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ABSTRACT 


Relationship Between Intrinsic Motivation and Academic Achievement Among 

TESL and ESL Undergraduates in UNIMAS 


Patrict Anak Miden 


This study aims to find out the relationships between the types of intrinsic 
motivation that correlates with respondents' CGPA academic achievement. A total of257 
TESL and ESL Undergraduates in UNIMAS were involved in this study. Questionnaire 
and documentation were used to collect the data. The frequency counts, percentage and 
mean scores were the descriptive statistical used for this study. The statistical inferential 
was on the relationships between the types of intrinsic motivations and academic 
achievement which were correlate using Pearson Bivariate. The finding shows that 
somehow some relationships exist between some of the types of intrinsic motivation and 
academic achievement. However, some of the findings were similar with the previous 
study and some were not. 



ABSTRAK 


Hubungan Diantara Intrinsik Motivasi dan Peneapaian Akademik Dikalangan 

Pelajar TESL dan ESL di UNIMAS 


Patriet Anak Miden 


Kajian ini bertujuan untuk melihat hubungan diantara jenis-jenis intrinsik 
motivasi dengan kumulatif purata gred terkurnpul pencapaian akadernik. Seramai 257 
pelajar TESL dan ESL yang sedang belajar di UNIMAS terlibat dalam kajian ini. Data 
dikurnpul dengan rnenggunakan borang soal selidik dan dokurnentasi. Jurnlah kekerapan, 
peratusan dan nilai purata ditunjukkan dalam diskriptif statistik. Pearson Bivariate 
digunakan untuk melihat hubungan diantara jenis-jenis intrinsik dan kurnulatif purata 
gred terkurnpul bagi pencapaian akademik. Hasil dapatan rnenunjukkan bahawa ada 
sebahagian jenis intrinsik motivasi yang mempunyai hubungan dengan kulurnatif purata 
gred terkurnpul pencapaian akadernik dan ada yang tidak. Hasil kajian ini rnenunjukkan 
bahawa ada dapatan yang sarna dengan kajian lepas dan ada yang tidak. 
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CHAPTER ONE 


INTRODUCTION 


1.0 Introduction 

In this chapter, the background of the study, statement of the problem, research 

objectives, research questions, and significance of the study will be discussed. The last 

part of this chapter will described the definition of key tenns such as students, 

motivation, intrinsic motivation, achievement, and academic achievement used in this 

study. 

1.1 Background of the Study 

There is an incredible influence out there that everyday, all over the world, all 

parents make children wake up early in the morning to spend six or more hours in school. 

This force is called motivation. According to Elliot and Littlefield (2000) motivation 

makes people react, respond, and involved in doing something. However, students are 

engage by different types of motivation. Young children are bound to learn because of 

their natural curiosity in life whereas older children need a drive in the direction to learn. 

For students, school is a social ground to make friends and learn complicated social 

rms to maintain relationships with peers as well with non-familiar adults. However, 

j 
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according to Baumeister & Learcy (as cited in Juvonen & Nishina, 1997), the feeling of 

acceptance, respect, and belongingness serve important motivational functions. Students 

who have good relationships in school are likely to look forward to come to school and to 

try their very best in school works. 

On the other hand, some students feel that their education experience influence 

their motivation which determine their success and failure. Typically there is a mixture of 

motives for which a range of different incentives is relevant. Most people will find at 

least some satisfaction in simply doing the work because it is interesting and some people 

will get satisfied with rewards which are contingent upon performance in the task 

(Beswick, 2002). However, according to Anderman (as cited in Maehr & Pintrich, 1997), 

students who have no interest in studies create serious problem to their education. 

Teachers dealing with this type of students on a daily basis often become discouraged and 

depart teaching profession or passively accept the low academic achievement that their 

students produced for their school work. Cross (as cited in Ford, 1992, p.22) framed the 

question: 

, How can we make school matter to students? How can we connect school 
learning to their lives? How can we change the image of schooling from a rite of 
passage to what it really is; an opportunity to develop our most valuable resource, 
young people's mind? ' 

. It was noted that despite two decades of reform, ' academic achievement is still 

disappointing ' (Smith, 2004, p.12) and ' overall test scores are still at the levels when 

they were in the year 1970 ' (p.l3). Research showed that there was a declined in 

tivation and academic achievement (Eccles & Midgley, 1989). It is believed that 
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motivation has a correlation with achievement. In addition, Ford (1992) stated that, if 

learning and skill developed through motivation, then educators need to take motivation 

as a serious matter. Based on this, intrinsic motivation and academic achievement was 

chosen as the topic for this study due to the urgent need for clear and useful information 

to guide scholars, professionals and students who are interested to discover the 

relationship between motivation and academic achievement. This study aims to find out 

if intrinsic motivation has a correlation with academic achievement in our context as 

claimed by previous studies that the correlation between motivation and academic 

achievement changed according to learning environment (Moneta & Christy (n.d.), and 

Midgley (1993). 

