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larloool, 

Dean Message 

wish to welcome all readers to this volume of INSIGHT with the theme "Challenging 
and Supporting First-Year University Students". Many of us have experienced the 
challenges and frustrations of first-year instruction. University courses are designed 

to emphasize problem solving and the application of principles to real world 
situations, moving away from memorized facts. However, first-year students come to 
university with their own notions of what constitutes learning. Yet, for the most part, 
they are in the early stages of intellectual development, and many define learning 
as accumulating facts and memorizing right answers. Likewise, they have honed 
their study skills to do just that. Although accumulating facts is something we do 
want students to do, it is certainly not the only thing they should accomplish in our 
courses. We want students to use the ideas of our disciplines to solve problems, to 
analyse situations, to make judgments, and more. Therefore, when our courses demand that first-year students 
move beyond memorizing, we need to provide structured activities to support them in uncharted territory. 

This volume of INSIGHT starts with a report on UNIMASMOOC and OpenCourseWare@UNIMAS. UNIMAS was 
involved in the Ministry of Education's efforts to develop MOOC (Massive Open Online Courses) and OCW 
(OpenCourseWare) courses to, among others, enhance the quality of teaching and learning for large class 
courses. Thus, the launching of the Malaysian MOOCs for four first-year courses, ICT Competency (UNIMAS), 
Introduction to Entrepreneurship (UiTM), Tamadun Islam dan Tamadun Asia (UPM), and Kesepaduan dan 
Hubungan Etnik (UKM) is, indeed, timely. These Malaysian MOOCs courses can be used as flipped learning 
environments to scaffold first-year students' ability to think critically and creatively, and to engage and solve 
problems in novel situations. UNIMAS is proud to be part of the Malaysian MOOCs initiative and to have developed 
the UNIMASMOOC course ICT Competency (https: //www. openlearning. com/courses/ictcompetency). In 
addition, UNIMAS has also developed 20 OCW courses for the OpenCourseWare@UNIMAS hosted at Open 
Education Consortium (http: //www. oeconsortium. org/members/view/639/) to showcase some of the courses 
offered at the various faculties and centres in UNIMAS. These OCW courses can also be used as teaching 
and learning resources by other universities throughout the world and for lifelong learning. The introduction 
of UNIMASMOOC and OpenCourseWore @UNIMAS is a significant milestone in UNIMAS' continuous efforts to 
provide quality education to its students and the community. Thank you and congratulations to all UNIMAS 
staff and students who have contributed to the success of UNIMASMOOC and OpenCourseWare@UNIMAS. 

In this issue of INSIGHT, lecturers also shared their experiences and best practices on how they were able to 
challenge and support their first-year students to move beyond memorization into the realm of problem solving, 
collaborative learning, creative thinking and higher order thinking. The first article, "Challenges of Teaching First 
Year Students in UNIMAS: Foundation for Success", shared the concerns and challenges faced by a group of 
lecturers teaching first-year students. They looked at the issues of transitioning from learning environments of 
secondary schools to the university and motivating students to learn, ways to enhance lecturers' motivation for 
large class teaching and the constraints of facilities and infrastructure to cater for large classes. For this group 
of young and enthusiastic lecturers, teaching first-year students is a rewarding and enjoyable experience. 
The second article is titled "Active Participation Leads to Active Learning". In this article, the author reiterated 
the need for factual knowledge and pointed to the step forward of using the factual knowledge to enhance 
collaborative, creative and critical learning. This can be achieved through active learning which requires 
students to learn and use knowledge via active participation in classroom activities. These activities should 
provide, challenge and support higher order thinking among students. On a similar track, the third article 
"Incorporating 'Why Moments' in First Year Class", also pointed to the transition between secondary and 
university and differences in the mode and requirement for learning environments. The author further shared an 
approach used to help students develop skills in critical thinking and rationalizing. The final article "Supporting 
and Providing Opportunities for Showcasing Talents and Developing Skills of New Students at the Faculty of 
Medicine and Health Sciences (FMHS)", is a sharing of the author's experiences interacting with first-year 
students in her capacity as a lecturer at the Medical Education Unit. She described the various events held 
at FMHS and how the events contributed towards building students' collaborative skills and enhancing inter- 
ethnic understanding, which ultimately provided them with a holistic education. 

I am sure that the report on UNIMASMOOC and OpenCourseWare@UNIMAS and the four articles provide 
ideas for and provoke further thoughts on how as lecturers we can support first year students to move beyond 
memorization into problem solving, collaborative learning, creative thinking and higher order thinking. We 
invite articles for our next volume with the theme "Social media: Meeting your students where they are". In this 
forthcoming issue of INSIGHT, we invite lecturers to share their experiences and best practices on using social 
media to successfully engage and interact with their students in enhancing the quality of teaching in UNIMAS. 

Thank you 
Dean, CALM 
Prof Gabriel Tonga Noweg 
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UNIMASMOOC and 
Open Course Ware@ UNI MAS 

Centre for Applied Learning and Multimedia 

Curriculum Development and Management Division 

Corporate Planning and Communications Division 

In line with the aspirations of Malaysia to 
become an educational hub in South East 
Asia, Malaysia initiated several technology- 
based learning programs to attract learners 
of the world to study with Malaysian 
educators. This year, the Malaysia Ministry 
of Education officially launched two key 
programs, Massive Online Open Courses 
(MOOC) and OpenCourseWare (OCW). 
The Ministry of Education rationales for 
initiating MOOC and OCW courses are of 
many folds. They are to enhance the quality 
of teaching and learning, to ensure cost 
effectiveness of tertiary education, and to 
increase public universities international 
visibility, branding and positioning. While the 
courses highlight and promote niche areas 
of Malaysian public universities globally, 
they also encourage lifelong learning. 

