be 

evaluated on the basis of a single trait. For example, a badminton champion 

ESL teacher may be given higher performance evaluations on the job than are 

justified by actual work behaviour. Kelly (1980) adds that in judging other 

people, we commonly use ourselves as the norm, and the better we know and 

accept ourselves, the more accurate will be om perceptions of the other. 



Dancar.1 ( 1 9 8 )  states that pel-ception may occur witl~aa a seiklng or an 

evbviisonmelld how.ixm as a context. This co~text is made up 06 physrcaI Cactors, 

such as the amount of lighting, noise and so on, It may also relates to 

cmotronrzl or socnaB cxaviaonmemlfs. 

2.6 -4 Summary of perception 

Yi'arstly, perceptio~l as scleeflve. No one 1s capable of rcceiaiing all the stimuli 

wrth regard to a pafiicnlar circumstance As a result, people tend to selcct 

those l_kt~ngs fhax are most mteres"cing and relevaask to them personally Thcy 

tend to perceive lamllrar stamuli more readily than unFamiliar oaes, They Lvi%a 

a8so have the tendency to select those thlngs that are most consislehat with heir 

Secondly, although perception is seliectave, human beings fill in gags and 

behavc as: if they have eo~rtplete knowledge of ik si$wiZtioni pexs0-61 or event 

The result is of'ten a failure to recoglse the complexity of the enlase satPratiun. 

Closure usually Beads to behavioura8 and percepxual phenoinena such as 

stereokyping and halo efkcts. 

Finally, perceptual context is important because, througl~ past experience, we 

hwe a point of rekrence for future htn$erta"P;ngs. This context includes 



elements such as agitudes, emotrons, md pfaysical propefiies. People will 

perceive things \%rhrc;h they have strong ratl~er than neutral feelings. %\.tiever, 

when dlstorkaons occenr, perceptual accuracy rs =deiced. 

2.2 Needs 

Gfnani (8991) views needs as the needs of all HSL "cachers, regardless of 

witleiher they are TESI ,-trainecii or untrained, in order to be fully eowtpetent a ~ d  

responsive in their area of specialisation so that they can do their jabs 

effective'iy. 'These raeeds are nor112ally tied sn with the locality and ieveli 43f 

laaguage mastclry of their stt~dents. Teachers in the rural areas may aced extrte 

knowledge of teaching rwnethods and strategies, cdassrooalw~-based skills and 

organr4sationali n~anagement skills. Avost ESL teactaers in mml areas mag; take 

on the responsibility of being an 'initiator', Yacilitator', '~medrator'~ "jazz 

chanter' and rnar2IJ other rrjles d s  sustain the interest of their students Thus 

they may %rant knokvledge of cer-tain aspects of teach~ng nnore than their 

coulltcparts in urban areas. 

Ryan (1988) points out that people xnvoltved in a needs assessrncnt process 

should know somethnng & o ~ a  the institution being studied. Exposure that 

these people have through interactions svith the staff '~voutd at least furnrsh 

them with sorne lintuixive notions of where to begin the needs assessment 



Orlich (1989) reiterates that needs assessment of professnsnal development 

should rely heavify, although not exclusivefy, on the perceptions of ESk, 

teachers. 

2.2.1 Summary of needs 

Professional needs are necessary for ESL teachers in order to hnction and do 

their jobs egb-ee-rively. 'These needs are uscaiaily positive, initiatling and 

smstalning forces o f  behaviuur which impel a person towards the ackievemem 

of .a god 

People involved in the needs assessment process should know something about 

the ~nstitution being studied. 

Offering trdirrlng that is easily accessible and positive to the needs of ESL, 

teachers 1s essentaal. Perceptions of teachers' needs will be the basis t'or ESL 

training. 

2.3 Teacher educatio~ 

De Idandsheere (1987) lists d ~ w  ttaree phases of teacher development: firstly, 

the pre-service phase; secoradly, khe induction phase and fasrly, the in-servree 

phase. The rn-service phase is continuous in nature 



The relevant authoriQ arar-lst ensure that effective and efficient in-service 

training, teaching education and teacher development progammes are carried 

out. "Phese prograrnanes wll facilitate the rnany functions and roles of the ESk 

teacher: as a teacher, inflsmant, advisor, disseminator, assessor, organiser, 

counsellor, negotiator and innobator. 

2.3.1 Summary an teacher education 

Firstly, leaches educatiora encompasses teacher t-mirring m d  teacher 

development \ h i g h  implies a. full-trmc cammitment. XI consists of events and 

activities which we deliberately planned to helip teachers to acquire the skiPls, 

disposrtrons, habits, a~itudcs, values, noms, etc. which cnabte thern to enter 

the teacflang profession. 

Next to be mentioned is teacher kaining. Thest: are aspects af  teacher 

education that are pri~narily concerned with the teachers' preparation of 

teaching. It includes acquisition of teaching skillits lo be used in the classroom. 

Thirdly, this section looks at the three phaes of contrnuous teacher 

development. 'The teacher must be well equipped to l~andle the different roles 

and functions of a teacher. In addition, he bas to be trained to keep theln Ira 

line with curricular changes. 



Finally, there is a need for a thinking teacher. This is a teacher who continually 

reflects on what he does. A thinking teacher is willing to evaluate his own 

performance. He must be able to use his knowledge and skills to teach his 

students. 

2.4 The practice of the ESL teacher 

This section deals with knowledge and competence of the ESL teacher. These 

are essential components to enable the teacher to perform in the classroom. 

2.4.1 Knowledge 

To some extent, the social respect which professions have depends on the fact 

that they lay claim to a kind of knowledge that others, who are not members of 

the profession, are lacking in. There are two types of knowledge that a 

professional teacher possesses: received knowledge and experiential 

knowledge. 

Scbon in Wallace (1 99 1) points out that "professional knowledge" is actually 

facts, data and theories which are often related to some kind of research. It 

includes the science of linguistics, such as intonation patterns and a 

grammatical hierarchy from the morpheme to the sentence; the science of 

assessment, such as validity, reliabiliv and so on. 



The first kind of knowledge is colnmora in prowammes of ESE teacher 

education. Wallace (1991) called this kind of knowledge "keeeived 

knowledge", on the gounds that, (a) xhe 'trainceq has kece~ved' it rather than 

kxpesienced' it in professlonsll action, ancf (Q it is a deliberate echo of the 

phrase Veceived u isdorn' jaraeanlng what is comgl~only accepted without prosf 

or qucslion). 

'The second kind of kno~dedge is ""eperient~af hotvkdge9' defined by MTallace 

1 99 I ) dexlvl~g from two phenomena descri bed by Scbdn ( H 983): " kraowil~g-in- 

action' and 'reflection'. Sclbtin describes 'knowing-in-action7 this way: 

' the worEcday Me of the prot'essiona8 depends upon tacnt knowing-En-action Fkeay 
coinpeteat practltaorrcr can recogntse phe~~onmena - f a ~ l i e s  of symptoms associated 
with a partrcralar dasease, p~ul;asnties of a certain building szte, irregulc~r~tie& of 
rnateriafs or snuctuaes - for which he can~aot give a reasonably accurate a h  complete 
descsipaion In his day-to-day psactrce he makes nnnume~able judgements of quality for 
which he camlot state adequate cntcna, and he displays skills for wh6ct1 Ete cannot state 
the rules and procedures Even when he nrakes conscious use of iesearcb-based 
tl~eones and techniques, Be i s  dependent on tacit recogmtlion Judgenlents are ski1fi"uI 
perfonnmces ' 

These obsewations cleuly apply lo practitioner teachers 

Maclci~d and FvleInQre (1977) in Wallace (1991) cornanent as ftj"r,llows. 

'One striking feature of classrooms is the sheer compteGty, quantity a d  sapidity ctf 
c1assnoe)m rnrerac"lon As many as 1,000 inteqersoraal exchanges each day $have been 
obsewed, and the mul"iiplic1ty of &cisions whrcln have to be made, mund the volume of 
idomation rdevant to each de~isiogl are S U C ~  that for the teacher logcd consideration 
and decision making would seem to be inlpossible ' 

Wailace (1992 j poiats out that most of these 11.laeracbions and decrsions are 

i~~~mediate and complex. It as cleariy riot the ease that they are based on a 

direct applicat~on of keceived BcnotvBedge9. Some of the issues \?rill not have all 



been covered by even Pht: most csomprehcnsive trairaieag in Yaasbwage teaching 

ski1Xs.' 

Often satisfaction or ullease is expressed in terms of feeli~gs, mtj~er than a. 

conscious application, of priraeiples. 

iVa%lace (1 991) states thatit is possible to leave these feelings or ifientions 

either unexplored or rmlaconasciotrsly stored. It is also possible to refleet on 

them, leading to the conscious de-vefopment of insights into knowing-ira-action 

It 1s normal l'or professioaaaiis to refleewon their gcrfi2rra l̂ance, padrcularly avberp 

fhlngs go especiajly well or especially bad, They will probably ask themselves 

what axetn wong or why it went so weXY. They \GI1 probably tvdnt to think 

about what to avoid an the future, what to repeat armd SO on Xt is it;lso p~ssjble 

for this to happen whale the process of professional acxcticjaa as actually 

prroceedrng. When surgnsed by some unexj>eetcd developmerat, rvnany 

prolessionals and 1qmeaa wi%B 'turn back thought on action'. Tbcy may ask 

the~niselves such questions as "*What fentwes do H notice when 1 recognise this 

thing? What are the criteria by \~vllaeh 1 make this judgeanent? mt 

procedures am f crnactang when 1 perfom this skall'? How am I frdxmrng the 

problem that I am tgiia~g to solve9" In the answers to these questions lies the 

path m possible self imgrovemel?rt 



2.4.2 Competence 

The ESL teacher must be competent in teaching methodology, pedagogy and 

language in order to be able to perform in the classroom. 

IZlchards (1991) defines methodology in language teaching as the procedures 

and activities that will be used to teach the content of the syllabus. These 

include teaching techniques, classroom activities and tasks. 