1.2 Statement of the Problem 

General opinion stated that students' education experience influence their 

motivation which determines their success and failure. Pitts (1995) pointed out that there 

are some models that try to capture the stimuli of motivation such as Maslow's Hierarchy 

of human needs' (Maslow, 1954) and Herzberg's Two Factor Theory (Herzberg et aI, 

1959). In addition to that, Domyei & Otto (as cited in Domyei, 2000) developed a model 

of student motivation through the motivational process from the initial desires to the 

completion of action and the subsequent retrospective evaluation. 
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However, Weiner (as cited in Maehr & Pintrich, 1997) claimed that, students who 

have a history of failure in school have difficulty to maintain the motivation to keep 

trying and think their poor performance is beyond their control. In contrast, Reeve 

(1992) highlighted that educational background that provide novel and complex 

environment, challenges, self-determined goals, and individually based feedback usually 

encourage a rich display of intrinsically motivated behaviours. In the company of these 

facts, the focus of this study is on students' academic achievement and intrinsic 

motivation. The interest of this study is to find out whether students with high COP A 

have strong relationship with intrinsic motivation or student with low COP A have weak 

relationship with intrinsic motivation. Are intrinsic motivation has relationship with 

academic achievement? Thus, this study is to find out the relationship between intrinsic 

motivation and academic achievement among TESL and ESL undergraduates in 

UNlMAS. 

1.3 Research Objectives: 

The general objective of this study is to find out the relationship between intrinsic 

motivation and academic achievement among TESL and ESL undergraduates in 

UNlMAS. Therefore, this study is carried out to find three specific objectives. The 

objectives are to find out: 

• 	 the types of intrinsic motivations that correlate with academic 

achievement. 

4 
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• 	 the relationship between intrinsic motivation and academic achievement 

among TESL and ESL undergraduates in UNIMAS. 

1.4 	 Research Question: 

The research questions for this study were designed based on the objectives of the 

study. The research questions are: 

1. 	 What are the types of intrinsic motivation that correlate with academic 

achievement? 

2. 	 What level of CGP A academic achievement do the respondents have? 

3. 	 What is the relationship between intrinsic motivation and academic 

achievement among TESL and ESL undergraduates in UNlMAS? 

I.S 	 Significance of the Study 

According to Herzberg's Theory (as cited in Pitts, 1995), had pointed out that, 

people were motivated and demotivated in a different way. McGregor (as cited in Pitts, 

1995), put forward that, given the right conditions, can generate people to enjoy their 

work and it is possible for every one of us to benefit from our work, if not entirely. Thus, 

based on these statement, the finding of this study are expected to give a clear picture of 

the types of intrinsic motivation that correlate with academic achievement apart from the 

t . 	g and learning process, school administrators, teachers, parents and students. 
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Reeve (1992) discovered that factors such as psychological needs, activity 

characteristic, and individual self-perceptions are the three sources of intrinsic 

motivation. Students' learning and achievement are typically motivated by extrinsic 

motivation such as grades, deadlines, and adult observation. In contrast, Deci and Ryan 

(as cited in Reeve, 1992) noted that intrinsic motivation is substantiated at hand whenever 

curiosity and interest energize and direct learning. Thus, this study is to find out the 

relationship between intrinsic motivations that associated with students' academic 

achievement. In addition to that, this study hopes to provide useful information about 

intrinsic motivation for administrators, teachers, parents, and students as a tool to 

encourage students to produce good academic achievement. Besides, this study hopes 

that the findings will enable administrators, teachers, and parents to give attention and 

encouragement to students who are traced not to be highly intrinsically motivated in their 

studies. 