The development of courses for the two 
programs MOOCandOCWrests squarelywith 
the Malaysian public universities. Four public 
universities are involved in developing the 
MOOC four first-year courses. These courses 
are, namely, Tamadun Islam dan Tamadun 
Asia, Introduction to Entrepreneurship, 
Kesepaduan dan Hubungan Etnik and ICT 
Competency. The four MOOC courses were 
launched on the 18th of September 2014 by 
the Honorable Second Minister of Education 
Datuk Seri Idris Jusoh. 

The Honorable Minister Datuk Idris said 
that the Malaysian MOOCs initiative 
was a unique program that would 
transform teaching and learning methods 
in public higher learning institutions. 
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Professor Dr Gabriel Noweg 
Tonga representing Universiti 
Malaysia Sarawak at the soft 
launching of MOOCs Malaysia 
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Video "The Making of Malaysia MOOCs" is available for view at http: //bit. ly/ZMaXKb. 

The Massive Online Open Courses (MOOC) 
is accessible worldwide, and a MOOC 
course consists of a set of study materials 
and the availability for interactions, over 
the internet, and without charge (or 
with minimal fee to obtain certification). 
The MOOC concept, first mooted sometime 
in early 2013, follows the trend of online 
education scene worldwide; the vogue 
at that point in time. MOOC is established 
loosely on the Connectivist Theory 
which emphasizes on learner autonomy, 
diversity, openness and connectedness. 
The Connectivist theory leverages on the 
emerging learning opportunities created 
by the advancements and increasing 
extensive use of ICT and the web. It 
believes that learning through internet 
technologies makes the process fluid, 
transparent, and easy to collaborate. 
The development of courses for 
OpenCourseWare (OCW), on the other hand, 
involves all Malaysian public universities. 
The target is for each university to 
develop 20 online courses. The OCW is 
made up of open digital publications of 
college and university level educational 

materials organized as courses. They 
often include course planning materials, 
evaluation tools and thematic content. 
The OCW courses are also available free. 

UNIMASMOOC 

UNIMAS is one of the four public universities 
given the task to develop Malaysia's very 
first ministry-led MOOC course, namely, ICT 
Competencies. The ICT Competencies 
MOOC course is now available at https: // 
www. openIearning. com/courses/ 
ictcompetency via the MOOC course site, 
OpenLearning (https: //www. openlearning. 
com/) based in Australia. A special mention 
of thanks goes to UNIMAS Vice-Chancellor 
and Deputy Vice-Chancellors and the 
Deans of Faculty of Computer Science and 
Information Technology (FCSIT), Faculty 
of Applied and Creative Arts (FACA), and 
Centre for Applied Learning and Multimedia 
(CALM) for their support in making 
UNIMASMOOC course ICT Competency, 
a reality. The course was designed and 
developed by a team of dedicated 
lecturers, non-academic staff and students. 
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UNIMASMOOC (ICT Competency) Video with Ms Ernisa binti Marzuki (Centre for Language Studies) 

Among those directly involved in the 
design, development and production of 
UNIMASMOOC were Dr Johari Abdullah, 
Dr Irwandi Hipni Mohamad Hipiny, Emmy 
Dahliana bt Hossain, and Jennifer Fiona 
ak Wilfred (from FCSIT); Chuah Kee Man 

(from the Centre for Language Studies); 
and Ang Tse Chwan, Aliffazraie b Jali, 
Azwan b Abidin, Hakimi b Halim, Mohd 
Jefri b Samaroon, Noorhaslina Bt Senin, 
Syaryfah Fazidawaty bt Wan Busrah 
and Yow Chong Lee (from FACA). 

ý 
.a 

ý ,ý 



The advisors for UNIMASMOOC were 
Professor Dr Fatimah binti Abang 
(Deputy Vice-Chancellor Academic and 
International), Professor Dr Gabriel Tonga 
Noweg (Dean, Centre for Applied Learning 
and Multimedia), Professor Dr Narayanan 
Kulathuramaiyer (Deputy Chairman, National 
ICT Dean's Council (MADICT)), and Dr Johari 
Abdullah (Dean, Faculty of Computer 
Science and Information Technology). 
In addition, the content advisory panel 
consists of Assoc. Prof. Dr Norazila Abdul 
Aziz (Director, Curriculum Development 
and Management Division), Assoc. Prof. 
Dr Fitri Suraya Mohamad (Director, Corp 
orate Planning and Communications 
Division), Assoc. Prof. Dr Chen Chwen 
Jen (Faculty of Cognitive Sciences and 
Human Development) and Professor Dr 
Hong Kian Sam (Deputy Dean, Centre 
for Applied Learning and Multimedia). 
The process to create the first ever 
UNIMASMOOC was interesting and eventful. 
The team underwent training in Kuala 
Lumpur, familiarized themselves with the 
national philosophies and goal-oriented 

expectations to publish MOOC courses 
in Malaysia, and attended workshops 
conducted by national experts in E-Learning. 
The team also accelerated their personal 
learning process by enrolling into existing 
MOOC courses offered at various MOOC 
course sites worldwide, to get a first-hand 
experience at being an online learner. After 
a few rounds on the storyboard design 
and video recording development, the 
MOOC course was ready for the world. 