The teacher must also have pedagogic-linguistic competence (Strevens, 1980), 

which is the theory of learning English through the mediation of a teacher in 

contrast to acquisition of a second language by other non-directed processes. 

The teacher must also possess pedagogical competence which consists of four 

components (Thomas, 1987): (i) management - which is concerned with the 

skills of classroom management. These include establishing rapport with 

students and managing teaching equipment and audio-visual materials; (ii) 

teaching component - which relates more cfirectly to the substance of the 

pedagogic process. For example, the teacher must possess the ability to handle 

the substance of the communicative activities rather than being able to manage 

them; (iii) teacher preparation - which includes preparatory programmes to 

equip the teacher to face changes in syllabus and curriculum.; and (iv) 

assessment - which relates to the diagnosis of learning problems and the 

remedy for the problems. 



2.4.3 Summary on the practice of the ESL teacher 

The teacher needs to have knowledge and competence to teach in the 

classroom. Knowledge is divided into two: first, received knowledge which. 

includes the ability to speak the language o fa  reasonabIe degree of fluency, to 

organise pair and group work, to read a simple phonetic transcription, to be 

familiar with certain grammatical terms and so on. Second, experiential 

knowledge which is knowledge-in-action by practice of the profession and 

observation of practice. The teacher will also have the opportunity to reflect 

on that ~now~edge-in-actlon. 
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The teacher must also have four types of Competence to perform well in the 

classroom. Firstly, metbodologicaI competence which encompasses teaching 

techniques, activities and tasks. Secondly, pedagogic-linguistic competence 

which includes language learning theories. Thirdly, language competence 

which means being able to produce grammatically correct language which i s  

appropriate and acceptable in terms of situational factors. Listening, speaking, 

reading and writing components in the secondary school syllabus take carc of 

the development of language competence. Finally, pedagogical competence 

which incorporates four components: management, teaching, preparation and 

assessment. 



2.5 Training of ESL Teachers 

'The Malaysian teachers are in general, divided into two major groups. First, 

the graduate teachers and second, the non-graduates. Training of these two 

groups of teachers are carried out in ~ U I O  different institutions. 

The T.E.S.L. graduates are normally trained at university level, either locally or 

overseas. The non-graduates are trained in teacher training colleges locally. 

Beginning 1995, these teacher training colleges offer diploma in T.E.S.1,. 

Before that, teachers were awarded T.E.S.L certificates. 

2.6 Aspects of ESL teaching 

Trained teachers with knowledge, skills and competence normally integrate 

theory with practice. The integration of these three components will bring 

about the mastery of English Language skills. Before teaching, teachers 

normally spend a considerable portion of their time preparing their lesson 

plans. While the lessons are going on, teachers will do formative evaluation 

and correction which use their cognitive skills. Pre-active and re-active skills 

are employed to carry out the activities. 



2.7 Mades of eagnigve inputs 

According to Davis (19781, knourledge elements of methodology can be 

conveyed through rea&ng, film or video shows, lechilres, Soeratic Zeclures, 

workshops and seminars. 'Teachers have to keep up vvith latest dei~etopment of 

ELS teaching by Joining the Malaysia Engish Language Teachers' 

Association (m7LTA) which conduct regular workshops and seminars at local 

and international levels. 

2.8 Staff development 

ESld teachers a n  part of the staff of the school. As such they must be involved 

in staff development programme. The most common xmde of staff 

development is the in-service training or TPSSET. 

2.8.1 In-service ducation or tralniag for staff development 

Harris (1989) defines INSET as any planned programme of teaming 

opportunities afforded staff memnbers of schools, colleges, or other educational 

agencies for the purpose of improving perkmance ofthe indivJdual in already 

assigrred positions. He proposes two aspects of staff development. First, 

stzlffing which mems having tlne best person in appropriate assibment. at the 

right time. Second, in-service education and advanced preparation. The main 

objectives of an lMSET programme are (1) to cope ivith new courses, 



approaches, new theories a.1~3 prd~ti~es a11d (il) to ufldate knowledge and skills 

of'tcachers. The ultimate aim is to imprt~xc educatioaa. Harris 198") bescri bes 

INSF;;:'!' as a part of staff devvelopmcaai, as shown in Figure 2 below 

F~mc ti ons 

'gr 

ptanned change unpiiamed change 

Staffing 

Selecting 
Assignlng 
Retiring 
Ilismiss~ng 
Evalamkalixlg 

1 Casr.sdib-8ans Resource 
i 

v 

In-sewlee: education Advance prrcparatloo 

Figetare 2: In-service ednc;ation as part of staff develiopapaeast (Source: 
Harris, 1989) 



The chapter reviews related literdture OD perception, concept ofneeds, training 

of  ESL, teachers, aspects of EST, teacher cdtiicaxion, modes of teachers' 

cognstive inputs and staff develogmeaat. 

Perception is nsl only dependent on the s"km~ilus aQributes of what is being 

pe~ceived, but is also delerrnined by the perceiving indivrdual's experience, 

tnlention and social needs. Tbe pel-ceiver i s  not a passive and indifferent 

organism, but one who actively selects iisaf~mation and forms perceptual 

frypatheses ro order to reduce u9scertailnQ and dee~de what pree~scly IS 

happening. Perception 1s an activiq that is ftjndamentally of the sane nattlse 

as concept awainment and the other higher mental processes. 'I'hus a person's 

perceptual processes help him to build up his model of the world so that he 

an"&clpales further happenjogs and deals with tl-icrn appropriklJcly 

What ppctsple perceive in any given situation may vary aaccordlng to thelr 

previous experiences When they wlr sh to perceive something clear1 y and 

cosrcstly, they will concentrdte tlaemr attention u p o ~  it On the othca hand, j f  

rhey have no great desire to perceive anyth~irag in ~&rt ic~Iar>  they may notlee 

vcq Ilittfc and overlook many t111 ngs. 

Related Iliterdxktire review conlnbutes to the design of the qtacstlonnaire. It 



is bascd o~ l'homas's 3 1987) model of ESL teacher cducalion and Wallace's 

(1894) concept of incovorat~ng theory and practice (recc~vcd and cxpnential 

knowledge) 

Vemg~n ( I  97 i )  absemes tlmt no two subjects may perceive a g-sven sitwdti:ion in 

exactly the same manner because no two pcssons have the same desire and 

cmtjtion. Thus the USGZ; the coded respe"~nses 1,2,3 and 4, where 1 mearxs No 

Need, 2 ineans Little Necd, 3 means ~Vsderate Need and 4 means Great Need 

may be perceived dxfferently by cads suhjcct. Study has shmm tk3.t 

personality, desire and emotion appear to tnodify ppcrception. 

'The use of h e  word '"prg:cived9 indicates and includes the involvement o f  

menkii processes of the S U ~ ~ ~ C B S  of this study. It BS not just a mere CeeIing but 

more profa~~nd rcflerstion of past expe~enccs (successes or failures) when 

perfonnlirag his professional duties as an ESE teacher. 

Finally, Literature sevlew OD staff $cvelaspmet~& raises the :mTarcnes6; ofthc ESL 

teacher not only as a good classroom practitioner, but as an active participant 

~nvolved 181 the interests and administratiasn of the institution he bclongs to 



'The p u ~ o s e  of the study is to identi@ wrceived traening needs of the 

secondaq s~hsaal KLS teachers in Pcrak 'Tengah. The study attejxpts to a~~swer 

the fc>jIowing research qapestmons- 

1 What are the perceived training needs oCESII, kcachers i n  Per& 'f'engah 

as a wl~ole? 

2. What personal a ~ d  profeshisawdl chd~actcrestics arc asp;oci;rr$ed with the 

vcr_slous cimfigurations of training needs perceived by the teachers? 

3. 8,Vhat are the different perceived training needs assf ESL teachers I V ~ O  

leach. 

(i) Lower Sccundary? 

(ii) Upper Secosndap? 

(191) both Lower and Upper Sce~~ndaqcB 



4. What arc the five most importidnt perceived "raining needs of E S t  

teachers in Perak T'engah? 

3.2 Concepfclsal fr'ramewsrk of the study 

'I'hh: main respondennts sf the study are practising secondary school ESk 

teachers Bgl Perak -gengah district, \&ere they were surveyed on their perce~ved 

trainlang needs. 

As EST, teachers, they lrxve their ou7n needs to be efficient and effective 

teachers, a sa~isfied employee, witih topal commitmewt and well-in%rrned. T h ~ s  

study wvvtll focus c~nliy on perceived trairning needs. 

Inventov oftraining needs for ESL teachers was derived from Vernon's ( I  9'73) 

study on the training needs of teachers, which form pard: of the rcsearch 

queseionutanre. Some pads of the questionmire were dcrrved Lrom tkc 

researckr ' s own t l ~ e ~ t r e t ~ ~ a l  eqosit iot~ in related literature, findings of 

~orntcmporary rcscarches, suggestions and deliberafions, recommendations 

n~slde at teachers' workshops and seminars. 

Yiguri: 3 shows the coancept~ral framework used in this study 



Needs of ESL kaehers as s whole 
Sub-groug~s Needs 

I,cgend: A - bowledge 
B - Teaching -Methods and Strraegbes 
@ - Classroom-based Skills 
%) - Organlsation and AManagemenk Skills 

Figure 3 - C~nceptual framework of the study 



3.3 Subbieets of the study 

l'he subjects of the f;tudy are 52 practising secondary school ESL teachers in 

the district of Perak Tengah who are teaching: (I) Upper Secondsay c%asses; 

( x i )  Lower Secondarg: classes and (iii) both Lower and Upper Secondaq 

classes. 

3.4 Instrumentation 

. T lihe quesfiomarre is a more efficient and practical hstrumen-t to be used fba 

gathcrifig data csr:! the needs of ESfd teachers 'fhe queshonnaire was desiglaed 

in such a cvay to address every individual subject. It can be employed Mrithin a 

short fmme of time. If the intesviecv technique i s  to be used, the resenrchcr 

wif H nut be able to cc)hrer a18 the sul?ljects withtn the stipulated tu70 wcks. 

