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VISION AND MISSION OF UNIMAS 

Vision 

To become an exemplary university of internationally acknowledged 
stature and a scholarly institution of choice for both students and 

academics through the pursuit of excellence in teaching , research 
and scholarship. 

Mission 

To generate, disseminate and apply knowledge strategically and 
innovatively to enhance the quality of the nation's culture and 

prosperity of its people. 



INTRODUCTION 
When a university is founded, one of its first few crucial tasks is to build its 
teaching faculty that will spearhead the academic goals of the institution. 
Universiti Malaysia Sarawak was established in December 1992 and is the 
eighth public university in the country. It was formed on the core principles 
of Malaysia's strategic Vision 2020, which calls for effective alignment of 
education with the current demands for a globalised market. In line with 
the Vision 2020 initiative, UNIMAS vision is: 

"to become an exemplary university of internationally 
acknowledged stature and a scholarly institution of choice for 
both students and academics through the pursuit ofexcellence 
in teaching, research and scholarship." 

A public university in Malaysia is generically geared towards three core 
businesses, namely, teaching-learning, research, and conSUltancy and 
community services. Being a young university in the country and the first 
one in the state of Sarawak, UNIMAS has had to hire young graduates 
to put together eight faculties at the time it opened its doors to the first 
intake of students in 1993. The more experienced faculty members were 
lecturers who had taught elsewhere in Malaysia, mostly with more than five 
years of teaching experience at university level. 

As the academic community at the university grew, and the student 
population increased each year, the university realised how much the 
quality of teaching-learning needed to be effectively addressed, in terms of 
training and recognition. The university acknowledged the necessity to put 
in place a mechanism to train lecturers the basics of teaching, to ensure 
effective learning and the achievement of learning outcomes, as part of 
the contribution to a quality education at the university. It is also hoped 
that, with the current fresh interest in upgrading teaching skills among the 
lecturers, the academic community will collectively be more inclined toward 
improving the delivery of learning and skills in their courses. 

One of blueprints of Malaysia on education is to increase the student 
intake by 26 percent and to be a centre for quality education by the year 
2020 (Geoffrey, 1996). As a developing nation pressured to enhance our 
competitive edge in education, business, and industry, quality assurance of 
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individuals, organisations, industries, government, and the society at large 
(Ghazali Ismail & Murtedza Mohamed, 1996). As an institution of higher 
learning, UNIMAS needs to be accountable to all its clients. 

Although teaching and learning is one of the core businesses in any 
university, it is widely known that, unlike school teachers, university 
academics are not normally trained to teach. Yet, because teaching is 
one of the core businesses of a university, it must align its mission with the 
objective of developing quality human resource (Zawawi Ismail, 1996). 

As a forward-looking university, UI\JIMAS is eager to embark on a university
wide endeavour on training its academics for excellence in teaching and 
learning. One of the systematic ways to achieve this goal is to offer a 
Postgraduate Diploma in Teaching and Learning for all new and untrained 
academics. This programme should be considered as one of the major 
efforts initiated in the development of the academics, which is often 
ranked among the most popular in developing departments, faculties, and 
institutions (Badley, 1999). 

After a decade of existence, the university introduced a special training 
programme-the Postgraduate Diploma in Teaching and Learning as a 
strategy to fulfill its mission to achieve excellence in teaching, research, 
and scholarship. As one of the youngest universities in the country, 
UNIMAS is now at a crucial stage of seriously considering developing a 
culture to enhance the scholarship of teaching and learning to provide 
quality education. 