OpenCourse Ware@U N IMAS 

Similar to the development of MOOC, 
UNIMAS is also working hard toward 
supporting the goals of the Ministry of 
Education, that is, to make available free 
opencourseware courses. Lecturers from 
various faculties and centres in UNIMAS 
are currently working on and contributing 
toward the development of 20 courses 
for OpenCourseWare@UNIMAS. These 
courses will be made available through 
Open Education Consortium (http: //www. 
oeconsortium. org/members/view/639/). 
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Countnes/Regions 

Afghanistan 

Australia 
Belgium 

Brazil 
Canada 
China 

Colombia 
Costa Rica 

Denmark 
Dominican Republic 

Ecuador 

Finland 
France 

Germany 
Greece 

Universiti Malaysia Sarawak 
Universiti Malaysia Sarawak (UNIMAS) is a Malaysian public university 
offering more than sixty academic programmes at the undergraduate and 
postgraduate levels, both at Kota Samarahan, Sarawak Malaysia These 
academic programmes are offered at eight faculties namely Faculty of 
Medicine and Health Sciences Faculty of Resource Science and 
Technology. Faculty of Engineering, Faculty of Computer Science and 
Information Technology Faculty of Economics and Business Faculty of 
Applied and Creative Arts Faculty of Social Sciences and Faculty of 
Cognitive Sciences and Human Development UNIMAS aims to become 

an exemplary university of internationally acknowledged stature and a 
scholarly institution of choice for both students and academics through 
the pursuit of excellence in teaching research and scholarship UNIMAS 

strives to generate, disseminate and apply knowledge strategically and 
innovahvely to enhance the quality of the nation's culture and prosperity 
of its people 
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CourseWare@UNIMAS s 
Universiti Malaysia Sarawak 
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The main page Open Course Ware@UNIMAS 
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Gas exchange across body surface 

Hya- 

To maximize rate of diffusion: 
U Thin tissue layers 
U circulate water across outer surface 

4;: 
Screen capture of another OpenCourseWare@UNIMAS course 

The complete listing of all twenty courses, lecturers involved and the 
respective faculties/centre in the OpenCourseWare@UNIMAS are as follows: 

1'. 

Faculty of Medicine and Health Associate Professor Or Ashley Introduction to Medical 
Sciences Roy Edward Soosay Genetics 

Dr Ayu Akida Abdul Rashid Healthy Lifestyle 
Faculty of Engineering Khairul Anwar bin Mohamad Ordinary Differential Equation 

Said 
Hishammudin Afifi bin Huspi 

Faculty of Resource Science Dr Chong Yee Ling Animal Physiology 
and Technology Badiozaman b Sulaiman 

Dr Rebicca Edward Plant Physiology 
Faculty of Computer Science Associate Professor Dr Computational Linguistics 
and Information Technology Balisoamanandray 

Ranaivo- Malancon 
Suhaila bt Saee 

Hj Syahrul Nizam Junaini Multimodal Interaction 
Technology 

Hamizan bt Sharbini Computer Game Design & 
Dr Dyg Nur Fatimah Awg Development 
Iskandar 
Jonathan ak Sidi Multimedia Technology 

Faculty of Economics and Dr Mahani Binti Mohammad Marketing 
Business AbdulShakur 
Faculty of Applied and Creative Yow Chong Lee Malaysian Cinema 
Arts 
Faculty of Social Sciences Dr Elena Gregoria Chai Chin Contemporary Psychology 

Fern 
Faculty of Cognitive Sciences Dr Mohammad Nur Azhar Human Resource Management 
and Human Development Mazlan 

Dr Julia Lee Ai Cheng Cognition and Learning 
Associate Professor Dr Norazila 
Abd Aziz 
Associate Professor Dr Fitri 
Suraya Mohamad 

Farida Abdul Halim Career Development in 
Organizations 

Centre for Language Studies Associate Professor Dr Academic Writing 
Soubakeavathi Rethinasamy 
Joseph Ramanair 
Chuah Kee Man English in the Media 
Erlinda Mikal Preparatory English I 
Chuah Kee Man Preparatory English II 
Jayapragas Gnaniah English for Professional 

Purposes 

The UNIMAS MOOC and OpenCourseWare@ in particular, Cik Ruvi Christina Akat, Cik Sh 
UNIMAS have also been made possible by the Norizan bte Wan Zain and Cik Zurina bte 
administrative and technical support from the Naihi, and the Centre for Information and 
Centre for Applied Learning and Multimedia, Communication Technology Services. 

Limitation with this system? 
U Cannot be large in size 
U Cannot be involved in energy- 

consuming activities 
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Challenges of Teaching First Year Students 
in UNIMAST Foundation for Success 

Jong Sze Joon, Faisal All Anwarali Khan, Mohamad Hasnul Bolhassan, 
Hishamuddin Siri, Hafizan Mohd Naim, Mohd Affendi Azizan and 
Mohamad Faizuan Mat 

T 

60 

Teaching First Year students is indeed a 
very challenging yet exciting journey. 
We think that there is a need for new 

approaches to teaching First Year students 
while giving them opportunities to adapt 
to new teaching and learning methods 
with different learning experiences, explore 
new environment and meet new friends 
from different places and with different 
background. Most new university students 
fresh from secondary schools may not have 
prior knowledge about the courses they are 
taking at the university. This situation forces 
lecturers to teach students the fundamental 
knowledge rather than problem-solving skills 

ýý 

with higher order thinking of learning. As a 
result, lecturers face numerous challenges 
promoting meaningful learning whilst 
making sure no students are left behind. 
As an educator, the lecturer's main role is to 
promote meaningful learning by fostering 
students' engagement in classroom 
activities. We share our concerns and the 
challenges of teaching First Year students 
through our teaching experiences in UNIMAS. 
As young lecturers, we find it rather difficult in 
adjusting our teaching styles and strategies 
appropriately to students' learning styles. In 
this paper, we look at the challenges from the 
perspectives of the lecturers and students. 

10 



Lack of interest and difficulties transitioning 
to university life 

First Year students mostly comprised of fresh 
high school graduates. Most of these students 
find it difficult adjusting to university learning 
style because they are not accustomed 
to independent learning. The problems of 
transitioning often lead to students feeling 
overwhelmed and, subsequently, fail to cope 
with university life (Mudhovozi, 2012). Students 
can become easily demoralized because 
of their little knowledge on the subject and 
difficulties at grasping the concepts learnt 
in class. Some students possess low self- 
esteem and motivation because of lack of 
encouragement and support from lecturers, 
peers, family and friends. Hence we need 
to motivate and inspire them to pick up 
their interest and passion in the courses. 
Lecturers should be aware of the transitioning 
challenges faced by the students. Instead 
of forcing students to change their learning 
style overnight, lecturers should guide 
them to adapt to university life. Lecturers, 
in their active role in guiding students in 
class, have a variety of enablers that can 

be considered when helping the First Year 
students cope. McInnis (2002) suggested the 
following enablers for consideration when 
assisting students during the transitioning 
phase: providing student support services, 
increasing accessibility to information 
technological services, reviewing the 
relevance of the resources and study 
material, and providing study skills support. 
We believe that by realizing the importance 
of transitioning phase for First Year students, 
lecturers will not only manage to adjust their 
approach in teaching but also fosterstudents' 
motivation throughout their university years. 