The questionnaire was posted to the District Education <>Ricer in Perak 

Tengah who made 53 Pkrdostatted copies. Then they bvere distributed to all B 2 

schools in the district. 



Psrt I - Personal and professionai characteristics kvhich include sex, 

ranarital status; age, expenience, qualification and leveX of classes taught. 

Bart U - Perceived Training Xeeda ~ihich include teacher's knowledge, 

teaching methods and strategies, ctnssroom-based skills and orgauisat~om' 

managerxnent skills This part consisted of 45 iiems. 

3,4.3 Reliability aad validity 

The instmment was checked for its reliability and validity by experes in the 

field of T.C.S.L from the h4inistp of Edtncatlon and Perak State Education 

Department. 'I'he first exped was En Ali Abdul Ghani from the E~glish 

1,gngunl;t: Umt, Schools3 Division, Mi-tlistv of Education. 'The second expe& 

to verify the questionnaxre was En Mohd Usassin b Wlohd, the English Larnguagc 

Officer, Perak State Education Depaament. Some of the questnoas were found 

to be inappropriate md were either discarded or modified. 

The resedrch inssruznen?; was then pre-tested ora ten ESE teachers from a school 

in the ,n/lanjcmg district of Perak. The teachers' responses Mrere tested for 

reliability a ~ d  found to inme an Alpha Cronbach value of 8.965. 



3.4,4 InrrSeperndenl and depe-edent variables 

- dcma~aphic data sCESL teachers for example: age, 

sex, academic qua%ification, professional cguaIi6c;kelons and nua~ber of yeas?; of 

experience s f  teaching ESI . classes. 

fleg~ee of perceived professional needs of ESL tcackrs, i.e. the four categorncs 

of needs. 

3,4,5 Data colteetisn 

Frrsx, the Evaluaiisn, 131aaning and Research Division, Ministy oQf Education 

p~w"iaed a lctter of approval for data collection in schcaols. Then the 

researcher applied for pemission to carry out research froan the Pcrak State 

Education Department Director and elx Perdk Tengah District Education 

Officer. Pinally, dala collecticdra was carrried out for two weeks with the help of 

the Principals of the schoc~Xs tas twll as the Head of Engjish Language Panel. 

All ESL, teachers Xvere asked to fill in the questiuannaiae In a spec~tal meeting 

called by the Principals. 



3.4.6 Data analysis 

3.4.6.1 Means 

Statistical means were used to describe personal and professional 

characteristics of respondents. They were also used to answer research 

question 1: to fist overall perceived training needs as well as rank order of 

needs for all1 four categories. 

3.4.6.2 T-test and cross-tabulation analysis 

'I'-test was ernployed to differentiate the different perceived training needs of 

teachers according to sex and marital status. Cross-tabulation analysis was 

carried out to determine for each item, the association of ESL teachers 

responses on age, experience and qualifications (Ary, 1979). The .05 level of 

confidence was used to detemine significance. 

3.4.6.3 ANOVA and Scheffe tests 

These were used to determine the differences in perceived training needs of 

teachers teaching different classes, i.e. the Lower Secondary, IJpper Secondary 

and both Lower and Upper Secondary classes (Research question 3). 



CHAPTER 4 

2.  What personal and professional characteristics are associated with the 

various configurations of training needs perceived by the ESL teachers? 

3, What are the different perceived training needs of ESL teachers who 

teach: 

(i) Lower Secondary? 

(ii) Upper Secondary? 

(iii) both Lower and Upper Secondary? 

4. What are the five most important perceived training needs of ESL 

teachers in Perak Tengah? 



4 1  Descriptive data 

Fii'q-thee questinnraaires w r e  serrt to the ESL teachers of twelve secondany 

schooIs in the district of Per& Tengah, Within ttalo wecks, 5By-two 

questiomaires were retamed One teacE.~e~. was on medical leaw This 

represented 98.1 percent (PC the populatisn. 

The data was then arnalgrsed using the SPSS For Windows Versloa16.O Personal 

and professional characteristics will be sepoaed first, ferl lowed by per~eaved 

trai~ing needs s f  ESk teachers as a whole; those teaching thee d~fferei~t 

classes and finally the five most irnpoda~t perceived trarning needs 

4.1.12 Persona1 gad prafessianal rharaciccristics sf respondents 

Lf,l,l,l Sex 

Female tcttct~ers outntnumbered the ~xlale by 36 2%. This phenomenon i s  quite 

cor-nmon in Malaysian scheo%s. Table I shows the distl*rbution of teachers 

according ta sex. 



'Fable P 

Frequency of Tesehers by Sex 

---------.- 

Sex / Freyae~ey 1 Percent I 
1 Male i 14 1 26 9 1 

--I 

4,k.I ,2 3Eiarital status 

Majority of the teachers were married while the rest were single. Table 2 

r ndicatcs the marital saatus of the teachers. 

Marital States afi Teachers 

!--- -- 
Mgrital status i Frequency Percent 7 1 

4.1 .I -3 Age 

The mean age of the teachers W ~ S  32.55 yeas. The 26 to 30 years age goup  

made up 39.3 % of "Ie teachers. This was follow7ed by the 3 1 to 35 years age 

goup ( 1  9,6%). 'There urere only 7 teachers abom 41 years old, regresex~ting 

13.9% of ti le topal pcpp~tlailon, One case was missing. TabXe 3 sk?;o.~vs the 

dssaribtntio~a of the ESL teacl.aess9 age. 



Table 3 

Frequency of Teachers According to Age Group (n = 51) 

4.1.1.4 Experience 

There were 28 teachers who have had less than 5 years teaching experience. 

This constituted 59.6 % of the total population of 47 teachers, There were 5 

missing cases. Table 4 represents the experience of the teachers. 

Table 4 

Frequency of Teachers' Experience (n = 47) 

I 1.9 2.1 1 Over 20 years 1 



4.1,1.5 Qua tigcatiors in T.E.3.L 

It was noted that 14 (26.9 %I of the tcactlers Blwe TESL degrees, 5 leathers 

(9.6?/&) have diplolraa in TESL cvhik 9 teachers j17.39,&) hive teaching 

certificates. The c~ther 24 teachers (46.2%) iio not have any TFESI. 

qrjlalification, The frequency sf teachers' qualificatiora i s  s h w n  isn 7 able 5. 

Frequency of Teachers9 Qualifica tion 

t Diptoma in 'I'ESL - 5 9.6 
I 

; Degree in TESL - I 14 I 26.9 --.--.A i 
24 No TESL Ouaf lfication I 5 46.2 * 

4.2 Perceived trainirtg needs of ESL, teachers by eategorisrs 

-IT'rteae were four categories of needs to wh-rch the respondents responded. 

These were: A, Knowledge, B. Teachiag Methods and Strategies, C. 

Classroom-based skiIls and D. dbrganisatian anti Management SMlIs. The 

-Ei-equency of EST, teachers7 respotlses to each item is presen-eed in Bppendix I). 

'The means for EST, teachers'  needs by categories were compaed usmg the 

Sratisticaii Package for the Social Sciences (SPSS) for Miindows Version 6.0 

and the results are st low in Trzble 6. 



Table 6 

Means for Perceived Needs of ESL Teachers 
by Categories of Needs 

The category C Classroom-based Skills with a mean score of 3.39 was the 

highest need category identified by the ESL teachers. The lowest mean of 3.04 

was for D Organisation and Management Skills. The mean for all categories 

of needs was 3.22. Rank order of four categories as determined by the ESL 

teachers, ranked from number 1 highest and number 4 lowest, are shown in 

Table 6 above. 

The highest category of needs perceived by ESL teachers was Classroom- 

based Skills. This showed that the teachers perceived as necessary to have 

training in classroom-based skills. Detailed analysis of classroom-based skills 

were carried out. Table 7 shows rank order of means of 12 classroom-based 

skills perceived by the ESL teachers. 



Rank Order of Means fer Category C. Classroom-based Skills 
Perceived by ESI, 'Feathers 

( Rank j Classroom-based SE-ills Means ] 

/ 3 1 C9. Helping to motivate students' interest 

1 8 i C2. Hefping students to present new language 3.29 I 
_I_j 

9 i Cl 1 Assess stucicnls' progress rtl  examinations ,325  1 
! C8. f lelping students to deal ~ i t h  class reader 3 i 

' 3 2 5  ! 
ent and 1 

I organisation i 1 292 

4.3 (herall perceived training needs of ESL teachers 

Resedrch question one explores the overall pescelved trainmg needs of ESX, 

teachers. Overall analysis of the score of all 45 items in all categories 

revealcd rtem CG Helping students de~reXop speaking slkiifs has the highest 

nleall of 3.67 This was followed by item C7 HeBpitag students develop 

writing skills with a mean of 3.65. The third highest was A18 lnformatian on 

approaches, methods and strategim9 which was the highest mem of all ikms 

for the Xl~owledge category. The fousth and fiBh bighest means were C9 

Relping to rrrotivgte studenh' interest and el Helping students to upgrade 

their study skills respeetivefy, Next on the list was i tem A1 1 Tnforrnatil~n on 

materials development, fofiovved closely by itc~ns C"t%Plping students to 



develop reading skijls, C3 Helpling students 40 geneirate practice, C5 

Helping students to develop reading skills, A1 2 Innformation on ESX, testing 

and evaluation and B4 SirnuPation and games. rilem B4 Simulaticm and 

games was the highest mean for category B 'reaching Methods and 

Str~tegies. Item 138 How to plan and manage English Language Society was 

ti% highest mean for the category Orgatnisatior~ and Management Skills, 

ranked 12th on the List. Table 8 lists the ranks of atems of all categories, 1 

king the hlghest and 30 the lowest. 

l'a ble 8 

Rank Order of Means For Items of All Gakgories 

1 6 4 .  Helping students to dev 

I Knokvledge of the 

iudents to deal with ciiass reader 



Table 8 (continued) 

1 15 / A5. Information on basic Linguistics 3.22 1 

1 17 1 D7. How to conduct English Language Panel [ 3.19 I 

f 1 A 1 5 .Inormation on organisation and management 1 3.19 i 
! 18 I B5. Brainstormine 1 3.17 
1 
i / N. Information on TESL syllabus use at school 3.17 1 

[ Ad. Information on language proficiency 3.17 1 
1 19 1 £39. Activity mode! project method 

8 

I 3.15 
1 1 B3. Role playing, dramati sing, modelling 3.15 
1 20 1 B2. Reporting 
i 2 1 1 B7. lnauirv mode! ~roblem solving 

1 25 1 D4. How to evaluate course work 1 2.96 i 

The lowest mean of all was D2 How to evaluate homework which 

incidentally belonged to the D category - Organisation and Management 

Skillis. 