RATIONALE FOR THE PROGRAMME 
There are currently eight faculties in UNIMAS that conduct taught courses. 
Currently, there are 580 acadernics in all these faculties, and out of this 
population, approximately 33 percent of them are new and untrained 
academics, who have no formal training in teaching, hence, they lack 
the skills and experience in this area. Therefore, UNIMAS is no different 
from other universities, since many of its academics also lack the formal 
training in teaching (Kogan, Moses & EI-Khawas, 1994). The Postgraduate 
Diploma in Teaching and Learning is one of the major efforts undertaken by 
the university to enhance the knowledge and skills of these fresh and new 
academics in the area of pedagogy and in the use of technology. 5 
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OBJECTIVES OF THE PROGRAMME 
The objectives of the Postgraduate Diploma in Teaching and Learning 
programme are to: 

i. 	 train UNIMAS academics in teaching and learning on a systematic 
and formal basis to enhance their personal competence as university 
educators; 

ii. 	 establish a long term commitment toward teaching and learning that is 
consistent with UNIMAS teaching and learning policies; and 

iii. 	 develop a culture of collaborative academic environment that places 
special commitment to excellence in teaching and learning. 

CURRICULUM OF THE PROGRAMME 
The curriculum for the postgraduate programme is a combination of 
coursework and practicum. There are seven modules in this programme, 
namely: 

Module 1: Introduction to University Teaching 
• Module 2: Principles of Teaching and Learning 

Module 3: Curriculum & Instructional Design 
Module 4: Management of Teaching and Learning 
Module 5: Assessment of Learning 
Module 6: Educational Technology 
Module 7: Teaching Practice 

Each of the seven modules is assigned 3 credits, contributing a total of 
21 credits for the whole programme. The respective module comprises 
groups of learning units. The module synopsis and the module outline are 
found in Appendix 1 and Appendix 2 respectively. 
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ELIGIBILITY FOR THE PROGRAMME 
This programme is open to all lecturers at UNIMAS who are interested to 
enhance their competence as university educators. However, the University 
Senate at its 55th Meeting had decided that this programme is compulsory 
for all lecturers who are appointed after 30 April 2003. Below is the excerpt 
of the 55th Senate Meeting. 

Keputusan Senat Ke-55 yang bermesyuarat pada 30 April 2003 berkenaan 
Program Diploma Pascasiswazah dalam Pengajaran dan Pembelajaran: 

1. 	 Pensyarah yang sudah ada diploma, bachelor, master atau PhD 
dalam bidang pendidikan boleh memohon untuk pengecua/ian 
dari mengambil Modul 2, 3, 4 dan 5, tetapi wajib mengambil 
Modul1, 6 dan 7. 

The University Senate at its 84th Meeting further elaborated this matter. 
Although this programme is still compulsory for those appointed after 30 
April 2003, it is not a condition for the confirmation of employment. The 
corresponding excerpt of the 84th Senate Meeting is as follows. 

Keputusan Senat ke-84 yang bermesyuarat pada 28 Mei 2007 berkenaan 
Program Diploma Pascasiswazah dalam Pengajaran dan Pembelajaran : 

1. 	 Kursus Diploma Pascasiswazah Pengajaran Pembelajaran 
(Postgraduate Diploma in Teaching and Learning, PGDTL) tidak 
dijadikan sebagai salah satu daripada syarat pengesahan 
da/am jawatan. Keputusan ini adalah untuk sementara waktu 
sehingga Senat mengkaji ba/ik berhubung perkara tersebut. 

2. 	 Kursus Diploma Pascasiswazah Pengajaran Pembelajaran 
adalah wajib diikuti dan /ulus ke atas stat akademik 
yang di/antik pada atau selepas 30 April 2003. 
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GRADUATION REQUIREMENTS 
The participants should meet the following minimum requirements for 
graduation with a Postgraduate Diploma in Teaching and Learning 
recognised internally by UNIMAS. These requirements are as follows: 

i. 	 Satisfactory attendance record for all the six taught modules. 
Participants are required to attend all supervised learning 
activities. 

ii. 	 Cumulative Grade Point Average (CGPA) of not less than 2.5. 

iii. 	 Successful completion of teaching practice. 

GRADING SYSTEM 

The grading system that is used in this programme is as in Table 1 below. 