Lack of motivation and leadership in 
teaching 

Lecturers given large classes to teach 
or assigned to teach unfamiliar courses 
will lead to a deficit in motivation and 
leadership in teaching. However, these 
can be solved by providing positive- 
reinforcement to the lecturers. For example, 
Johnson (1986) states that there are three 
theories of motivation and productivity 
that teacher motivation is based on. 

Figure 1: Practical class for Microbiology where students are doing sample testing in groups. 

" Expectancy theory: It is probable 
for a perscn to struggle with work if there 
is an expected reward such as a bonus 

or a promotion that is worth working. 

" Equity theory: Unfair treatment for their 

efforts and achievements make individuals 

displeased. 

" Job enrichment theory: The more 
varied and challenging their work is, the more 
productive employees become. We think 
that by giving lecturers a merit or reward can 
lead to success in classroom management. 
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Lack of facilities and infrastructure to cater 
to large classes 

The common thing that could affect the 
ability of students to learn is the lack of facilities 
and infrastructure especially in the learning 
environment. For example, Dunn, Krimsky, 
Murray and Quinn (1985) insisted that the 
lighting in the school is considered part of the 
active learning educational environment. 
Hence, we can determine that the problem 
with ineffective learning is missing the part on 
meeting the current requirement of perfect 
and conducive learning environment. There 
are certain rules that should be adhered 
to as part of the learning pedagogy. 
In order to ensure effective learning and 
teaching, we must provide an environment 
that is conducive. In UNIMAS, we have 
limited facilities to occupy a large number of 
students at a time. For example, in the Faculty 
of Resource and Science Technology, there 
are courses that require the students to 
apply the theories that they have learned to 
practical job. Most of the time, the science 
laboratories are not spacious enough 
to accommodate the large numbers of 
students. Students are obliged to take turn 
to observe or use the microscopes. Some of 
the students do not even bother to answer 
the pragmatic as their other group members 
have answered it. The lecturers have 
limited time to guide the students in their 
activities although laboratory demonstrators 
assist in the practical class. In spite of the 
challenging environment, we continue to 
provide students with hands on experience. 

Lack of preparation before attending class 
(preparation physically and mentally) 

One of the biggest challenges in teaching 
First Year students is engaging students in class 
activities and material presented to them. 
Primarily, this is due to lack of preparation 
mentally and physically from both lecturers 
and students. Although almost all classes 
have their own teaching objectives, 
learning outcomes, course content and 
methods of assessment, lecturers can get 
carried away or teach too quickly in a given 
specific time. According to Cox (2013), 
teaching material is evolving and needs to 

go through numerous evaluations based on 
the students' performance on the material 
presented each year. Lecturers need to learn 
how they can improve their teaching units 
by evaluating the strength and weakness 
of their teaching styles and methods so that 
they can meet their teaching objectives. 
Among some of the points highlighted by Cox 
as important when designing a course are: 

" Identify the types of learners and their 
style preferences. This is important as our 
students are coming from various educational 
background, family background, different 
interests and personalities, as well as levels 
of proficiency. Therefore, an appropriate 
amount of background information is 
necessary to be covered so that the 
students can adapt to our teaching styles. 

" Know the students' expectations 
and needs. We should understand 
different individuals have different 
anticipations towards their goals 
to achieve learning outcomes. 

" Accessibility to the resources 
and information. This is important 
so that students can obtain 
additional information for the course. 

" Learning objectives of the course. 
These need to be presented to students 
so that they are clear of the scope of 
knowledge they will gain from each lecture. 

" The most appropriate method of 
delivery for a particular lecture. The subject 
matter taught in some classes are more 
complex to learn and it is insufficient to rely 
on the lecturers' notes or presentation slides. 
In comparison, practical classes are where 
students learn through hands-on. There 
are instances where new methodology 
or technology is involved in the class. 

" Student assessment method. We need 
to beabletoknowthebestassessmentmethod 
to evaluate students' performance. This 
primarily depends on the learning objectives. 

" Self-evaluation on teaching 
method. It is important to know how we 

12 



Figure 2: Role-play as one of the learning strategies to engage 
students'participation in 3D animation class. 

can assess our teaching. For instance, " Eating and drinking noisily 
this can be achieved through student 
evaluation forms and student feedback " Being late and disrupting the class in 
based on weekly journal about the class. session 

Problematic students with disruptive " Creating unrelated jokes with loud 
behaviors voice, disrupting other students who want to 

learn 
When handling a class, lecturers always 
expect the students to be obedient and Inattentive behaviors 
behave as instructed. This is common 
considering that lecturers handle students " Sleeping during class 
with diverse socio-economic background, 
racial composition and religious beliefs. " Acting bored or apathetic and make 
However, classes would become a show of it towards the lecturer and other 
unmanageable when students start to show students 
disruptive behaviors that consequently 
affect the teaching and learning process. " Not paying attention by playing with 
Therefore, it is important forlecturerstoidentify their gadgets 
these disruptive behaviors and manage 
them effectively in order to rein in the class. " Being unprepared 
Appleby (1990) stated that students' disruptive 
behaviorcanbedividedintothreecategories, " Making a show on packing books and 
namely, immature behavior, inattentive materials before class is over 
behavior and miscellaneous. Further 
elaboration of each category is as follows: Miscellaneous behaviors 