4.4 Differences in perceived training needs according to personal 

a ~ d  professional characteristics 

This section will address to research question 2 of the study. Two types of 

statistical analyses were needed to differentiate various perceived training 

needs of teachers. First, t-test was employed to differentiate perceived ttraiisriing 

needs of teachers according to sex and maritd status. Next, cross-hbulation 

analysis was used to find dependency of all training needs on the respondents' 

age, experience, and qualification. The findings of analyses h i c h  were 

significant: are reported in the following sec%ions, with tables &awn for ease of 

reference and discussion. 

4-41 Training needs between mate a d  f~emale teacbers 

As reported in Table I, the number of male teachers was I4 (26.9%) while the 

fe~nale teachers was 38 (73.2%). T-test far equizlity of means for all the 

teachers' perceived training needs was carried out. The results of the t-test 

showed that there was no significant difference between male and female 

teachers7 perceived training needs. The p values for all categories of perceived 

training needs were @eater than .05. Table 9 shows the results of the test. 



Cate~ories 

A Knowledge 

B Teaching 
Methods and I 

! 
I 

Strategies 

Table 9 

T -test for Differences in Perceived 
Training Needs According to Sex 

Sex n Mean SD 
Male 14 47.8571 8.493 
f'emale 38 48.4865 7.788 

I 

I 
Male 14 32.071 5.704 

48 

t P 
-.24 .811 

I I 

! 
1 

I 
.51 .613 

I C Classroom
I based Skills 

Female 

Male 
Female 

I 38 

14 
38 

31.157 5.704 I 
38.928 6.070 -1.28 .214 
41.342 5.965 

Organisation 
and 
Management 
Skills Male 

Female 
14 
38 

4.250 
5.341 

-.102 .318 

4.4.2 Differences in perceived training needs according to marital status 

The number of single teachers was 16 (30.8%) as opposed to 35 (67.3%) 

married teachers. The only divorced teacher would not be accounted An 

the p values were found to be greater than the level of significance .05. 

showed that there was no significant difference in perceived training needs 

between single and married teachers for all categories of needs. Table 10 

shows the results of the test 

! 

I , 



T-test For DiRerences in Perceived Training 
Needs Aceording to Marital Status 

El Organisation 1 1 I I i I I 

and I I i E I I i 
i 

I L ! ! E 
I6 1 24.687 / 5.147 1 20 "839 

----I ! ; Miilrrted , 35 1 24371 5.065 1 I 1 

B Teashang 1 I I L I f 

iQethods 1 E 1 1 d ! 
and i Srng'le 16 i 30 8L2 ' 4 7 7 8  -.63 -535 

! f ! I t Strateg~es , 
I 

I I 
1 

!rGd 35 ! 31.800 j 6 0 9 6 1  1 
d 
I 

Cross-tal~lelation analysis w~ould he cmployed rn the r ~ x l  sectiara to see whether 

percenved traimasg needs and teachers' age, expwience and qualifications were 

dependent on each other or othenvise. Only those results that were significant 

will be discussed in this report. 

i 

4.4.3 Analysis by agc 

I 

'The responses on items 6 6  Helping students ka develop speaEag skills and 

C7 Helping stndents to develop writtirag skills showed depenciencies on age. 

--11 4 
C t:lasssoom- 1 i 1 I f i 

I 

based 1 I i 
i 

Strategies - I / 41.042 : 5.285 , 17 1 865 1 
f 1 40 771 ; 6.320 : s i 

Far iten? C6 Helping students to develop speaEng skills, it was noted that 



teachers Jn the 26 to 30 years age group perceived the greatest need for helping 

students develop speaking skills. This is shown in 'l'able 11. 

Table 11 

Cross-Tabulation Analysis For ftem C6 by Age 
(Helping Students Develop Speaking Skills) 

Chi-square Value r>F Si.mificance 
Pearson 59.52924 42 .03857 

For item C7 Helping students to develop writing skills, it was found that the 

same group of teachers perceived greater: need for helping students to develop 

writing skills. This is indicated in Table 12. 



Table 12 

Cross-Tabulation Analysis For Item 6 7  by Age 
(Helping Students Develop Writing Skills) 

Chi-square Value L?E Significance 
Pearson 62.9000 42 .03 997 

51 > 1 i 2 

4.4.4 Analysis by experience 

i 

Items A1 Knowledge of the English Language, A3 Information on TESL 

syllabus use at school, A4 Information on language proficiency, A5 

Information on basic Linguistics, A9 Information on the four language 

skills, B4 Simulation and games, C3 Helping students to generate practice 

in language skills, C5 Helping students develop listening skills, C9 Helping 

to motivate students'interest/ responses, C10 Helping students to deal with 

errors, C11 Assess students' progress in examinatians, D4 How to evaluate 

course-work and D5 How to set questions for examinations indicated 

dependencies on experience of the ESL teachers. For item A1 Knowledge of 

the English Language, it was shown that 9 teachers with an experience of less 

than 5 years perceived a great need for training in knowledge of the English 

language. The analysis is shown in Table 13. 

5 1 

I 3 I 12 ! 36 1 Total 



Table 13 

Cross-Tabufation Analysis For Item A1 by Experience 
(Wowledge of the EngIish Language) 

Experience in Yean L Ratings 
I 

f 3 Low Xeed / Moderate Weed I Great Need i 
I 

0-5 C f 5 I I I I 9 I 

Far item A3 Information ors TESL w?;itJabus use at school, it was aoted that 

the teachers with ,fi to 5 years of experleace perceived great xltleeid for trainkg 

on Infomation of TESL Syllabers use at school. Table 14 shows the analysis. 

Cross-Tabufation Analysis For Item A3 by Experiente 
{Information on TESL, Syllabus 17se at School) 

j Experieoec i o  Years 1 -> i 
1 ; Low Need / Moderate Keed ; Great Keed i 
C p- 

i 0 - 5  I 4 I 13 
I 1 1 i: I 



For item A4 Information on language proficiency, it was found that the 

teachers with experience of less than 5 years have a great need for information 

on language proficiency, The analysis is indicated in Table 15. 

Table 15 

Cross-Tabulation Analysis For Item A4 by Experience 
(Information on Language Proficiency) 

Chi-Ssmre Value DF Significance 
Pearson 80.10350 48 .a0250 

1 Experience in Years 
r 

0 - 5  

Cross-tabulation analysis of item A5 Information on basic linguistics 

indicated a greater need for information on basic Linguistics by teachers with 

less than 5 years teaching experience in ESL. The analysis is shown in Table 

16. 

Ratings I 
Low Need / Moderate Need I Great Need j 

-, 2 1 6 9 i 



Table 16 

Cross-Tabulation Analysis For Item A5 by Experience 
(Information on Basic Linguistics) 

Chi-square Value @ Significance 
Pearson 66.76970 48 ,03778 

For item A9 Information on the four language skills, it was shown that 

teachers who have between 0 to 5 years of experience have great need for 

information on the four language skills. The analysis is presented in Table 17. 

Table 17 

Cross-Tabulation Analysis For Item A9 by Experience 
(Information on the Four Language Skills) 

Chi-square Value - DF Significance 
Pearson 75.45273 4 8 .00692 

Item B4 Simulation and games also showed dependence on experience. It 

Moderate Need 1 Great Need 
11 1 13 

Experience in Years / Low Need 

Bras found that teachers with Jess than 5 years of teaching experience perceived 

0 - 5  4 



great need for information on simulation and games. This is indicated in Table 

18. 

Table 18 

Cross-Tabulation Analysis For Item B4 by Experience 
(Information on Simulation, Games) 

Chi-square Value DF Significance 
Pearson 73.92708 48 .0095 1 

For item C3 Helping students to generate practice in language use, it was 

indicated by cross-tabulation analysis that teachers with less than five years of 

experience expressed a greater need for helping students to generate practice. 

This is shown in Table 19. 

Table 19 

Cross-Tabulation Analysis For Item C3 by Experience 
(Helping Students to Generate Practice) 

Chi-square Value - DF Significance 
Pearson 73.5 14 48 .01035 



Cross-tabulation analysis on item C5 Helping students to develop reading 

skills showed that teachers with less than 5 years of experience have a great 

need for helping students develop listening skills. This is presented in Table 

20. 

Table 20 

Cross-Tabulation Analysis For Item C5 by Experience 
(Helping Students Develop Listening Skills) 

I Experience in Years / Low Need / Mwlerate Need 1 Great Reed 1 

Chi-square Value Significance 
Pearson 73.28901 4 8 .O 1084 

Item C9 Helping to motivate students' interest indicated that teachers with 0 

to 5 years experience perceived a greater need for helping to motivate students' 

interest. The analysis is shown in Table 21. 

Table 21 

Cross-Tabulation Analysis For Item C9 by Experience 
(Helping To Motivate Students' Interest) 

Chi-square Value DF Significance 
Pearson 83.12659 4 8 ,00124 



Analysis on item Cl0 Helping students to deal with errors showed that 

teachers with 0 to 5 years experience expressed greater need for helping 

students to deal with errors. The results of the analysis is presented in Table 

Table 22 

Cross-Tabulation Analysis For Item ClO by Experience 
(Helping Students To Deal With Errors) 

Chi-square Value DF Significance 
Pearson 46.2991 8 32 .04895 

1 Experience in Years I Low Need 1 Moderate Heed 1 Great Xeed \ 

For item C11 Assess students' progress in examinations, it was found that the 

0 - 5  

same group of teachers (0 to 5 years) perceived greater need for training un 

how to assess students in examinations. The analysis is presented in Table 23. 