Table 1: Grading System for the Postgraduate Diploma in Teaching 
and Learning 

Grade Grade Point 
A 4.00 
A 80-84 3.67 
B+ 75 79 3.33 
B 70 74 3.00 
B 65-69 2.67 
C+ 60-64 2.33 
C 55 59 2.00 

c 50 54 1.67 
D 45-49 1.33 
F 0-44 0.00 

QUALITY ASSURANCE 
A Programme Study Committee (PSC) is established to plan and 
monitor the academic curriculum, course delivery and quality assurance 
of the programme. The PSC is chaired by the Deputy Vice Chancellor 
(Academic & Internationalisation), and the members comprise the Dean 
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of CALM, Deputy Dean of CALM, Professors and Senior Lecturers from 
other faculties and centre, as shown in Appendix 3. 



The programme adheres strictly to and meets all the requirements of the 
UNIMAS Postgraduate Study Rules and Regulations in which quality 
assurance elements are intrinsically instituted. 

Highly qualified and experienced teaching staff from within and outside 
UNIMAS are involved in the delivery of the programme. 

PROGRAMME MANAGEMENT 
The programme is managed by CALM through the Programme Study 
Committee, who is responsible to the Deputy Vice Chancellor (Academic & 
Internationalisation). The management structure is as shown in Appendix 
1. 

PROGRAMME OFFERING 

The programme is offered once a year on a staggered basis. It normally 
commences in May with the offering of the first module and continues 
until the completion of the seventh module, usually in April of the following 
year. 
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REFLECTIONS ON THE PROGRAMME 
Below are some of the reflections on the programme by those academics 
who have graduated from the programme which were published in INSIGHT 
Bulletin. 

The Postgraduate Diploma in Teaching and Learning: Rising to the 
occasion by Dr Edmund Sim Ui Hang (2003), Faculty of Resource 
Science and Technology 

Since the completion of the first Postgraduate Diploma in Teaching 
and Learning (PGDTL) programme, participants of the first cohort have 
been plagued by enquiries from their friends and colleagues about the 
programme. Among the more popular questions are: 

1. What have you learned? 
2. Was the programme tough? 
3. Do you find the programme useful? 

To explain what we have learnt, I would usually cite the following instructional 
jargons: 

"Instructional design, ADDIE model, Needs Analysis, Learning styles, 
Instructors characteristics, Learning objectives, Behaviourism, Cognitivism, 
Constructivism, Piaget's Genetic Epistemology Theory, Skinner's Theory 
of Learning, Bandura's Theory, Bloom's Taxanomy, Gagne-Briggs 9-steps 
of instruction, Multiple Intelligences, Classroom contexts, Item analysis, 
Criterion-reference tests, Norm-reference tests, Alternative evaluation, 
Performance Assessment, Instructional Technology, Salmon's 5-step Web 
Interactivity, Solomon-Felder's Principle, Kolb's Theory, Vestibule, On-the
Job Training, Course Portfolio, and more." 
If the list does seem like a mouthful, anyone would be stunned by the fact 
that, in evaluating the learning, processes reflected in all these concepts, the 
participants of the PGDTL programme were assessed through more than 
30 assignments (most of which were group-work projects), and six formal 
written examinations. All these concepts were introduced in the span of 12 
weeks. In addition, subsequent to the teaching and learning sessions, all 
the PGDTL participants were evaluated three times on the practical aspect 
of teaching, via the process of microteaching or Teaching Practice, which 
took place during actual class sessions with the undergraduates. Indeed, 
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There is no doubt that we have learnt a lot in the programme, and the 
modules were a challenge to complete. However, how else would one 
sharpen his/her skills as an instructor in a university, and provide quality 
teaching, if the preceding and preparatory training were not comprehensive 
and complete? 

Ultimately, armed with all the knowledge and skills acquired in the course 
of study, and the evaluation we undertook to ensure successful completion 
of each module, what was the outcome on the job performance for the 
participants? In short, how useful is the PGDTL programme? 

Before discussing the value of the programme per se, let us look at what 
characteristics constitute a university lecturer. When we mention the word 
"lecturer", most of us immediately think of the term "academics". What 
then constitute the role of being "an academic"? A brief search through 
the Webster's Dictionary reveals that the word "academics" refer to those 
belonging to an academy or university. An academy is a seminary of arts 
and sciences or a society of persons for the cultivation of arts and sciences. 
"University" means an institution for instruction in science and literature 
(arts), with the power of conferring degrees. To synthesize, I would say 
that a university lecturer, holding the task of an academic, would have to 
fulfill the characteristics of an instructor in an institution dedicated to the 
cultivation and instruction of arts and sciences. The purpose of a university 
is to produce graduates in the various disciplines, applicable to the working 
force of the nation. 