1.6 Definition of the Key Terms 

1.6.1 Student 

The term student here refers to a person who plays a role as an active learner who 

learns something in a fonnal school environment. However, for this study the student is a 

participant (TESL and ESL undergraduates) in the process of learning in UNIMAS. 
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1.6.2 Motivation 

Motivation is defined as ' an integrative construct representing the direction a 

person is going. the emotional energy and effective experience supporting movement in 

that direction, and the expectancies a person has about whether they can ultimately reach 

their destination' (Ford, 1992, p.78). 

1.6.3 Intrinsic Motivation 

Marr (n.d) described intrinsic motivation can be considered as an internal thought 

or feelings that feed a person's desire to achieve, perform, and involved in activities or 

events. According to Chitravelu, et. al. (1995) intrinsic motivation is someone's internal 

force that makes a person enjoys doing something for him or her and the motion. 

1.6.4 Achievement 

There is a standardized achievement test in UNIMAS undergraduates. Semester 

examination results were used as an instrument to measure undergraduates' academic 

achievement as all the samples in this study were selected from one course programme 

(TESL & ESL) from the Faculty of Cognitive Science and Human Development. 
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According to Atkinson (as cited in Bondy, 1983) noted that achievement refers to an 

evaluation of competence in relation with a standardize excellence. Whereas, Ford (1992) 

perceived achievement as a concept that project individual's outstanding perfonnance. 

1.6.5 Academic Achievement 

Academic achievement refers to the undergraduate student's success or failure in 

Semester Examination. Peters (as cited in Lile (n.d)) defined academic achievement as a 

product that fit in the main concern of responsible manners rather than the intellectual. 

COP A refers to the cumulative grade percentage average that in shape with the expected 

requirement standard. 
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CHAPTER TWO 


LITERATURE REVIEW 


2.0 Introduction 

This chapter starts with motivation in general and then discussed the two types of 

motivations. They are extrinsic and intrinsic motivation which strikes people to perfonn. 

It also discusses on the academic achievement and the types of intrinsic motivation. The 

focus will be on the types of intrinsic motivation and how these types of intrinsic 

motivations give essential relation to academic achievement. The literature review on 

past research on the topic will also be discussed and followed by the conclusion. 

2.1 Motivation 

Before going further on the topic, it is essential to Wlderstand what motivation is. 

According to Reeve (1992), motivation refers to a hypothetical cause of behavior either 

induced by condition in the environment or inferred from behavioral physiological and 

self report expression. This means that motivation is an aspect of behavior in human, 

which are either resulted by the elements in the environment or based on one's personal 

intention. 
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According to Scott (2002), motivation is the quality of having a motive or 

incentive that stirs us to action. This means motivation act as a booster to boost us to 

achieve our dreams and goals. A motivated person will be able to go through all the 

difficulty and hardship in order to accomplish his or her targets in life. Therefore, if a 

student is motivated to learn, he or she will be able to overcome the stress that he or she 

faces in dealing with academic achievement. 

According to Carlson (1984) motivation refers to a driving force that moves us to 

a particular action, for example, certain behaviors are likely to help us attain success. He 

also said there are two types of motivation, intrinsic and extrinsic in which he asserted 

intrinsic motivation is the ability ofparticular activity to produce reinforcing effects. 

Midgley (1993) demonstrated that the nature of motivation vary depend on the 

learning environment. According to Eccles, Midgley, and Adler (1984) motivation will 

increase if students are given autonomy to control their lives and learning as they proceed 

through higher grade levels. Some students feel that their education experiences influence 

their motivation which determine their success and failure. In addition, Seifert (2004) 

claimed that students who believe themselves to be capable are more likely to be 

motivated. In contrast, those who believe themselves incapable will not be motivated. 

Weiner (as cited in Seifert, 2004), argued that emotions are motivational catalysts

feelings of helplessness, hopefulness, pride, guilt-which arise from attributions and 

influence 'subsequent behaviour. 
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Seifert (2004) described psychologists have spent great effort trying to construct 

theories of motivation, particularly in the academic context because according to Brown 

(1994) motivation is usually considered as an internal force, desire, feeling, or wish that 

moves one to a particular action. In addition to that, Pintrich and Schunk (1996) claimed 

motivation influence how and why people learn as well as how they perform. At the basis 

of motivation there are many factors that may not been seen right away. One must take a 

look at physiological reasons for motivation. However, the question is 'How do we get 

students to their fullest potential?' One of the most effective avenues for engendering 

student motivation is a school's culture. Deal (1987), trust school culture can be 

embodied and transformed through channels such as shared values, heroes, rituals, 

ceremonies, stories and cultural networks. 