2 I 
1 10 

Table 23 

1 
16 I 

Cross-Tabulation Analysis For Item C11 by Experience 
(Assess Students in Examinations) 

/ Experience in Years / Low Need I Moderate Need / Great Need / 

Chi-square Value DF Significance 
Pearson 94.50828 4 8 .00007 



Itein D4 How to evaluate course-work also indicated a dependency on 

experience. Teachers with less than 5 years experience perceived a great need 

for training on how to evaluate course-work. This is shown in Table 24. 

Cross-Tabulation Analysis For Item D4 by Experience 
(How To Evaluate Course-Work) 

Chi-square Value Dl Significance 
Pearson 83.62665 48 .00110 

Finally, cross-tabulation analysis an item D5 Row to set questions for 

examinations showed that teachers who have Iess than 5 years in experience 

perceived a greater need on how to set questions for examinations, This is 

indicated in Table 25. 

Table 25 

Cross-Tabulation Analysis For Item D5 by Experience 
(How To Set Questions For Examinations) 

Great Need 1 

Chi-square Value DF Significance 
Pearson 66.21261 4 8 ,04170 



4.4.5 Analysis by qualifications 

Table 26 shows the dependency of item A7 Information on Sociotinguistics 

on teachers' qualifications. Cross-tabulation analysis revealed that teachers 

with teaching certificates perceived greater need for information on 

Sociolinguistcs. 

Table 26 

Cross-Tabulation Analysis For Item A7 by Qualifications 
(Information on Sociolinguistics) 

Qualification in ' 

Diploma in 0 4 1 
I 

Degree in TESL, 9 3 2 I 

Chi-square Value - DF Significance 
Pearson 16.93 1 9 .(I498 

item A8 Information on Psycholinguistics was also statistically proven to 

have a dependency on qualification. Teachers with a teaching certificate 

perceived a greater need for information on Psycholinguistics. Thc analysis is 

reported in Table 27. 



Table 27 

Cross-Tabulation Analysis For Item A8 by Qualifications 
(Information on Psycholinguistics) 

8 1 Degree in TESL 4 2 1 

Chi-square Value DF Significance 
Pearson 20.1791 7 9 .01684 

4.4.6 Summary of cross-tabulation analysis and characteristics against 

which stem responses were tested for independence 

Table 28 summarises the cross-tabulation analysis of 26 items that were 

dependent on the personal and professional characteristics of the respondents. 

Table 28 

Summary of Cross-Tabulation Analysis and Characteristics 
Against Which Stem Responses Were Tested For independence 

1 A l l  I f [ 1 x I 
j A12 1 I I I t x -'? 
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Table 28 (continued) 

Item Age Experience Qualification No Dependencies 
No. Indicated 
A13 x 
A14 x 
AI5 x 
BI x 
B2 x 
B3 x 
B4 x 
B5 x 
B6 x 
B7 x 
B8 x 
B9 x 

BlO x 
CI x 
C2 x 
C3 x 
C4 x 
C5 x 
C6 x 
C7 x 
C8 x 
C9 x 

ClO x 
Cll x 
CI2 x 
Dl x 
D2 x 
D3 x 
D4 x 
D5 x 
D6 x 
D7 x 
D8 x 

Note: Please refer to Appendix A (pp. 84-87) for full detailes of items 

It can be deduced from the analysis that perception of the ESL teachers 

towards training were dependent on their age, experience and qualification. 



Younger and less experienced teachers have geater needs for knowledge 

(items A1 &owledge sf the English Language, A3 Infsrmation on TESL 

syllabus use at  school, A 4  Imfsrmatian on lalxguage yroficicncy, A5 

Infarmation on basic Linguistics and A9 Information on the faur language 

sEIls), teaching methods and strategies (R4 Simulation and games), 

classroam-based skills (C3 Illelping students ts  geaerste praekiee in 

larrguage use, GS Helping students develop listening skills, C9 Helping to 

mstivate students9 interesklresponscs, C10 Helping studeats to deal with 

errors and Cl1 Assess studeolsQprogress in examinstions) and 

orga~isatiunal, marlagement skills (D4 I-law to evaluate eaurse-work and 1X 

Haw to set questians for examinations). This study shows that younger and 

less experienced teachers do not have ample 'eexpenential knowledge' as 

compared to older and more experienced teachers. Hence, the young reachers 

perceived tlx need .for knowledge as they are now aware that they have to 

imprave and keep abreast wil-kr advaneernent in the field of ESI, in terns of 

theorql and prdctice. 'They need raxore classroom-based skills as teaching is their 

core business in the classroom. Without those skills teachers could not 

perfom well in their teaching profession. 

Teachers with teaching certificates lperce~ved greater need for knowledge on 

Sociolinpistcs m d  Psyeholinguistics than did diploma and degree rn TESL 

graduates This obsewation was expected because they were not taught to 

those two stlbJects during their training. On the other hand, teachers with a 

diploma or a degree in TESL, were Fdmlilliar with these two subjects as they 



were pre-requisite cowses in &eir academic prograI2. This may explain why 

they have not perceived the items greatly. 

It was also evident from the analysis that items A2 Knowledge of learning 

theory, A6 Information on basic Linguisgcs, A10 Information an ESL 

approaches, methods and strategies, ,432 Information on materials 

development, A12 Information on ESL testing and evaluatian, A13 

Information on literature in the ESL, program, A14 Lnformation on how to 

handle feedback during teaching, A15 hfomation on organisationaV 

management skills, B 1 Expository method, 132 Reporting, B3 Role playing, 

IZ5 Group work and group discussion, B6 Brainstorming, &7 Inquiry mode/ 

problem solving, B8 Directed study, 139 Activily mod& project method, B I O 

Worbbop, CI Belping students to upgrade their studies, C2 Eelping 

students to present new language, C4 Bdping students to develop reading 

skills, G8 nelping students to deal with and exploit literature during Class 

Reader Programme, C12 Dealing ~ t h  elassroom management and class 

control, Dl How to set homework , D2 Bow to evaluate homework, D3 

How to set classroom course-work, D X o w  to conduct English Eanguarge 

Panel meeting and D8 Bow ta plan and manage English Language Society 

acdiivities did not indicate dependencies on any of the perso~al and 

professional characteristics of the respolldents. 

Cross-tabulation analysis could not identi-ljr any linear relationship between 

personal and professional characteristics of respondents ~ t h  perceived 



training needs of teachers teaciirlng different classes AMOVA. (Rnalysls of 

Variance) was instead cm ployed to indicate l ancar relatscsnashi p be'kcven the 

dependent variables and the ~ndependenb. variables. Only Slaose rcsetlts which 

were found 60 have slpificant differences w-all be presented for discussion. 

'I'hen a SchcFfe test was sun as a post-has; k s ~  to dcterm irae where tkhg: mean of 

the HSI, tcaehers teaching different cLasscs d~ffered. Thesc wsill be discussed in 

the subsey ucnt sections. 

4.5 Perceived trailriling needs of  ESL teaacbers lieachiang different 

classes 

Based osa $he data collected, it was fouiaund that 26 (50 94) ESI, teachers teach 

Lower S e c o n d a ~ ~  11 (21.2 YO) teach Upper Secondary and 15 (28 8 %) teach 

both lower and Upper Se~ondary classes 'i'he data 1s presented i ra  'Table 29. 

'li'ablse 28 

Frreqg~elncy aaf Tesehers 'f'eacbing Different Classes 

Tyge of  &'%ssxes Tau@t I 
Lower Yecondaq 

b & e r  Secondam 
5 

I 



4.5.1 Results of ANOVA and Scheffe tests comparing means of perceived 

training needs of Lower Secondary, Upper Secondary and both 

Upper and Lower Secondary teachers 

This answers research question 3. Only two item means were found to have 

indications of significant differences at the .05 level. These were i tem A2 

Knowledge of learning theory and Cl Ellelping students to upgrade their 

studies. 

For item A2 Knowledge of learning theory, it was indicated that Lower 

Secondary teachers have a greater need for knowledge of learning theory than 

did Upper Secondary and Both Upper and Lower Secondary teachers. This 

may be due to the fact that the Lower Secondary teachers have teaching 

certificates only as opposed to 13 teachers (45 %) who are degree holders for 

both Upper and Lower Secondary classes. Their 'received knowledge' may not 

be adequate enough to help them carry out their duties (Wallace, 1991). Thus 

they perceived the needs for more of such knowledge. The results of ANOVA 

for item A2 Knowledge of learning theory are shown in Tables 30. 

Table 30 

Analysis of Variance Between Teachers Teaching Different 
Classes and A2 Knowledge of Learning Theory 

1 Source / D.F Sum of Mean / F Ratio F 1 



Table 3 1 shows the results of the Scheffe test which vvas run as sb post-hoc test 

for range 3.57. 

Multiple Rgnge Tests: Seheffe test with sigaifieant %eve% -95 for 
Range 3.57 
(*) Indicates significant differences which are s h a m  in the lower 
triangle 

For item CI Rlelpilng stadeats to upgrade their stndy s ~ l [ l s ,  it was rndicated 

thougb AMOVA and Schefk test that ebe BJpper Secondary teachers paceived 

a greater need for assistarace in helping studeaBBs to upgrade their sr-n~dies than 

did Lower Secondary and both TJpper and Lower Secondaay teachers. The 

natenre of Ei~gBish Langwage studies in the: Upper Secoaadaq level anerg; explain 

this perception. The Curriculum Development Centre (C'DC), &Iitaistv of 

Education (198% sspecmfied the focus of seaing [or language leariling at aBI 

school levels. For hlgper Secondary level (Forms 4 and 5), the focus is 

broader: they have to study the ASE,AN region and -ehe world respectively. 