Immature behaviors 0 Cheating during quiz 

ýIuring Talking about unrelated subjects " Not participating in class activities 
lecture that it becomes a nuisance 

to students sitting next to them 
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All these three categories of disruptive 
behaviors can be associated with 
students' dimensions of engagement. 
Lecturers need to get hold of the class rein 
in order to manage the classroom and 
prevent student disengagement during 
class. The best way to handle student 
disengagement is by understanding the 
dimensions of student engagement itself. 
Dunleavy and Milton (2009) stated that these 
dimensions are behavioral (which relates to 
students compliance in class), academic- 
cognitive (which relates closely to students 
thinking skills) and social-psychological 
"high" (relates closely to positive attitudes 
and participation in university life). 
All these three dimensions would directly 
affect students' behavior in the class. 
Therefore, lecturers should strive to 
harness all these three dimensions in 
order to improve students' attitude and 
behavior in the classroom. They could 
employ different learning strategies 
to engage students. For instance, 

" Pause at least for five seconds after 
asking a question. This gives time for students 
to think of the answer. This can be done during 
class downtime to prevent students losing 
their attention towards what is being taught. 

" Think-pair-share activity. This is the 
activity that lecturers can employ to 
engage students while giving students 
opportunity to gain deep learning. 

" Brainstorming and mind mapping. 
Lecturers may participate in this activity or 
let the students in groups do the thinking and 
allow students to explore further on their own. 

" Storytelling. A good lecturer ought to 
be humorous and be able to tell interesting 
stories related to student learning. This 
activity is relatively good for dry theoretical 
subjects to capture students' attention. 

" One minute paper. Lecturers may 
ask students to write down their reflection or 
understanding on the subject at that point 
in time of their study. It serves to improve 
students' engagement as well as retaining 
their knowledge on what has been taught. 

" Chunking the information of the 
lecture into shorter sessions of about 
20 minutes each, comprising of prime 
time 1, down time and prime time 2. 

" Role play. This activity can engage 
students during their learning. It reinforces 
students learning and knowledge 
acquired as the activity involves the 
application of concepts acquired. 
It is pivotal for lecturers to play their roles 
so as to ensure students' continuous 
engagement in the class and, subsequently, 
prevent disruptive behaviors among 
students. Disruptive student behavior in class 
hampers the learning and teaching process. 

Lack of research culture and collaborative 
work given to First Year Students 

UNIMAS is a Comprehensive University, 
meaning that teaching seems to be its 
core business. As a result, academics 
tend to spend more time bringing about 
quality educational activities and learning 
instead of research and development. 
Sohail and Daud (2009) stated that 
comprehensive research in the area of 
knowledge sharing between university 
faculty staff has been rather limited due to 
lack of research cultures and collaborative 
works in the workplace. This is mainly due 
to lack of funding support, opportunities 
for sabbatical leave and pursuance of 
higher education as well as participation 
in conferences abroad (Aroksiasamy, 
Ismail, Ahmad, and Othman, 2009). 
Nevertheless, it can be said that based on 
the nature of knowledge, working culture, 
and individual attitude and motivation 
to share play a significant function in 
enhancing knowledge sharing among 
academic staff and students in institutions 
of higher learning in Malaysia. To cultivate 
a rich research culture begins from the 
early years of studies in the university. 
It is recommended that collaborative works 

could be carried out among students and 
academic staff to create an environment 
conducive for learning, teaching and 
conducting research with class activities 
that are research in nature. Involvement 
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in research and development will allow 
the lecturers and students to progress and 
grow in their career and learning process. 
Lecturers should share theirvision and lead the 
young ones, motivate and inspire them under 
one umbrella to work within multidiscipline 
and break through new knowledge through 
innovations in Research and Development. 

Lack of exposure to real life situations in First 
Year courses 

On the other hand, it is undeniable that 
lack of exposure to real life situations may 
affect students' performance and learning. 
According to Paton (2013), manystudentsare 
ill- prepared for the working world because 
certain courses are being "delivered on 
paper" without real life experience. Students 
need exposure to real life situations to give 
them some inspirations to learn more and 
build their own interest, and with the aim 
to later inculcate entrepreneurship among 
the students. Students are more likely to 
exert effort in a course if they anticipate 
an eventual payoff in terms of their future 
professional lives. In addition, lecturers could 
promote motivation by linking their course 
content to students' intended professions, 
pointing out how the skills and knowledge 
gained in class will help them when they 
graduate. In order to achieve that, lecturers 
ought to expose their students to real world 
problems through field trips, industrial visits, 
and work experience on real projects with 
clients, for example. Lecturers could also 
invite guest lecturers from the industry to 
give insights and to inspire their students. 
In conclusion, teaching and working with 
First Year students is certainly a rewarding 
experience and we truly enjoy our ride with 
them. We feel that we can connect to 
the students as long as we put in our best 
efforts to teach them. We hope First Year 
students will enjoy their learning experiences 
in UNIMAS, and continue to grow in their 
undertakings and strive for a better future. 
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Active 
participation 
leads to active 
learning 
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t 

Amassing factual knowledge is a 
prerequisite for all courses. This task can 
be easily undertaken using rote learning 
approach but it will jeopardize the learning 
environment. In the long run, students 
will lose interest in the subject matter. The 
goal of teaching and learning is not only 
to get good grades in examinations but 
to stimulate our students' interest, while 
optimizing cognitive ability to comprehend 
and, more pertinently, to facilitate retention 
of the information acquired. Conducting 
teaching and learning sessions beyond 
rote learning into active learning such as 
problem solving, collaborative learning, 
creative thinking and higher order thinking 
is an art. I believe that active participation 
among students can build active learning. 
Active learning can be defined as any 
instructional method that engages students 
in the learning process (Prince, 2004). 
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One of the greatest challenges during 
teaching and learning sessions is alluring 
student participation. By any luck if you are 
able to entice them to participate, it would 
be the same student or group of students from 
day one. How can we imbue our students 
the importance of active participation 
during class? Active participation in a class 
will allow an instructor to create healthy 
teaching and learning environment 
for better cognitive and emotional 
development. The conducive environment 
that is generated would pave the path for 
further enhancement of active learning. 
Active participation among students 
can be invoked by challenging and 
supporting the learning process via 
engaging-questions and problems. 