Yes, part of being an academic in a university means that one has to 
actively carry out research. However, it does not mean that teaching has to 
be marginalized. In fact the two major activities are mutually inclusive. 

Once we are clear on the role of a university lecturer (instructor), we should 
then ask about the level of preparatory work that should be undertaken if 
one chooses this profession. Indeed, this leads us to the usefulness of 
the PGDTL programme. Of course, no one may be able to immediately 
apply all the knowledge and skills needed to be an ideal instructor, upon 
completion of the programme. The PGDTL programme was also not 
intended to produce "super-lecturers". However, imagine the danger if one 
does not have any of these knowledge and skills to start with. 

in Teaching and Learning 
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Personally, I feel better equipped now when facing an audience of 
undergraduates intending to share my knowledge and skills with them. 
I am aware now that I no longer merely present my lectures to groups 
of learners. Students are not just "objects" or "statistics" in the process 
of instruction. They are individuals with varied mentalities, capabilities, 
cultural backgrounds, and learning styles. 

Think about this. If we want to effectively teach them, do these students 
know what we expect of them, and do they know how they could fulfill 
those expectations? At the end of each learning unit or semester, I am 
able to formulate better evaluation schemes that truly seek to assess the 
success of the students' learning. Now, I am no longer troubled by the 
difficulty of teaching, facilitating and evaluating my students-one time in 
the past, such tasks were previously performed by blindly following the 
routes shown by the more senior lecturers, coupled with influences from 
personal instituition, biasness and prejudices, and through a lot of guess
work on the approaches used by peers on campus. At Unimas, our teaching 
force ranges from tutors with basics first degree qualifications, to senior 
professors with doctorate degrees and vast research output-so when one 
starts doing guess-work based on the practices of others on campus, he/ 
she should become completely confused. 

Does everyone need to take up PGDTL programme? The answer is YES. 
Forthe inexperienced instructors (tutors and junior lecturers), it is necessary 
to progress from state of inadequacy to competency in teaching. For the 
more experienced academics (senior lecturers, associate professors and 
professors), the programme is a great opportunity to perfect the skills that 
they are already good at. When we reflect on our role as an academic, and 
when we recognize our core business as an academic staff, being excellent 
in teaching becomes not only a duty to the nation but to ourselves, in that 
we should "rise-to-the-occasion" in accomplishing out tasks of a university 
lecturer. 

"Kodak-moments" captured at the Postgraduate Diploma in Teaching 
and Learning (Session 1/03) Course by Asleena Helmi (2003), Faculty of 
Economics and Business 
It is but a norm in society today, being more knowledge-based than ever 
before, that learning is needed a life-long process. And the postgraduate 
programme that we had just went through was just that. It was a process 
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change is inevitable in our pursuit for progress. It is uncanny, or rhetoric 
rather, that as lecturers, we keep telling our studer)ts that learning is a 
life-long process. Now the tables were turned and true enough, we had 
to 'walk the talk'. At first, attending the class brought back nostalgia from 
our own "old-school-days" again. The school bell would ring at 8 am and 
we had timetables to abide. The only thing missing was perhaps our lunch 
boxes that we used to carry to school. The facilitators nagged at some 
point when we were being rowdy at times. But still as professionals, we 
knew when to listen and we absorbed all the teaching frameworks and 
learning taxonomies. So in this brief write-up I would like to share with you 
a series of the 'kodak-moments' captured during the programme. 