For Fom 3 shdcnts, the focus is only on the st& and co~antv; the community, 

t o w  and v-ellage in Form 2, aad finally the home and school in Form 1 .  

Upper Seemday students are also given the opportunsiq for seldrexpression 

and csedtfvi~ ass well for thc devehapmex>t of %he aesthetics ~l~oragh the 



infusion of literary elements in the English Language programme. They have 

to be analytical and critical in their thinking in order to be able to answer the 

newly introduced 1997 SPM English Language Examination questions. This 

examination is based on the tough 11 19 GCE 0 Level English Language paper. 

ESL teachers are expected, among other things, to help students upgrade their 

studies, in terms of knowledge and language skills. 

'The results of ANOVA are presented in Table 32.. 

Table 32 

Analysis of Variance Between Teachers Teaching Different Classes 
and Cl Helping Students To Upgrade Their Studies 

The results of the post hoc Scheffe test done after ANOVA are shown in Table 

33. 

Table 33 

Multiple Range Tests: Scheffe test with significant level .O5 for 
Range 3.5'7 
(*) Indicates significant differences which are shown in the lower 
triangle 



4.6 The five most important perceived training needs of ESL 

teachers in Perak Tengah 

This section attempts to allswer the final research question of the study. 

Respondents were asked to list d o m  whal they perceived to be the five most 

important training needs. T k y  were not required to Illis% them d o m  according 

to the ite~x categories (from A to D) but to list them down in the last part of the 

qwstionnaire (see Appendix A) based on their five greatest needs which -they 

haw identified earlier in the questiomaire. 

The list of five most important perceived training needs were then entered into 

the SPSS and then computed. The frequency and percenbge of the teachers' 

pref'erences were reported (see Appendix E). Table 34 show the puefere~ces 

of the respondents. 

Table 34 

The Five Most Important Perceived Training Needs of 
ESL Teaehers in Pergk Tengab (n = 45) 



Four of the five most ianpomnt training needs perceived by the teachers were 

from the more practical cl~sroom-based skills category. The overalt results of 

this list of preference taIBied with the overall results of the teachers' responses 

in the questionnaire (see Table 5). 

Itern C9 Helping ta motivate students? interest was perceived by teachers as 

the most iinpoaant training need of all. This may be due to the fact t h t  the 

teachers were aware that motivation plays an important role h creating and 

sustaining interest of students learning any particular second language 

especially English. 

Next on the list is B3 Role playing, dramatising and modelling wbich are 

part of impomnt components of ESL teaching and [earning. Not tnarzy 

teachers are skilled in these three teaching methods. They may need to go for 

special training to gain bodedge .  If these methods are properly employed in 

the classroom, they may be very usehl and important tools for lanbwage 

learning, especially in communication. 

The third most preferred training need, 63 Helping students to generate 

practice is yet another classroom-based practical skill which the teachers need 

assislance. For example, it is not an easy task for any ESL teacher to ask 

students to pracfiice public speaking. They have to be coerced and sometimes 

forced to speak English in the classroom. The only time that students seemed 

eager to speak is during the SPM English Lanwage Oral Examination because 



if they do not want to answr the three questions, they may fail ths 

exarninati cm. 

The fi>urlh most ilnportant percerved training need, 617 Helping students 

develop writing sGlls is perhaps the most dr'fficaalt to impart to students. This 

is because witing is actually putting thougI.lls into pnnt. The CI3G (1989) 

states that the component on writing requires students to \write clearly and 

relevantly, and to organise materials logically. Students will be i~atrodueed to 

the tecbques of wnring, so xhat they ;ere able to w i t c  in a coherent and 

cohesive manrter suitable to the audience and the purpose. The skills in the 

wniiing component will enable students to use spelling, punctuai~on and 

granlmar correctly. Students will be taught the wiling processes ~xrvolved in 

w i tng  whrch include tbe skills of plmnrng, drafiing, revisrng and editing. 

Teachers themselves need to master all of tlre intricacies of witing skills 

"nfore they can help develop the writrrzg skills ol'thcir students. Thus the: ESL 

teachers perceived it impadant to have trainkg in witing. 

Thc fitaal most important yerceived training need deals with reading skills. The 

CDG (1989) posnts out that the component on reading outlines the skills 

required to develop co~nprehension and study skius, and to help students build 

up their vocabulsery. 'I'hese skills include those of skirnm-ing, scanning, 

summaxising, inferencing and ir~terpreti ng that will enable students to read and 

understand material both h r  infomation and far enjoyment. Apart from the 

live skills mentioned above, there are also 14 otl~er: subskills lo be learned su as 



students will be skilful readers as specified by the CDG. These subskills are: 

cosnparing, classifying, predicting, detemining relevance, using contextual 

clues, infenlag, differevlZiating fact and oprnrlon, generalfsiag, summarising, 

distinguishing Ilact and opinion, relating content to own experiences, 

understanding d l f k r e ~  language registers, interpretrng tables, charts, and 

graphs and understanding and using study skills. With all the skills md 

subskills that have lo be taught, st was srnalil wonder that teachers chose this 

itern. 12 may also be deduced t h t  they believed reading is importmt for their 

strrdents, not just to be able to answr examination questions but to be able to 

enjoy the sheer pleasure of reading. 



CHAPTER 5 

SUMMARY AND RECOMMENDATIONS 

This chapter will present a summary of the statement of the problem, 

objectives, discussion of the findings, theoretical implications, future research, 

recommendations and conclusion of the study. 

5.1 Statement of the problem 

The teaching experiences of ESL teachers in Perak Tengah were found to be 

varied from one reacher to the other in terms of duration of service, the 

number and types of classes taught, differing teaching areas and syllabus 

components. 

Training these teachers will be difficult because most probably they will 

perceive different training needs. A study of the teachers' own perceived 

training needs would be appropriate because both TESL-trained and non- 

TESL-trained teachers are aware of the fact that they must have up-to-date 

knowledge of the English Language, latest teaching methods and strategies, 

classroom-based skills, organisational and management skills to cope with 

students who may have varying interest of the subject. 



5.2 The objectives of the study 

This study was primarily concerned with identifying the ESL teachers' 

perceived training needs. It was undertaken to facilitate professional upgrading 

of ESI, teachers in the district of Perak Tengah, which has a predominantly 

rural Malay student population with varying interest. 

Tn order to attend to the problem stated above, this study has specified the 

following objectives: Firstly, to identify perceived training rzeeds of ESL 

teachers in Perak Tengah in the following categories: (a) knowledge; (b) 

teaching methods and strategies; (c) classroom-based skills; and (d) 

organisational and management skills. Secondly, to find out if there are 

significant differences between ESI, teachers teaching different classes In 

terms of their perceived training needs. Thirdly, to identie any relationship 

between background variables and perceived training needs of ESL teachers in 

terms of the four categories of needs. Finally, to identify the five most 

important perceived training needs of ESL teachers in Perak Tengah. 

5.3 The findings 

Analysis of the responses of the respondents from the second part of the 

questionnaire revealed that most ESL teachers perceived the need for training 

in classroom-based skills as the most important. The results were hardly 

surprising because the majority of these teachers were young (26 - 30 years 



category) and without much experience (0 - 5 years). Hence, they need such 

practical skills to teach in their classrooms. This finding tallied with the list of 

preference submitted by teachers in the last part of the questionnaire. Four out 

of five ofthe most preferred items on the fist were classroom-based skills. This 

proved beyond doubt that teachers need more practical training rather than 

mere theoretical knowledge. 

The least preferred category was for training in organisational and management 

skills. It may be possible that teachers did not perceive this category as highly 

important because they can learn such skills through 'experiential knowledge' 

rather than 'received knowledge'. Another possible reason is the fact that they 

knew the Ministry of Education would not hold such courses for ESL teachers 

but for school administrators (such as the principal and senior assistant). 

The study also showed that there was no statistical significant difference in the 

perceived training needs between male and female as well as single and 

married teachers. 

The most significant finding of the study is the identification of training needs 

by a selected segments of teachers. 'Thirteen items, 5 fram Knowledge (A1 

Knowledge of the English Language, A3 Information on TESL syllabus use 

at school, A4 hiformation on language proficiency, A5 Information on 

basic Linguistics, A9 Information on tihe four language skills), 5 from 

Classroom-based skills (C? Helping students to generate practice in 



language skills, C5 Belping students develop listening skills, 69 Helping to 

motivate students' interest1 responses, ClO Helping students to deaf with 

errors, Cf 1 Assess students9 progress in examinations), 2 from Organisation 

/ Management Skills, (D4 How to evaluate course-work *and D5 Row to set 

questions for examinations) and I from Teaching Methods and Strategies 

category (B4 Simulation and games) were found to be needed most by 

teachers who have had less than 5 years of ESL experience. 'These teachers 

happened to be in the younger age group. 

'This study further shows that Lower Secondary teachers who have been trained 

at ESL teaching certificates level, perceived the greater needs for training in 

technical subjects particularly in Sociolinguistics and Psycholinguistics than 

those teachers with a diploma or a degree qualifications. 

5.4 Theoretical implications 

The findings of the study had also proven that ESL teachers in Perak Tengah 

need more practical, hands on information rather than mere theories. This 

implied that the focus of training programmes must be on developing practical 

and classroom-based shlls rather than discussing on theories, 



5.5 Implications for future research 

Firstly, studies on those who have gone for ESL training can be conducted to 

identify whether their training was sufficient or otherwise. Secondly, 

measurement of ESL performance among students can be utilised to evaluate 

the ESL teacher delivery system. Thirdly, evaluation of ESL training program 

can also be carried out. Finally, analysis of EST, curriculum. 

5.6 Recommendations 

5.6.1 Younger, less experienced teachers could work in collaboration with 

their older, more experienced colleagues in their own schools through 

English 1,anguag.e Panel activities. They can have after school hours in- 

service training (INSET) sessions for self improvement and 

development. 