Active participation in class can be 
cultivated by creating a positive non- 
threatening learning environment (Rushton 
& Juola-Rushton, 2008). There are many 
ways to promote a positive non-threatening 
learning environment; one such way is by 
giving positive feedback to good answers 
and building criticisms for less accurate 
responses. Major reasons for non-active 
participation of students in class are being shy, 
apprehensive regarding peer or instructor 
judgment and non-bother attitude. Majority 
of students are shy to speak during class. 
There may be several reasons why 
students are shy, but the most common 
reason is instructional language 
associated problems. Students who 
possess commendable English language 
proficiency are able to share their thoughts 
remarkably well compared to students 
who are not proficient in the language. 

At times I do allow students to share 
their thoughts in a language that is 
comfortable to them. Obviously this 
is not applicable in a language class. 
Being apprehensive regarding peer or 
instructor evaluation is like an ice-barrier. This 
barrier can be easily overcome. Students 
are very concerned about what others 
think of their question or answer. They are 
embarrassed to ask question because 
the instructor or their friends might find the 
question mundane. They are also afraid of 
giving the wrong answer for a question. 
Therefore, encouragement from the 
instructor while creating positive non- 
threatening environment will ease the 
transition from a quiet-student to an active- 
student. If we can build a good rapport 
among the student-student interaction 
and student-instructor interaction 
then the ice can be easily melted. 

For this purpose during the first lesson it 
is essential that an ice breaking session 
is conducted, unless the students are 
of the same batch or cohort who have 
undergone an ice-breaking session. 
Students with negative attitude toward 
active participation in class will always 
be a challenging obstacle for creating 
good learning environment. This type 
of students care less regarding class 
participation and their goal is only to 
amass knowledge in an unidirectional way. 
We can either entice them by giving 
marks for class participation or via 
psychological method such as using this 
Chinese proverb; "he who asks question 
is a fool for five minutes; he who does not 
ask a question remains a fool forever". 
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Do you recall as an instructor the number 
of times you were inundated with questions 
from students immediately after your lecture? 
Well, I strictly discourage my students from 
approaching me immediately after the 
class. The reason why I discourage them 
is because the questions that they intend 
to ask can be asked during class so that 
their peers can also be enlightened at 
the same time. This will coerce students 
to build the willpower to ask questions 
during the teaching and learning sessions. 
Therefore, by addressing ways to promote 
active participation in class we can 

promote active learning. First and foremost, 
here is an example that amalgamates 
components of active learning. 
Posing a good question to students is an 
integral and essential part of creating 
healthy learning environment. For example, 
in a cell biology class, we can ask a set of 
questions that can be easily answered if the 
students are able to memorize basic facts. 
The same question can be 
tweaked to create deep 
and critical thinking. Table 1 shows 
these two different approaches to 
the same questioning objective. 

Table 1: The two sets of questions for the same subject matter illustrating the role of 
learning through memorization versus deep thinking method. 

Column A: Memorization Column B: Deep thinking 

1. What are Chromosomes? 1. Define briefly karyotyping and 
explain briefly which cells of the human 

2. Where is the DNA located in bloodwill be useful to do karyotyping. 
Eukaryotic cells? 

3. State the three types of cells in 
human blood? 

4. Which blood cell has nucleus? 

5. State ONE use of DNA in medical 
field? 

In column A, the questions can be answered easily if the students are able to memorize 
and understand the subject matter. The questions are guided. The answer for one 
question may lead to the next answer. Here are the answers to questions in column A: 

1. Chromosomes = DNA + Protein + Scaffolding protein matrix. 
2. Nucleus or On the chromosome 
3. Red blood cell, White Blood Cell and Platelets 
4. White Blood Cells 
5. Karyotype 
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On the other hand, column B challenges the 
students to critically understand the question 
before answering it. In column B, the facts 
acquired by the students regarding the 
subject matter must be synthesized prior to 
explaining the application of the knowledge. 
The model answer for the question in column 
B would be: Karyotype is the number 
and appearance of metaphase human 
chromosome in a nucleus of eukaryotic 
cell. The blood cells that will be useful 
to do karyotyping are white blood cells 
(WBC). The reason is WBCs are the blood 
cells that possess nucleus, which harbour 
the chromosome required for karyotyping. 
Therefore, a well-structured question 
will enable students to engage in 
higher order thinking. To engage 
active participation during class, 
questions in column A will be suitable. 

These are questions which can give 
confidence to students upon answering. 
The question in column B would be ideal 
for moving beyond enabling students to 
just participate in class and to engage their 
higher order thinking skills. As instructors, 
we have to take responsibility and strife to 
formulate questions that evade the sole use 
of memorization skill to answer questions. 
Creating non-threatening environment 

during the learning process and cultivating 
it with quality questions that encourage 
participation and deep thinking will engage 
students to do active learning such as 
problem solving, collaborative learning, 
creative thinking and higher order thinking 
instead of memorizing facts through 
rote learning. Active learning can be 
achieved by increasing active participation 
during teaching and learning sessions. 
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E ntering a new learning environment 
can be tough and challenging, 

at best. A new learning environment, 
partly due to uncertainty and anxiety, 
requires learners to adapt to it in a short 
period of time, without which they would 
otherwise be secluded from the seemingly 
exclusive environment in universities. 
Let's put that in context. Imagine a new 
student who has just left school. His learning 
experience from the school would be entirely 
different from what he will experience 
in the university. In school, he was most 
likely to be mainly trained to rote learn. 