In retrospect, the emphasis of the programme was not merely about the 
pedagogy per se but rather to develop a deeper ontological perspective on 
how we perceive teaching and the process of learning should be. To some 
of us in the programme, we felt that it was a time for self-assessment and 
a chance to reflect upon our own teaching styles. A great influence in the 
way we teach is the formal learning process we experienced ourselves 
as students throughout our tertiary and higher education levels. At each 
stage, whether subconsciously or otherwise, we would emUlate and instill 
the same values and teaching styles of that of our previous teachers, and 
professors (or, as Eddie calls them, 'sih-fu'). Nonetheless by now, each 
of us has developed our own style of teaching. The course provided a 
space in which we could review and essentially enhance these styles more 
effectively. I particularly enjoyed the fourth session of the course (CLM5043) 
where at one stage we were given a survey to evaluate our teaching styles 
namely authoritarian, laissez-faire, authoritative and indifferent. The result 
was with a majority in the "authoritative style". Then you ask, what is the 
manner of this particular style? Well you will just have to wait for your turn 
to attend the second session of the postgrade diploma course, wont you? 

The other favorite of mine was probably the second session (CLM5023). 
At first, the module started off pretty mundane, with the intro to learning 
theories. As I recall there were two main streams, and that is the constructivist 
approach and the behaviorist approach. These approaches then later 
branched out into Gagne's theory on conditions of learning, Bandura's 
social leaning theory, Miller's Information Processing Theory and the list 
goes on. So you can imagine a whole day lecture on these theories was 
enough to confuse us and literally tie our brains to knots! Nonetheless after 13 
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finding the connection or link between our own teaching styles and student 
learning behaviors. In this context, a "knowledge-value chain" was made 
more explicit. 

Next, on my "Kodak-moment" list is the session on "Instructional Design". 
We literally had to hone and polish our "drawing" skills, as we had to produce 
a blueprint of our course design. I gather that by now, all of us remember 
Fitri's legacy on concept mapping aka the 'ADDIE' model. It was almost 
hysterical to see how some of us who tried to express their maps via fish 
skeletons and trees. I suppose it brings out the artistic talents we never 
thought we had. But more importantly the session taught us to be better 
managers, and we learn how to be more efficient in planning our courses. 

In a nutshell the programme was a success, and I think it did make us 
BEDER teachers-hmmm..allow me to rephrase that-BETTER LEARNERS 
after the programme. 

However there is the least favored session in the programme, none other 
than the EXAMS! In general we all felt a 'slight pressure' to sit for the exams, 
considering they were scheduled once a fortnight, without ample time for 
absorption or further reflection of each module. Nonetheless we pulled 
through-thanks to all of our fast learning curve. Paramount to the course 
was the forging and close kinship among fellow postgrad-mates, especially 
we had the chance to have tea-breaks together for every morning through 
out the three-month period. Therin lies the gift of the programme itself that 
would not have been possible, due to each of our own busy schedules. In 
that regard, and I believe that all our course mates would concur, I wish 
to express our collective 'kudos' to the CALM team and all personnel that 
have made the programme an unforgettable experience. 

Personal Reflection on Postgraduate Diploma in Teaching and 
Learning bV Johari Abdullah (2005), Faculty ofComputer Science and 
Information Technology 

I never thought of taking any formal training on teaching when I first joined 
UNIMAS a few years back as a tutor. After all, lecturing is not that difficult 
isn't it? I saw my lecturers done it when I was a student, and it was quite 
straight forward. You go to the lecture hall, scribble something on the board 
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to read the text book. Therefore, I assumed it will be same story when I 
become a lecturer. 

When I came back from further study at master level, and received the so 
called "invitation" to join Postgraduate Diploma in Teaching and Learning 
(PGDTL), I was thinking of all the wasted time that I needed to spend for the 
training. The precious time where I could use to prepare lecture materials, 
and to do some research. Back then the invitation was something that 
I dreaded, and something which I cannot refuse since it was the latest 
requirement for confirmation in duty. There was no escape route and I felt 
trapped. 

So, with much aversion, I joined the first module, and then continued to the 
next module and so on. Along the way, I started to change my view towards 
PGDTL. It was not something that happened in a blink an of eye, but rather 
a slow realization of what the whole training all about. You will start to learn 
about teaching pedagogy, instructional design, management of teaching 
and learning and so on. What I realized was that teaching is not easy (if 
you want to be a good "academic" lecturer) since it requires multitude of 
skills and knowledge which can only be obtained through formal training. 
We are experts in our own areas of expertise but it does not mean that we 
are capable of transferring the knowledge to our students. 