Teachers can also participate voluntarily in the district Xevel ESL 

Teacher Support Team programme initiated by the District of Perak 

Tengah English Language Council. There are currently fow Teacher 

Support Teams based in four Teacher Activity Centres throughout the 

district. Each Team caters for four schools. Members include teachers 

in the primary schools. Hence, teachers can share ideas and give 

support to other teachers who have problems in teaching any topic of 

the syllabus. 



5.6.3 Training needs analysis must be done before training sessions are held. 

Trainers must take into account these training needs. 

5.6.4 Trainers in the district can begin planning training courses using the 

overall training needs List of preference. 

5.6.5 The Ministry of Education should give more opportunities to ESL 

teachers in the district to go for further TESL studies either in local or 

foreign universities in order to improve their skills and knowledge of the 

language. Once they are trained, they can always come back to the 

district to render their services. 

5.7 Conclusion 

The results of the study clearly showed that perception of educational training 

needs was not only dependent on personal attributes but was also determined 

by individual's professional needs. The results justified Duncan's (1978) view 

that the perceiver is not a passive and indifferent organism, but one who 

actively selects information and foms perceptual hypotheses in order to reduce 

uncertainty and to control one's own destiny. A person's perceptual processes 

help him to buiId up his model of the world so that he can anticipate further 

happenings, thus enabling him to deal with them appropriately. 
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Appendix A 

The Questionnaire 



QUEflIONAmE 0% PERCEJIVED TKA mmG 'NEEDS 
f)F SECO31CIARY SCHOOL ESL TEACW,RS PERAK TENGL4R 

Part ONE is on yoer BIODATA 

Part m I O  is to solicit your perception of yotrr training needs as a 
pr~ctising ESL teacher. It contains 37 items grogped rxnder the f~llowing 
headings: 

A. Kaawledge 
B, Teaching methods and strategies 
&', Classroom-based skillis 
D, Organisatic~naV managerneat skills 

Each item comprises a statement and a code[$ scale of I ,  2,3, and 4. 

1 means No Need 
2 meaxas tittle Need 
3 means %%oderate Need 
LC nleans Great Weed 

Let's consider an example. 

0.1) Helping students to write a sentence 1 2 0 4  [I57 

The ESL teacher who responded to the above item felt she had a 
&Noderate Seed for knowledge and know-how '5iin hegping students to 
write a sentence". She has filled the box next to the item with ''Y9 
wllich is her answer. 



YA83.T ONE: BIIODATA 

Directions: Please rcspsgad lo all items 
For nos. 1 - 8, circle the apprcjpnate numbers; write for 110s. 9- 1 1 

1 .  Sa~nple (Please leave blank) 

2 Sex : Male 
Female 

3. Race: 131kilay 
Cl-ninese 
Indian 
Others 

4 Reiiigkon Islam 
Christianity 
Hsnduism 
Budcthism 
Ti'aais~n 
Confucianism 
Sikhism 
Others 

5. Mahtal status: 

Single 
,Married 
Divorced 
Widowed 

6. Age: 

years - 

7. Currently, teaching: 

Lower Secpsndag-qi classes (Foms I - 3) (1) 
Upper Secondary classes (Forms 4 - 5 )  (2 )  
Both lower a d  Upper Secolndakgr elasses (3) 



8. Institution where teacher obtained Teaching Certificate/ Diploma/ Degree: 

A teachers' training college in Peninsular Malaysia 
A teachers' training college in Sabah 
A teachers' training college in Sarawak 
Universiti Kebangsaan Malaysia 
Universiti Malaya 
TJ~iiversiti Pertanian Malaysia 
Universiti Teknologi Malaysia 
Universiti Sains Malaysia 
An institution in England 
An institution in America 
Any other overseas institution 

(state the place) , - -- 

For number 9 - 11, fill in the relevant information. 

9. ESL teaching experience: 

-- years 

10. Highest academic qualification: 

11. Highest qualification for teaching English as a Second Language 



PART TWO 

PERCEIVED TRAINING NEEDS 

Please indicate by circling the relevant number of your needs for the 
following items and then write the numbers that you have chosen in the 
boxes on the right: 

Category of Needs 

ti!? - Little Moderate 
Need - Need &tJ &tJ 

Al.  Knowledge of the English Language 1 2 3 E l  
A2. Knowledge of learning theory I 2 3 4 1i 
A3. Infomiatiori on TESL syllabus use at 1 2 3 4 1  1 

A4. Information on language proficiency 1 2 3 l--.J 
A5. Information on basic Linguistics 1 2 3 4 

7. 

A6. Information on Applied Linguistics I 2 3 4 

A?. Information on Sociolinguistics 1 2 3 4 czI 
A8. Information on Psycholinguistics 1 2 3 4 LEI 
A9. Information on the four language skills 1 2 3 4 /1 
A1 0 Information on ESL approaches, methods 1 2 3 

and strategies 

Al li .Information on materials development 1 2 3 4 i_j 

Al2,Information on ESL testing and evaluation 1 2 3 4 l-.J 
A13 .Information on literature in the ESL 3 2 3 4 1  I 

program U 

A14 Information on how to handle feedback 1 2 3 
during teaching 

A1 5.Information on organisational/ 
management skills 





b Moderate Great 
Need Need - Need 

Bt3. Directed study 

Learners read prescribed articles, books, 
etc. on specified topics, or attempt to 

r'----l 
work under the direction or supervision of 1 2 3 

! 
4 1 

I 
i 

teacher. l-.-.-A 
B9. Activity mode/ project method 

Involving students in learning by getting 
them to do meaningfbl activities related 
to topic/ area under study. 1 2 3 4 

H 10. Workshop 

A group of students work together to 
share and develop ideas about a particular 
topic/ area, e.g. material product. 1 2 3 4 

No Little Moderate Great 
Need Need Need Reed 

CLASSROOM-BASED SKniLS 

Your need for knowledge and know-how for 
doing the following: 

C 1. Helping students to upgrade their study 
skills. 

C2. Helping students to present new 
language. 

C 3 .  Helping students to generate practice in 
lar~guage use. 

C4. Helping students develop reading skills. 

C5 Helping students develop listening skills. 

6 .  Helping students develop spealung 
skills. 

C7. Helping students develop writing skills. 

CB. Helping students to deal with and 
exploit literature d u h g  Class Reader 
Programme 



69. Hdpiag to motivate studealts' interest/ 
responses. 1 2 3 L 

CIO, IZelping student- ded with errors. 1 2 3 4 

C 1 1. ,%vsess students' progress 1 2 3 I I 
ex&nations i 

4: 12. Dealing with classroom managernend. md 
class control. 1 2 3 4 

Na Little Malerate (Fseat 
Nwd Kmd Need Nee& 

Your need for how-how OD: 

131 1. how to set homework for students 

643. how to set clslssrootrp course-work 

D4. how to evduate course-work. 

D5. IKW to set questions for examinations 

D6. how to prepare mar%sing schmes 

D7. how to condud Ettglish Lanpage X%ane% 

D8 how to glm and mmaf:e English 
L a n p g e  Society actiGties. 



Now that you have ideatified yslar perceived rraeeds, from the items that yasa 
have circled '649', 

importance as shown below: 

-Among the itelns ahat 1 have "Great Bcled" for, I perceive the following as 
being those that 1 need most help with: 

e.g. I" most impodant weed 
2"' most 1rnpor"iant need 
3"! most mportmt need 
Lt:!' most impc3Ttd .need 
5' most important need 

Please complete the h'ollowing: 

Among the itexxs that I have "Great Need" for3 1 perceive the following as being 
those tit~xt I need most help with: 

I " most impul3ant need 
2"'" most important need 
3rd most Jmpo@ana need 
4'' mosi important need 
5& most importanheed 

Please rettrm the completed questionnaire to yow Head of English 1,anguage 
Panel or represen~atlve of yotar school. 

Thank you very much for your co-operation. 



Appendix &E 

The 2 Experts Whose Opinion Pertairring Ta the (Jrrestiorrnaim Were 
Sought 



Name of  English Language Experts Who Verified The Qrnestiorrnaire 

En Ali bin Ghani 

1 
A. En Mohd Yassin bin Mohd 

English I,a~~guage Unrl, 
Schools Division, 
Minist? or Education, 
Kuala il,umprar. 

G~lgl ish 1,anguage Unit, 
Pcrak Educahon l>epa&rncnl, 
I P O ~ ,  
Per& Ilarul Ridzuan. 



Appendix C 

List of Schools Involved In The Study 



List af Schools Jnvolved In The Study 

3 .  SekolalP Menengab Iskandar Sh&, Parit. 

2. Sekolh Menengah Sultan Muhammad Shah, Parit, 

3. Sekolah Menengab Layang-Layang Kiri, Pstrit. 

4. Selcolah Mentmgab Dato' Abdul Rahman Ua&ub, Rota Kanan, Bota. 

5. Sekolah Menengab Kebangsaan Agama Sultan Azlan Shah, Seri Iskandar, 

Bota. 

6. Sekolah Menengah Teknik, Sewi Iskandar, Bota. 

7. Sekolak Menengah Lambor Kiri. 

8. Sekolah Mcnengah Sulen Muzafar Skdh I, Lambor Kanan. 

9. Sekolah Mexlengah Changkat Lacfa, Bandiax Baru Seberang Perak, Kg GajaZ?. 

10. Sekolah Menengah Dato' Seri Maharaja Lela, Kg Gajab. 

I I. Sekolahi Meneng* Sulan Abdul JaZil Shah, Seberang Perak, Kg Gejah. 

11 2. Sekolah Menengab Sg Ranggam. 



Appendix D 

Fseqoelrecy of ESL 'reachers' Responses ' fa  Each Itern 
of The Q~lrestionnaire 



Frequency of ESL Teachers' Responses to Each Item 
Of The Questionnaire 

(Percentage in Parentheses) 

Items 
Need 

CATEGORY A: KNOWLEDGE 
I 
/AlKnou;ledge of the English 

Language 
! 