For example, memorising facts and, 
unquestionably, being rewarded for 
repeated practice. Parallel with this, 
school assessments which are mainly 
based on individual achievements require 
very little cooperative learning in a class 
of approximately under 50 students. 
However, when he is in university, being in a 
class of more than 100studentsandsometimes 
reaching up to 400 students can be a norm. 
In such a condition, the student needs to 
adapt to a new learning environment in 
which individual rote learning can no longer 

be celebrated. Therefore, a paradigm 
shift is critically at stake. When solving real 
life problems, and doing them creatively, 
he would `learn' of cooperative learning. 

"Orientation" Week: Does It Help? 

How can 'new' learners cope with the 
new learning environment by attending 
a week of "orientation" programme? The 
programme seems to serve the following 
administrative purposes: to introduce 
the new students to the who (the Vice 
Chancellor, the Deputy Vice Chancellors, 
the Deans, lecturers and probably some 
classmates and hostel friends), the what 
(the vision and mission of the university and 
sometimes the rules and regulations), and 
the where (locations of the faculties, facilities 
such as the stadium, laboratories and CAIS). 
The information is undoubtedly necessary 
but is itself factual in nature. For this reason, 
how much a `new' student can "orientate" 
himself upon a week of "orientation" 
programme is therefore questionable. 
This is probably where an educator can 
play his role, that is, in helping the `new' 
students change their perceptions and 
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overcome their fear and uncertainty in a 
new environment. In this article, I will share 
the approach I implemented in my classes 
of first year students. However, this practice 
is not limited to only classes for first year 
students. In addition, I like to make clear that, 
more importantly, teaching and learning 
should always address the differences 
among learners and educators as there is no 
one formula or "one size fits all" technique. 

Addressing the Issue 

It is important to articulate to our students 
that learning should always go beyond the 
domain of memorizing facts. However, how 
can the students who have not experienced 
this be convinced? Students are known 
to practise rote learning, particularly in 
history-based subjects (the likes of most 
of my courses: Film History, Malaysian 
Cinema and Asian Cinema), and, hence, 
it is crucial to change their perceptions. 
In order to make my students realise the 

needs to embrace the domain beyond 
rote learning, I always inject the "why 
moment" in class. This is where I ask my 
students on why things happened and, 
as such, I have them ponder on the issue, 
discuss with the persons sitting next to 
them, and take note of their findings. 

The "Why Moments" 

The "Why moment" is particularly useful 
to help the students develop skills in 
being able to rationalize and in thinking 
critically as they have to relate the issue 
discussed to its historical context and to 
make inference from the information. 
I walk around the class while the students 
discuss and share their answers. Every 
answer from the students is discussed in 
length and is explored on the possibility of it 
being accepted or discarded. Explanations 
are given while the discussion is on-going 
and soon after the discussion, the answers 
are revealed. 

Italy: From Epic to Comic Series 

Italy's film industry grew rapidly 
since 1905. 

Several artistic directors from 
France were hired to make films 

in Italy. 
_Why? 

Heroic historical epics (peplum 
films) were popular before they 
shifted to comics. Why? 

Figure 1: A slide from Film History 

The figures show the power point slides I used in my Film History (Figure 1) and Malaysian 
Cinema (Figure 2) classes. 
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The Acceptance of Indonesian Films 

Between 1930 and 1941, almost aH of fh* Indon. sion ßlrns 
produced were brought into Singapore and the Peninsular. 

WHY? 

Popularity 
Factors 

Figure 2: A slide from Malaysian Cinema 

In these slides, I put up "why moments" in order to create the opportunity for discussion. 
Hints on making reference to the historical context for that period of time are given to 
students before they start their discussion. I find this method particularly appealing 
for the students are not spoon-fed but that they have to source for their answers. In 
fact, they are required to draw upon their prior knowledge on the subject matters and 
at times to employ their logical thinking and common sense for the answers sought. 
When I walk around the class during the "why moments", I can encourage 
my students to try to share their thoughts and to ensure their active 
participation in their discussion. The session allows students to interact among 
themselves, and it encourages cooperative learning during the process. 
Figure 3 shows the feedback I collected from my students in my Malaysian Cinema class. 
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In other words, the learning process is not shouldered solely by the lecturer but 
the responsibility is now shared between the lecturer and students. Furthermore, I 

enjoy seeing my students actively seeking knowledge by participating in discussions 

and using their ability to rationalise and to think critically. The fruit of this process, 
in my opinion, is when the students realise that their source of knowledge is not 
solely from the lecturer but they are part and parcel of that journey for knowledge. 
Lastly, no one could deny that the first year of university study is crucial in determining 
how the students will carry themselves in the coming years. Once they can adapt 
to cope in the new learning environment, they will be able to sustain themselves 
for the remaining years at university. Indeed, this is where we play our roles. 

"You cannot teach a man anything, you can only help him find it within himself. " 
Galileo Galilei 
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joined UNIMAS in the year 2003 after 
being offered a post as a lecturer in 
the Medical Education Unit (MEU), 

Faculty of Medicine and Health Sciences 
(FMHS) in 2001 while I was completing my 
PhD with the Faculty of Cognitive Science 
and Human Development. The then- 
Dean, Prof Dr Mazidah Ahmad Mansur 
wanted an educationist with a basic 
medical science background to advance 
the roles and responsibilities of MEU to be 
the gatekeeper of quality medical and 
nursing curricula and their implementation. 

Then, FMHS was located in the city, often 
called Lot 77. There was physical isolation of 
the medical and nursing students from their 
counterparts in the main campus located in 
Kota Samarahan. The students came from 
varied backgrounds of ethnicity, religion 
and geographical origin. I was looking 
for a platform where these students could 
work together towards a common aim 
outside the academic domain, and came 
up with the idea of having a celebratory 
event for Chinese New Year (CNY) at the 
Faculty level. When the new batch of Year 
1 students reported in mid-2003, a student 

with visible leadership skills was approached 
and was sold the idea of this event. He 
agreed to take the lead as project director 
and was guided on writing the proposal to 
seek approval from the Dean and funding 
from the university. As he had been a head 
prefect in his previous school, he knew 
about the protocol of setting a committee 
and leading meetings. The committee 
consisted of students from both medicine 
and nursing programmes and all ethnicities. 
As funding from the university would not 
cover all expenses, the students planned 
their budget, raised funds and strategized on 
marketing to sell tickets for the event among 
both lecturers and peers, especially their 
seniors. They added value onto the event by 
including a Chinese calligraphy exhibition. 