The training itself goes beyond memorizing some theories. It is an eye 
opener to what teaching and learning all about in an academic institution. 
I thought that I had been an "OK" lecturer previously, and I thought the 
reason why my students often dozed off in my lectures was because the 
topic was quite difficult. Now I know why. Different students have different 
learning styles, and you have to apply different teaching pedagogies to 
cater for this. 

Even though the training was successful, there are some areas which can 
be improved: 

1. 	 Training schedule and duration: The schedule is something 
that needs a good planning and consideration. Previously the 
first PGDTL training was delivered in a compact mode where all 6 
modules were conducted in a few continuous weeks. The second 
time PGDTL was conducted (where I was involved), the modules 15 
were conducted separately over a period of one year. The problem 
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is, it is very hard for the lecturers (that have to join) to plan their 
schedule, resulting in very hectic schedules for the lecturers. The 
training schedule should be fixed and made available to prospective 
lecturers in advanced. I know it is not easy to do that since the 
training makes extensive use of "flying" expert instructors where 
they have their own schedules. 

2. 	 Post training: Do I make use of the knowledge after the training? 
How does the management make sure that the knowledge obtained 
is fully utilized in teaching and learning? One method is through 
continuous support from CALM. We should have a web portal that 
contains all the support materials that can be used in our teaching 
and learning based on the training. For example, sample learning 
outcomes, discussion forum to discuss current practices and so 
on. 

3. 	 Research: Apart from FSKPM, why would other faculties would 
like to do research on teaching and learning? The fact is that there 
are lots of research potential on instructional design and teaching/ 
learning pedagogy in our own area of expertise. For example, I 
can actually combine problem based learning pedagogy with first 
programming language course and see the effect of it. Therefore, 
the university should encourage and support lecturers who want to 
do research in this area by providing research grant. 

As a conclusion, PGDTL has been an eye opener experience for 
me. The knowledge that I gained from the training is very useful in 
helping me prepare better teaching materials and also helps me to 
be a better lecturer with regards to teaching. For lecturers who will 
be joining the next batch of PGDTL, look at the bright side and join 
the training with a positive mind. The time and energy that you will 
sacrifice will be worth it. 

Personal Reflection on Postgraduate Diploma in Teaching and 
Learning by Merikan Aren (2008), Faculty of Medicine and Health 
Sciences 

Bagi saya, saya amat bertuah kerana dapat mengikuti program ini kerana 
16 dengan menyertai program ini banyak ilmu dan kemahiran yang saya 
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kemahiran saya da/am meningkatkan proses pengajaran dan pembe/ajaran 
untuk kursus yang saya kendalikan. Semua modu/ ada/ah menar;k dan 
bermanfaat bagi saya terutama Modu/ 3 ke Modu/ 6. Bag; /atihan amali 
[Modu/ 7J per/u diberi penekanan terhadap penilaian kerana penilaian 
dibuat dari jabatan yang sama jad; saya mencadangkan penilaian dibuat 
juga o/eh penilai khas. Se/ain daripada penye/ia sendiri perJu ada external 
examiner/assessor agar penilaian lebih mantap. Perlu diteruskan program 
ini untuk pensyarah yang be/um menyertainya. 

Personal Reflection on Postgraduate Diploma in Teaching and 
Learning by Ahmad Hadinata b Fauzi (2008). Faculty of Computer 
Science and Information Technology 

Personally, the Postgraduate Diploma in Teaching-Learning (PGDIP) 
organized by CALM has become a "bridge" between my academic 
qualification and nature of work as lecturer. I realize that just having the 
qualification is not enough but you also need the skills to deliver and manage 
the knowledge. These skills are being taught in PGDIP by experienced 
facilitators with varieties of techniques that never came across to my mind. 
I've enjoyed taking this course and I know that I've made the best decision 
by doing PGDIP. It really helps me with my academic career and boosts my 
confidence in teaching-learning at University Malaysia Sarawak. 