I 
1 1 A2, Knowledge of learning theory 1 (1.9) 1 (15.4) i (48.1) / (36.523 
I 

-- 
I 

I 
I A3 Information on TESl syllabus use 1 10 20 

1 I 

1 at school 1 (1.9) / (192) 1 (38.5) 
I I 

A6. Information on Applied 
Linguistics 

I I 

4 8 1 2 2 7 1  

A7. Information on Sociolinguistics 

AS. Information on basic Linguistics (7.8) , (15.7) 
! 
I 

1 
4 1 1 3  15 1 1 6  1 1 A8. Information on Psycholinguistics (7.8) 1 (25.5) 

(23.5) 1 (52.9) 1 

Al0.Inforrnatlon on approaches, 2 1 1 6  1 3 3  1 
methods and strategies (ll9) 1 (3.8) (30.8) (63.5) 1 

I 

c I I 

A1 1 .Information on materials 

A1Z.lnforrnation on ESL testing and 1 0 / 4 24 
1 

24 ' 

evaluation 1 (0.0) 1 (7.7) 1 (46.2) 1 (46.2) 1 
I i i I I 

Al3.Informaiion on Literature in the 0 1  5 / 3 0 / 1 7 i  
ESL (0.0) (9.6) (57.7) (327) 1 

I I I 1 i 



A l4.i[nformation on how to handle 

Items 

/ A 15 .Information on organisation and i 7 2 8  

CATEGORY B: TEACaTNG 
.!'WETHODS AND STRATEGIES 

R I . Expository method 

(53.8) 1 management 

B3. Role playing, dramatising, 
modelling 

(0.0) 

B4. Simulation, games - 

(13.5) 

B5. Group work, group discussion 

E36. Brainstorming 

B7. Inauirv modei oroblem solvine 

B8. Directed study 

R9. Activitv mode/ ~roiect  method 

B 10. Workshop 

NoNeed Little T 3 1 4  
Modcrate 1 Great 

Need Xeed 

E 
4 

i 



Items 1 No Need 
' 

LittIe 
Need 

1 CATEGORY C: CLASSROOM- I 
BASED SKPLLS 1 1 

i 1 C 1  Helping students to upgrade their O 4 

- iv~oderate F P i  1 Great 
Need ! Need I 

1)- / (0.0) 1 (7.7 studies ; (34.6) / (57.7) / 
1 i i I \ i 
1 C2. Helping students to present new i 0 1 7 23 1 22 1 

language (13.5) / (44.2) 1 (42.3) / 
I 

1 C3. Helping students to generate 
1 

1 1 1  4 1 1 8 2 9 1  
practice (1.90 1 (7.7) 1 (34.6) 

1 

1 C4. Helping students to develop 7 
reading skills 

I I i 1 C5. Helping students to develop 

/ C 6  Helping students develop 1 0 1  3 / 1 1 / 3 8 /  
! speaking skills / (0.0) 1 (5.8) 1 (21.2) i(73.1) 1 

i 1 I 
I i I 1 I 

C8. Helping students to deal with class 1 0 
reader program 

i I I I 

C7. Helping students develop writing O 3 i 12 37 1 
skills 1 (0.0) j (5.8) j(23.1) 

C1O.Helping students to deal with / 0 1 8 1 18 / 26 1 
/ I  

I 

(71.2)j 

C9. Helping to motivate students' i 1 
1 4  1 5 j 3 2 1  

Cl 1 .Assess students' progress in I 1 1  8 1 2 0 1 2 3  I 
examinations 1 (1.9) / (15.4) 1 (38.5) 1 (44.2) 1 

I I I I 

interest 

C12.Dealirag with classroom 
management and organisation 1 (5.8) 1 (26.9) 1 (36.5) 1 (30.8) 1 

I 

I I I 1 
(1.9) (7.7) i (28.8) 1 (b1.S) 



I B 2 3 4 1  I a e hrtle 1 k%~~derrtr Great 1 Items 
I----- - -- i 1 Need I 
i CATEGORY D: ORGANIT/ I 

I I i i I 
NEec- 

I AND RIANAGEMEN'T SKIL,L8 
i I 

i 4 I D I .  How to set homework for students 1 (7~7 j i-- -- 

I 0 I i 16 23 1 13 , 

D3. How to set classroom course-work (0.0) (30.8) j (44.2) (25 0)4 - -- -- -- -. 
I 

I 
D4. How to e;.valuat-et;e course-work ( L  9) (30 8) L(i6 51 i--- -- 

, I I I 
D5 How to set questaonns for / 3 I1 1 1 9  1 1 9 1  

eramlnations -- 1 ( 5  8) 1 (21 2) 1 136 5 )  / (36 5) 1 
I 1 

4 I 

1 0 1 1 2 ~  16 24 I , 
I D6 How to preparc marking scheme 0 3 1) ( 3  - --- 

I I 1 I I 
I D7 $low to condua Engl~sh T.anguage 1 3 j 5 23 2 1 1 
i Panel -- -- 1 (5.8) / (9 6) / (44 2) ; (48 4) 1 
I I r- 1 I 
1 D8. How to plan andmanage English 1 i I 5 24 22 I 
/ langua~soclefy meetings 1 (1 9) (9 6) 1 (46 2) ; (42.3) i - 



Appeudix E 

The Five Most Important Perceived Training Xeeds 



List of Reference (xa - 4.5) 

Respondent 
Number 

'I 
2 
3 
4 
5 
6 
7 
8 
9 
18 
11 
12 
13 
74 
15 
16 
? 7 
18 
19 
28 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
4 1 
42 
43 
44 
45 

613 
69  
68  
C7 
67 
C7 
C 7 
67 
67 
C7 
C4 
C 3  
C3 
C2 
83 
83 
83 
83 
83 
B 3  
B3 
83 
83 
B3 
83 
83 
BJ 
B3 
E33 
83 
B2 
82 
B1 
B 1 
81 
A7 
A6 
A5 
A4 
A2 
A1 2 
A l l  
A1 0 
A1 
A1 



Appendix F 

Letter of Approval far Carrying Ont Researeh I"rom The Evalluatio~, 

Plannil~g andl Researelin Division, 3Mhirzistry of Edaeation, Malaysia 



BAHAGIAN PERANCANGAN DAN 
PEPr'YEtIDIKAN PENDIDIKAN. 
KEMENTERIAN PEPIDIDIKAIV, 
PARAS 2, 3 DAN 5 ,  BLOK 3, 
PUSAT BANDAR DAMANSARA. 
50604 KUALA LUMPUR 

T<,ig$ (SPPP> 1 3 m  
J l d . 4 8 (  b 1 \ F e b  199'7 

En. B a l l a r n d i n  B i n  Mat I s a ,  
2 4 ,  Desa k f z ~ k m u r ~  
36800 K g .  Gajah, 
I 'rirak . 

".I St l l - i y  3;' Perceived ?'.raining X ~ : r i ! s  Gf' Secandary S c h ( ~ o l  F,SL 
ry m 
i c a c h e r s  1 1 1  Feral:  ~ f : r i g a l ~ ' '  

> . . - .  5 :  I a t i a l ah  berciasarkar i  kepai ia  ii2ii:y;i apa y s n g  
. . 

f !. y k ; t l ~ ~ ~ j ~ j ~  , <  .. . 5 3 TI 2 3 1.1 2 1 $3 < . I  ? ! c 1 3 1 t ll 21 ! i I i  P m;l k il 1; i? 1.1 k e 
. . 

T, I3 i-i 1-1 g, i I i i :-: : . ?&?:?.)-g~~:<rar~ kJ3zi r r i ~ : ~ s . e i ~ ~ ~ a k : i ~ k  sarnpel k.aj.-i,.:ir; perli;- . .  . -. . -" 

i p (: r o l..~-l? ~--,c-;> T 1 pad 3-,.& Y t ~ 1 2 %  13a ba g i a 1-1 [ 2 g ~ l s 3 - r  a! 1 l ' ~ $ - ~ ~ ~ ~ j - ~ 3  i k a r~ 3,s-p c I- i Y ang  -- 
1.: i. - - k i: - ;.~-a ;t i; 

(DR. ABD. M:!XIM B ,  MD. NOR) 
1:). 13.  I ' e l ~ g a r r ~ ~ i  Pt.ranc:;lnga!-i t l r i r ~  Per:?.;. ? c5 k a r :  !'clr:!l i dl kar t ,  
I-, . 1 1 .  li'i?i-,da:'r ?.r Besal- S ~ k ~ 1 1 a l ; . - S e k o 1  pal:, d a ~  Gllrk!--(;i.iru , 
l ~ ~ t . ~ ~ ~ t ~ ~ i t ( ~ ~ i ~ i ~ :  ?~! l~<j i ! . ! i  k 2 i i i .  





Bd~amdin Mat Isa received his early education at the National Type Primany 

School in Tefok Bakong in the district oEPerak 'T'engah f m  1965 to 1970. He 

then w n t  on to the Anglo Chinese ScHnao% nn Ipoh mder a Pesak Sbte Special 

Scholarship Programme from 19'31 to 1977. 

In 1978, he entel-ed the Kinra Teachex Training College as a TKSI, trainee 

teacher. Upon ~admt-ion be w s  posted to a school in the distrrct of Pcrak 

Tengab. He hught English kanguage for four and a half year before earr(o*ilirag 

for the Bachelor of Education (TESL) Programme at the Universit-i Pertanian 

Malaysia (now Universjifi Pti&a Malaysia). I-Qe spermt a hi t ful  thee and a half 

yew specialising in TESL. He was then re-posted to the district. 

BaBp'dmdin Mat Isa was highly interested an@ actix in the Te~eher. Support 

Team, a Schools' flivision, Ministry of Education Project, involving in-service 

training dipr ESZ, seconhpy school teachers in &be distract and the state of Per&. 

He has aaended many in-service cowses in and o&side the cnunq. Prior; to 

aaending this twinning progamme, Bakamdin was the English Language Head 

of Depa~me82t nf his school and the English h,anwage Key Personnel fur the 

didrict of Per& Tengah as well as for the state of Perak Dam1 Ridztm. 