The performances consisted of dance and 
song items representative of the multi-racial 
fabric of the community in the faculty - in 
that first year, we had a Chinese traditional 
fan dance, an Iban ngajat dance, a dikir 
barat rendition with humorous lyrics and 
a Bollywood-style dance-drama where 
the performers in each item were students 
from different ethnic backgrounds. The 
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event was a resounding success and all 
those present praised the committee and 
performers on their immense creativity 
and talent and skills in managing logistics. 
The project director then identified the next 
leader for the following year's event from 
among the new batch of students and 
provided support and advice. This system 
has prevailed since then until present. 
Chinese New Year in the faculty has been 
celebrated annually by its students of 
diverse ethnicities for the past 11 years 
since its conception in 2004. The students 
would craft a theme in line with the animal 
sign or Chinese zodiac of the year, such as 
'Spring Mouse Night' (2008), 'Ong Ong Ox' 
(Good luck Ox) (2009), 'Woo Hoo CNY' 
(tiger) (2010), 'Jurassic Night' (2012), 'Come 
come Snake (2013) and 'Year of the Golden 
Horse' (2014) 

. 
The talents and skills of each 

batch of students had been show-cased 
in their unique performances - we have 
witnessed and applauded the incredible 
talents of the students in martial arts, ballet, 
modern dance, playing the er hu, sape and 
keyboard, Chinese orchestra quartet, lion 
dance, drama and sketches with amusing 
yet deep soul-searching story lines, diabolo 
(Chinese yo-yo), cup dance and the different 
ethnic dances of datun julud (Orang Ulu), 
bhangra (Punjabi), sumazau (Kadazan), 
daling-daling (Suluk), magunatip (Murut), 
zapin and inang (Malay), singing (also in 

soprano) and many others and also in the 
designing of tickets, brochures and posters. 
There was one year when the students did 
video shooting of life in the faculty and 
exhibited fantastic technology and editing 
skills. There were also an exhibition of 
Chinese art painting on rice paper by a very 
talented artist (Low Jin Guang, 2013-2017), 
competitions and in some years, Queen and 
King of the Night and Best Dressed contests. 
It is without doubt that the events' main 
objective of providing a common platform 
for the students to have fun, respect and 
appreciate diversity, forge closerrelationships 
between each other besides developing 
the soft skills of team-work, leadership, 
communication, decision making, problem 
solving, time and stress management, 
negotiation, conflict resolution, 
entrepreneurship and others have been 
achieved. I have witnessed students who 
were shy or had no confidence to converse 
in English blossomed out to be active and 
efficient leaders of their sub-committees. I 
have been touched umpteen times over by 
the intensity of dedication and commitment 
by the students to rise above their differences 
and constraints and present their best show. 
Anecdotes from the students showed that 
although they had to work very hard to 
prepare for the event, they had enjoyed 
themselves and were able to forge closer 
relationships with their course-mates. 
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One said that the shouldering of 
responsibilities and roles as committee 
member had made her 'suddenly grown 
up'. I had met a few alumni who are doctors 
now who said that they will never forget 
their participation in the event and the 
memories were (to quote) 'Oh, so sweet! ' 
With the medical and nursing programmes 
being academic-demanding courses, 
students spend a lot of time studying 
and participating in formal teaching- 
learning activities. Although there are 
various opportunities for students of diverse 
backgrounds to interact outside academic 
tasks, such opportunities are ad-hoc, 
very short-term and often do not provide 

pathways for the collaboration of medical 
and nursing students. The planning and 
preparation for each CNY event took more 
than three months. The opportunities for 
purposeful co-operation, collaboration and 
inter-ethnic understanding in these activities 
cannot be understated. With the social 
fabric of multiethnic Malaysia constantly 
being threatened in present-day politically 
tense times, the cultivation of a microcosm of 
mutually respecting people who appreciate 
physical, cultural, linguistic, social, religious 
and geographical origin and celebrate 
unity in diversity should be encouraged. 
The university student council (Majlis 
Perwakilan Pelajar) first started to 

A welcoming lion dance (2010) 
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Song rtmedfey (2011) 
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A4, 
An entrepreneurial activity of selling 
herbal eggs (2014) 
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organize a university-level celebration for Chinese New Year in 2013. Hence, in 2013 
and 2014, there was no funding from the university for the faculty-level celebration. 
The committee of 2013 had the initiative to seek partial sponsorship from the Malaysian 
Medical Association (Sarawak Branch), who in seeing the immense potential of such 
an event to build the character of their future clients, has provided their support 
for the past two years. Now with the faculty having moved to the main campus, it 
remains to be seen if the students still feel the relevance of having one for the faculty. 
The sustainability of this event through 11 years is in no small way due to the support 
from the Dean, Deputy Deans, academic and support staff of the faculty and 
the university. I take this opportunity to record our gratitude and thanks. To all the 
students who have given me the opportunity to journey with them to stage these 
delightful events for more than a decade, I thank you from the bottom of my heart. 

Low Jin Guang and some of 
his art paintings (2014) 

A wushu performance (2014) 
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A peacock ballet dance (2014) 

A fan dance (2011) 

Chinese traditional orchestra (2014) 
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A diabolo performance (2014) 
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Seminar on Academic Leadership in 
Higher Education on 19th August 2014 
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Bengkel Motivasi Untuk Membantu Siswa Yang Gagal on 
14th & 15th August 2014 at Bilik Serindit, DeTAR PUTRA 
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