Q 
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CONCLUSION It is hoped that similar 
in Teaching-Learning 

UNIMAS like all other public institutions of higher learning in Malaysia local universities to he 
has an array of short courses designed as part of its staff development skills. Only serious eff 
programme. To go beyond the norms, UNIMAS is putting an extra emphasis relevant, and eventua 
in ensuring quality university education by incorporating new approaches status in teaching e. 
and utilizing state-of-the-art technologies in teaching and learning. This is 
in line with the requirements for all public universities in Malaysia to install 
quality assurance mechanism in their academic programmes. 

One of the proactive steps taken by UNIMAS is to offer a Post Graduate 

Diploma in Teaching and Learning-an internal staff development 

programme specifically designed primarily for its newly hired academics 

and junior lecturers. The programme is designed as a professional 

development programme to continuously upgrade the knowledge and skills 

of the academics, especially in the areas of pedagogy and instructional 

technology, in order to give added value to their profession as university 

educators. 


An evaluation that was conducted after the first offering of the Postgraduate 

Diploma in Teaching-Learning programme at UNIMAS revealed many 

interesting insights into the technicalities of running a complex human 

resource development programme in an academic setting. At the university, 

where all academics are expected to perform their roles effectively as 

educators, the findings of this evaluation illustrated how the academics at 

the university significantly shifted their perceptions about their knowledge 

of teaching skills upon completion of the study programme. At the end of 

the study programme, they were also able to provide constructive feedback 

about the quality of the curriculum and instruction of the programme, and 

they were also able to use the learning theories taught in the modules to 

substantiate their opinions about aspects of the study programme. The 

feedback accumulated from the first cohort has made an impact on the way 

the programme is managed in the consequent offering. 
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It is hoped that similar training programmes like this Postgraduate Diploma 
in Teaching-Learning programme will be created and offered by other 
local universities to help academics to continuously improve their teaching 
skills. Only serious efforts such as this will enable the academics to remain 
relevant, and eventually propel the universities to achieve an outstanding 
status in teaching excellence at higher education level in Malaysia. 
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Appendix 1 
MODULE SYNOPSIS 

ClM 5013: Introduction to University Teaching (3 credits) 

This module introduces some core conceptual ideas underlying university 

teaching. The major concepts that are the focus of this module are a 

framework of teaching-learning process, concept of university education, 

understanding university students, and university teaching as a profession. 

The professional characteristics of university educators, competencies of 

university teachers, good teaching practices, and the development of a 

personal philosophy of teaching are also discussed. 


ClM 5023: Principles of Teaching and learning (3 credits) 

This module presents the fundamental aspects of teaching and learning. 

These include topics on role expectations of educators today, behavioral, 

social and psychological changes of today's students, the processes of 

knowledge acquisition, and other structures in the mind that relate to the 

teaching and learning experiences. The module will introduce elements 

that make an effective educator, including personal qualities, knowledge 

base and repertoire of a quality educator, in view of current developments 

in the field of education today. 


ClM 5033: Curriculum & Instructional Design (3 credits) 

This module features the principles and processes of curriculum and in

structional design. Various influences of curriculum and common assump

tions underlying design of effective instruction are also explored. Identifica

tion of learning needs, translation of those needs into learning outcomes, 

selection of instructional activities and resources to facilitate transfer of 

learning are among the topics included in this module. Emerging trends 

in the design of learning environments are also discussed. 


ClM 5043: Management of Teaching and learning (3 credits) 
This module discusses the various methods and approaches of managing 
teaching and learning activities in order to enhance their effectiveness. 
Some of the major methods and approaches covered in this module are 
developing course portfolio, supervising students, motivating students, 
counseling students, classroom management, and evaluation of teaching. 
Making choices about changes and implementing and assessing changes 
are also discussed. 