According to Ryan and Deci · (as cited in Norsiah, 2004) claimed that to be 

motivated means willingness to do something and a person who feels no encouragement 

to act is thus characterized as demotivated. People have different amounts and kind of 

motivation, which varies not only in the level but also in the type of motivation such as 

intrinsic, extrinsic, cognitive, and expectancy motivation (Reeve, 1992). 

According to Marr (n.d) intrinsic and extrinsic motivation are basic concepts in 

social and humanistic psychology, and represent distinctive mental processes that interact 

in specific ways that can be observed through observation of individuals in work, school, 

and other institutionalized settings. Various academic viewpoints hypothesize how 

. ic and extrinsic motivations add to one another or disrupt one another, yet there is 
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still no consensus as to how these motivational events interact, or what motivations are. 

The two most common types of motivations are intrinsic and extrinsic. 

1.1.1 Extrinsic Motivation 

Extrinsic rewards have been · found to reduce intrinsic motivation, but not in all 

circumstances. The majority of published research has dealt with the effect on motivation 

rather then performance, but consequent effects can be evident in performance, and there 

are many theoretical predictions supported at least in part by empirical finding. Extrinsic 

rewards tend to focus attention more narrowly and to shorten time perspectives, which 

may result in more efficient production of predefined or standardized products. 

Conversely, students who are extrinsically motivated are concerned mainly with 

their grades and often adopt a more passive processing approach, Garcia & Pintrich, 

Graham & Golan, and Meece et ai. (as cited in Beswick 2002). 

1.1.1 Intrinsic Motivation 

Reeve (1992) intrinsic motivation refers to behavior that is done solely for the 

purpose of interest and enjoyment that one gets in doing a particular task. According to 

eswick (2002) intrinsic motivation is a process of arousal and satisfaction which come 
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&om carrying out an activity rather than a result of the activity. We speak of the rewards 

being intrinsic to a task rather than the task being a means to an end that is rewarded or 

satisfying. 

According to Lumsden (as cited in Lile, (n.d)), intrinsic motivation is motivation 

from within the student. An intrinsically motivated student studies because he/she wants 

to study. The material is interesting, challenging and rewarding, and the student receives 

some kind of satisfaction from learning. Intrinsic motivation tend to make people to be 

more aware of choice of range of phenomena, and taking careful consideration to 

complex, inconsistency, new events and unexpected possibilities (Beswick, 2002). 

On the other hand, people need time and freedom to make choices, to gather and 

process information and have an appreciation to finish and integrate products that lead to 

a greater depth of learning and more creative output. Furthermore, according to Mercer 

(2003), intrinsic motivation is a basic concept in social and humanistic psychology, and 

represents distinctive mental processes that interact in specific way that can be observed 

through observation of individuals in work, school, and other institutionalized settings 

(Mercer, 2003). 

However, the term "intrinsic" sometimes occurs with a different connotation in 

reference to incentives which are consistent with personal qualities, intentions and values. 

Satisfaction gained from such incentives may be seen as intrinsic to the person rather than 

to the task. Steers (2003) revealed that, perhaps there is no single phenomenon that can 
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reflects the positive potential of human nature as much as intrinsic motivation, the 

~t tendency to seek out novelty and challenges, to lengthen and implement one's 

capacities, to explore, and to learn. 

U Types of Intrinsic Motivation 

According to Amabile (as cited in Beswick, 2002), people will perform at their 

bighest point when they are motivated primarily by the interest, satisfaction, and 

challenge of the work itself and not by external pressures or incentives. In order for 

intrinsic motivation to flourish, people must be allowed to have a degree of freedom to 

choose their approaches to their work, to fail occasionally without ridicule or punishment, 

to stretch their horizons in terms of learning with others who will share their knowledge, 

and to feel comfortable by knowing that the task supports their studies with the requisite 

resources (Beswick, 2002). Otherwise, they will keep trying the safe, narrow, repetitive, 

and conventional approaches to solving problems. In addition, Elsewhere (as cited in 

Beswick, 2002) distinguished that the most successful scientists were not those who were 

the most talented, but the ones who were just impelled by curiosity. 

2.2.1 Interest I Enjoyment 

According to Norsiah (2004), intrinsic motivation refers to doing something 

. :aw;e it is interesting and enjoyable. People engage in activities that interest them and 
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