? 
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elM 5053: Assessment of learning (3 credits) 
Assessment and feedback are crucial in helping learners learn. The 
this module is to facilitate understanding of the importance of assessment, 
feedback, as well as the types of assessments that can be deployed to 
"test" students' learning. The characteristics of good assessment, which 
include validity and reliability, are discussed. The formats of assessment 
and the purposes of each form of assessment are also discussed. Practical 
suggestions for writing objective questions and case studies, and preparation 
of rubrics for quizzes, essays, portfolios, demonstrations, presentations, 
performances, exhibitions and case stUdies are also covered. 

elM 5063: Educational Technology (3 credits) 
This module is designed to introduce to the students the field of educational 
technology; its concepts, types and functions in education and training, 
especially in institution of higher learning. The module covers the process 
of utilization, supervision, mar,agement and evaluation of educational 
technology. Included in the discussions are the infusion of some of the latest 
technologies in the classroom, such as interactive multimedia, Internet and 
videoconferencing. Emphasis is given to the process of producing and 
evaluating educational technology materials using multimedia and the 
Internet. 

elM 5073: Teaching Practice (3 credits) 
This module exposes educators to practice what they have learned from 
the other modules in an actual classroom environment. The rationale is 
that educators learn from their own practice. Educators will plan their 
lesson, implement and evaluate the lesson using the principles they have 
learned from the other modules. They will also practice how to manage the 
classroom environment and motivate learners based on the strategies and 
approaches that they learned from the previous modules. 

? 
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Appendix 2 

PROGRAM MODULES AND LEARNING UNITS 

Learning Units CreditsModules 

MQgyle 1 • Academic Quality Assurance 3 
ClM 5013: • Framework of Teaching-learning 
Introduction Process 
to University • Understanding University Students 
Teaching · Concept of University Education 

• Teaching as a Profession 
• 	 Professional Characteristics of 

University Teachers 
• 	 Competencies of University 

Teachers 
• 	 Good Teaching Practices 
• 	 Personal Philosophy of Teaching 

• The Art and Science of Teaching 3 
ClM 5023: 
Module 2 

• Effective Teaching for the 21 st 

Principles of Century 
Teaching and • Cognition and learning theories 
learning • 	 Interactive Aspects of Teaching and 

learning 

MQgyle 3 • 
ClM 5033: 
Curriculum & • 
Instructional 
Design 

• 

• 

• 

MQgule 4 • 
•eLM 5043:: 

Management of • 
Teaching and • 
learning • 

• 
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Modylg 3 · The Relationship between 
Curriculum & Instruction 

• Foundations of Curriculum 
• Philosophical & Historical 

· Psychological 
• Social 

• Principles of Curriculum 
• Aims & Objectives 
• Curriculum Implementation 

· Instructional Design Process 
• Identifying learning Needs 
• learner & Contextual Analysis 

· Instructional Objectives 
• Selection of learning Resources 

· Design of learning Environment 

· Physical & Virtual learning 
Spaces 

3 
ClM 5033: 
Curriculum & 
Instructional 
Design 

Module 4 · Developing Course Portfolio/File 
• Supervising Students 

· Motivating Students 
• Counseling Students 
• Classroom Management 

· Professional Growth Development 

3 
eLM 5043:: 
Management of 
Teaching and 
learning 

--~ 
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CENTRE FOI 
UN 

PROGRAMME: PI 

MQQUlg ~ • Assessment and Instruction 
• Concept of Assessment 

· Characteristics of Good 
Assessments 

· Methods of Assesf,ments 
• Reliability and Validity of 

Measurement 

· Constructing Appropriate Tools for 
Assessment . Guidelines for Objective 

Assessment . Guidelines for Subjective 
Assessment 

• Scoring Rubrics 
• Ethical Issues in Assessment 

3 
ClM 5053: 
Assessment of 
learning 

Module 6 • Concept of Educational Technology 
• Types and Functions 

3 
ClM 5063: 
Educational • Systematic Planning for the Effective 
Technology Use of Media & Technology 

• Infusing Technology in the Classroom 

Module 7 • Macro Teaching 
• Teaching in Actual Classroom 

Environment 

3 
ClM 5073: 
Teaching 
Practice 

TOTAL CREDITS 21 

Course Code 

Course Title 

Coordinator* and 
Instructors 

Course Synopsis 

Aim 

Postgraduate Diploma in Teaching and 

24 


